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CHAPTER - |

People with disabilities are vulnerable because of the many barriers we face:
attitudinal, physical, and financial. Addressing these barriers is within our reach and
we have a moral duty to do so...... But most important, addressing these barriers will
unlock the potential of so many people with so much to contribute to the world.
Governments everywhere can no longer overlook the hundreds of millions of people
with disabilities who are denied access to health, rehabilitation, support, education,
and employment—and never get the chance to shine.

Stephen Hawking

Introduction

1.1 Conceptualizing the context

The fundamental right which provides all the humans: the effort to develop,
develop independent choice, reflect a natural happy and prosperous life irrespective of
caste, creed, colour, sect and gender is the Right to Education. Education is the most
powerful key in the hands of a person to bravely deal with the poverty and raising the
economic standards in the society and hence results in social development. He World
Education Encyclopaedia has laid down three essential functions of education that must
be fulfilled as per design. Firstly, children take good education not only for the
knowledge of core subjects but also a medium to acquire values, attitudes and skills for
life time basis. Secondly, education is a medium of understanding other basic type of
requirments such as workable job and type of good quality of life. Thirdly, type of
education provides training and then education prepares skilled persos for all service
levels which affects every sector of world economy. Thus, good training of education
IS a recurring investment that sustains and accelerates educational development of
world economy. “Education enables individuals to make the transition to new social

orders by providing self-understanding, better knowledge of the choices available, and



a critical appreciation of the nature of change itself”. Theories and empirical evidences
describe that primary level education and the early years of secondary level education
are most vital to educational growth (Abblet & Sengleson, 2001) then evidently proves
that when children drop out from primary education the reservoir of potential
labour/workforce, type of development of the job force and the type of strength for
knowledge-driven progress from which economy any society can draw all benefits may
constrained. At all the local, national and international level education essentially has a
strong influence upon economic, type of social and type of cultural characteristics of
persons and type of members of communities ultimately contributes to economic
growth and productivity/progress (Brink, 1997).

Education certainly initiates in the upward direction movement in the social
structure/framework and thus, it is a strong instrument of positive/productive social
change which can help in bridge the gap between different sections/areas of the society.
Many factors are responsible for the development of education system of a country as
it cannot develop in isolation and need support of all sections/areas through social and
structural development, cultural diversities, gender, caste and uneven access and equity
in education deeply. In ancient time, India was widely acclaimed as land of knowledge
and enlightenment yet access to formal education was limited to selected strata of the
society. The modern era should be based on equality in all field of making a prosperous
and standard lifestyle and equal opportunity, thus become a basic human right. Indian
society is so deeply rooted in social inequalities and prejudices which continue to bring
hurdles for the development of nation as a whole. Government has made appraisable
steps in uplifting the marginalized sections/areas of the society. The efforts had made
major changes for the provision of uplifting the marginalized sections of the society as

well by providing better educational support but what about the special children, their



need and their education? Special children and their needs are somehow differentiated.
They don’t get admission in the normal schools as they are treated very low in the
society near to dull and dumb. Government takes initiative for such education and
established special schools for special education. This initiative of government had now
become over dated and also raises questions. The main function of the education is to
make any person adjustable in society and also increase independence but what about
children with special needs? They have on the one side become isolated and adjustable
and on the other hand treated unequal. Thus, the concept of integrated education has
emerged to make them socially adjustable, equal and independent. Education that is for
all and common. Till the year 1990s 90% of India’s estimated that 40 million of children
who are in the age group recorded of four to sixteen years with various types of the
disability like physical and mental disabilities were removed/excluded from
general/mainstreem education. In the recent past, there have been several initiatives
taken by the nations of world including India to bring the deprived section i.e. children
with special needs to the fold of mainstream/general education so that they are provided
an opportunity to grow and receive education in an inclusive environment. However,
the provision/availability of education to the deprived section i.e. children with special
needs in exclusive educational environments like special schools, integrated set-up etc.
dates back to a long past. It is, therefore, necessary to have a glimpse of the
developments in education of the deprived section i.e. ‘children with special needs’ in
the past.

Marginalization and Discrimination: Multiple Diagnoses/identified, Multiple
Prescriptions

Marginalization as multi-dimensionality- that is, the type of complexity of
Marginalization as type of multi-dimensionality is its plagues policy-makers. There are

not much type of positive understanding/agreement in the scientific type of academic



literature or in the framing and preparing of policy framework and networks about the
type of CWSN academics how to realise the ‘actual challenges. A number of competed
identified and type of diagnosis are there available to put in record for unequal, and
even polarized, even distributions of income, equal capacity and most power, all of
which prevent and discuss real inclusion in the field of education. We can take an
example, for instance may be, type of homelessness. Homelessness people and
inadequate housing for the type of Marginalization as type of multi-dimensionality have
emerged as central social issues. Lack of reasonable access to affordable and adoptable,
adequate type of required number of housing facility and safe neighbourhoods means a
variety of individuals staying from single men means nuclear families with children,
live on the margins of social structure and calling the street side stay of the cities home.
Many also are on the margins of the forced labour and type of workforce force, working
effectively but not earning or getting enough to support themselves and their families.
There's a risk of reproducing marginality from one generation to subsequent, as
schooling is mortgaged thanks to the lack to attend, to concentrate, or to thrive due to
inadequate housing, food or income generally. Governments and therefore the
voluntary sector like NGO struggle to deal with the sectional crisis, developing/making
initiatives to affect homelessness people, to supply/provide school lunch and breakfasts,
and to develop food banks, where on redistribute income/productivity to seniors and
families with young children and to market the provision of adequate training.
Nonetheless, the said problems remain unchanged. In large part, of solving these
problems, and therefore the tenacity of the conditions that are indicators of
marginalization, are often attributed to rapid changes related to large trends like
sustainable development goal, globalization, new information technologies, e learning,

restructured labour/workforce /workforce markets, and new ideologies. to mention that



they're “attributable” to such social, technological, economic and political changes,
however, isn't to account for them sufficiently to develop a coherent policy analysis.
More is required. Seeking an identification of more proximate causes of
marginalization forces us to acknowledge that a spread of sometimes competing
theoretical explanations is out there. instead of skirting the difficulty of varying
interpretations, this Backgrounder will embrace this diversity and work with three
different diagnoses/identified of marginalization, assessing the ways they construct the
matter and therefore the solutions offered”.

Let us discuss marginalization its forms and who is being considered as
marginalized. There may be some reason for the marginalization occurrence. These are
the areas where we need to discuss and identify. “In identifying the solution to the
questions, we quickly find a further complicating element. Each diagnosis has spawned
several theoretical versions or analytical packages. Therefore, each diagnosis and these
packages must be unpacked. Only by doing so will it's possible within the last section
to start to point to potential convergence and agreements about policy direction. The
reader must note, of course, that in identifying these three diagnoses/identified and their
different versions, we are working with ideal types. they're analytical creations
presented for purposes of dialogue/discussion. Few individual authors or studies are
likely to represent pure examples of the category to which they're assign”.

Avrticle 29 on the aims of education, expresses that the tutorial development of
the individual is that the central aims which education should allow/permit children to
get success in their full capacity which can be defined in terms of the development of
cognitive capacities, the development of emotional capacities and the development of
artistic capacities In addition to it there is a UNESCO convention which discuss about

discrimination in the year 1960 in the field of education. Therefore the eradication of



all types of discrimination the convention talks about against the women in 1979. These
are the the international key human rights treaties which only emphasis on putting
restriction, elimination and removal of of different kinds of discrimination where the
discrimination with women is categorically mentioned. “A logical consequence of
those rights is that each one child has the proper to receive the type of education that
doesn't discriminate on any grounds like caste, ethnicity, religion, economic status,
refugee status, language, gender, disability etc. which specific measures be taken by the
State to implement these rights altogether learning environments”. A rights-based
approach in the field of education is developed upon three basic principles:

* Access to everyone to free and compulsory provision of education

» Equality, non-discrimination and inclusion

« Provide quality full education, content/subject and transaction.

“The move towards inclusion has involved a series of changes at the societal
and classroom level that are amid the elaboration of various legal instruments at the
international level. Inclusion has been implicitly advocated since the Universal
Declaration in 1948 and it's been mentioned in the least stages during a number of key
UN Declarations and Conventions. While there also are vital human, economic, social
and political reasons for pursuing a policy and approach of inclusive education, it's also
a way of bringing about personal development and building relationships among
individuals, groups and nations”. The Salamanca Statement and Framework for Action
(1994) asserts that: “Regular schools with inclusive orientation are the foremost
effective means of combating discrimination, creating welcoming communities,
building an inclusive society and achieving education for all.” (In the year 1994 in the
document of UNICEF of the Year 2007-page number 6 and 13 innocent digest it was

mentioned about the salamanca statement and framework for action, 2011 world Bank



and WHO promotion promoting the rights of children with disabilities, World report
on Disability UNICEF, 2009, Progress for Children: A Report Card on Child
Protection).

The Jomtien World Conference on Education for All (1990) fix the goal of
Education for All (EFA). UNESCO, the international development agencies, united
Nation agencies and other various kinds of national, non-governmental and
international organisation has been working to achieve the goal which is mention in
world conference of education in the year 1990 to make the effort at country level. “All
children and children of the planet, with their individual strengths and weaknesses, with
their hopes and expectations, have the proper to education. it's not our education
systems that have a right to certain sorts of children. Therefore, it's the varsity system
of a rustic that has got to be adjusted to satisfy the requirements of all children.” (B.
Lindqvist, UN-Rapporteur, 1994). (Statement by Bengt Lindqvist, former United
Nation (UN) Special Rapporteur on Disability (1994-2001), Ad Hoc Committee to
Consider Proposals for a Comprehensive and Integral Convention on the Rights of
Persons with Disabilities, New York, 29 July-9 August 2002.)

It is thus, “imperative that schools and native authorities take the responsibility to make

sure that this right is implemented. Concretely this involves:

« Initiating debates around how the community understands human rights;

» Generating collective thinking and identifying practical solutions like how human
rights are often made a part of the local school curriculum;

» Linking the Human Rights movement with educational access;

» Fostering grassroots action and strengthening its ties to the policy level so as to

market protection;



* Encouraging the creation of community and children’s councils where problems
with access are often discussed; and

» Developing community-school mechanism to spot children not in class also as
develop activities to make sure that children enrol in class and learn. Furthermore,
adequate resources must be matched with political will, and constituent pressure
maintained on governments to measure up to their obligations. Ultimately,
however, success is going to be judged by the standard of basic education provided
to all or any learners. within the following sections we discuss how inclusion is
defined and what practical steps are required to form inclusion in education a
reality”.

If we keep all the resource material, learning material at one side and think that
students will select and learn accordingly will not fulfill the goal of education. Class
room has its own framework where individual student it is adopted and made taught.
Classroom involve students in teaching learning process, supporting each other and
consistently building their strengths and abilities. Give a benefit of learning from
individual students as a peer group. Therefore, the measurement of of quality of
education is not only the academic result scored by students but also the development
of overall personality. It was also observed that in most of the cases private education
system develop excellent infrastructure with adequate resources, technology and
comfort zone of students. Therefore, when the parameter of quality come then private
partner in the field of education wins the situation. In this way the researcher has
observed that the policy makers must be here and discuss various issues among
educationist related to disparity in quality education within the the public education
system and private education system. The topic of quality education then the inclusive

perspective Ness must be taken into care because nowadays it becomes necessity to



provide equal opportunity at all kind of people having individual differences and
discriminated in one or another way. In quality education the participation of of all type
of learners is recorded. Therefore, the participation of the learner suffering from
discrimination in one or another form includes. In this way the motive of quality
education achievement is defeated. The attitude of teacher and the tolerance level must
be recorded. Here the feedback of students, parents and another stakeholder are also
recorded. It was also observed that children with special needs feedback was taken
orally or by one to one interaction. In this process the record it comments is depend on
the understanding level of of the person who is recording the feedback. The
participation of marginalised, discriminated and other kind of exclusion does not make
any sense.

Stigmatization and prejudice

Discrimination with children with special needs (CWSN) and negative attitudes which
is not acceptable toward disability. “These attitudes impede progress towards inclusion.
The language widely wants to describe disability serves to perpetuate negative
stereotypes and stop full inclusion. Professionals, also because the wider society,
commonly use derogatory terms like defective, and imbecile when pertaining to
disability, while the assumption that these defects must be corrected prevails within the
region. Implementation of inclusive education is hampered by persisting negativity
towards disability among the professionals within the education system. Government
commitment to inclusion initiatives and therefore the philosophies supporting them are
very new, and counter many deeply held beliefs about education. the bulk of teachers
still have an equivalent discriminatory attitude towards disability as those evidenced

within the majority population”.



Throughout history, children with special needs (CWSN) have been treated

differently. On the basis of unfair treatments in society with special children, the history

may be divided into seven eras: (Justin Dart, Advocate For Rights of Disabled

People”. New York Times. Retrieved 29 October2017. ,_abilitymagazine.com.

Retrieved 2019-11-06.)

The Era of Exclusion: Extermination and recantation
The Era of Acceptance: As a subject of amusement
The Era of legal Discrimination and Witchcraft:

The Era of Sympathy and Asylum: Asylum

The Era of Isolation settings: Special schools

The Era of Segregated settings: Special Classes

The Era of Inclusive settings: Regular classes

Major steps towards the Education for CWSN at International level

Universal Declaration of Human Rights (1948)

UN Convention on the Rights of the Child (1989)

The World Declaration on Education for All (1990)

The UN Standard Rules on the Equalisation of Opportunities for Persons with
Disabilities (1993)

Salamanca Statement & Framework for Action on Special Needs Education
(1994)

World Education Forum framework for Action (2000)

EFA Flagship on The Right to Education for Persons with Disabilities: Towards

Inclusion (2001)

Education of CWSN in India

first school for deaf was set up in Bombay in 1883
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 first school for blind was set up in Amritsar in 1887

« first school for Blind and Deaf — Mysore 1901

» After independence in 1947, India tried to focus on the education of the children
including CWSN.

* Planning in 1971 and union government introduced a scheme called “Integrated
school”- 1974.

Figure 1: The Rights Framework for Inclusion

Persons with Disabilities: Towards Inclusion

EFA Flagship on The Right to Education for < 2 00 l

?alamanc: ?tat:n:_em & * World Education Forum
sram_e»f;r dor E: |on"on Framework for Action, Dakar,
VI vees Soucmon (EFA goals) + Millennium Deve-

“... schools should accommodate all lopment goals
(/I//dmr n;gzlrd{m o ”k.‘”p Vs, Ensuring that all children have
intellectual, social, emotional, 2 00 0

a5 z i asccess to and complete free and
or other condit

iy ; ;i compulsary primary education by
This should include disabled and 2018, Rockis o asglislived + gili

aifled children, street and working
children, children from remote

or nomadic populations, children

| from linguastic, ethnic or cultural
minorities and children from other <

disadvantaged or marginalised
areas or groups.” (para 3)

1994

*The UN Standard Rules on the Equalisation of Op-
portunities for Persons with Disabilities Rule 6
Not only affirms the equal rights of all children, youth and
adults with disabilities to education but also states that edu-
1993 > cation should be provided in “an integrated school settings”
and in the “general school settings.”

* The World Declaration

on Education for All
(Jomtien Declaration) < 1990

1989 * UN Convention on the Rights of the Child
Ensures the right for all children to receive education without discrimination on any grounds

19 4 8 * Universal Declaration of Human Rights
Ensures the right to free and compulsing elementary education for all children.
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1.2 Children with Special Needs: Origin and Concept

First time the concept of children with special needs (CWSN) originated during
the British rule. This led to the origin of the term, ‘Special Educational Needs (SEN)’,
which became part of UK legislation, its classrooms and importantly-teaching-learning
process.

There is no legal definition of this term in India. However, only in a few
instances and documents, SEN has been accepted in its broader perspective across the
various States of the country. The main focus is always remained on the learners with
specific needs. The focus of inclusive education according to MHRD 2003, was on the
specific disabilities such as Visual disabilities, Speech and Hearing disabilities,
Physical disabilities, and neuromuscular and neuro-developmental disorders included
Cerebral palsy, Multiple disability (MD), Autism, Mental retardation (MR), and
Learning disabilities (LD). The PWD (Persons with Disabilities) Act 1995 has given
the definition of disability and defines different types of disabilities.PWD Act 1995
ensures the equal opportunities, protection of rights and full participation of Persons
with disability. It means a person who is suffering from a disability not less than 40%
of disability is certified by a medical authority (any institution or hospital, specified for
the purposes of this Act by notification by the appropriate Government). The act has
recognized the seven types of disabilities namely Blindness, Low vision, Leprosy-
cured, Hearing impairment, Loco motor disability, Mental retardation and Mental
illness. The act has defined each disability as follows:

a) "Blindness is defined as the condition of a person who suffers from any of the
following conditions, a) 100% absence of sight b) Visual acuity up to 6/60 or

20/200 (snellen) in the better eye with correcting lenses ¢) Limitation of the

field of vision subtending an angle of 20 degree or worse”.
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b) "Person with low vision refers a person with disorder in functioning of vision
even after treatment or standard refractive correction but uses or is potentially
capable of using vision for with the assistance of appropriate assistive device”.

c) Leprosy cured person refers to a type of person who has been recovered from
leprosy but is suffering from- i) There is a sensation loss in hand, in feet. There
is a paralysis in the eye-lid and eye with no manifest deformity; ii) Manifest
deformity and type of paresis; Remarkable mobility in hands and in feet which
help and engage them in various kinds of economic work which is normal; iv)
Extreme type of physical deformity as well as type of advanced age which
prevents him/her from undertaking any profitable vocation, and the expression
"leprosy cured" shall be construed accordingly;

d) "Hearing disability refers to the loss of sixty decibels or more in the better ear
in the conversational range of' frequencies”.

e) "Loco motor disability refers to the disorders in bones functioning, muscles
and joints leading to substantial restriction in the movement of the limbs or any
form of cerebral palsy”.

f) Intellectual disability refers to a person’s condition of insufficient
development of brain which is characterized by abnormality of intelligence.

g) Mental illness refers to the abnormal functioning of mind other than mental
retardation
There are checklists available to identify the various disabilities and are

currently used to identify children with special needs. “Children with special needs
(CWSN) are recognized as unique individuals. Their uniqueness may be noticed in one

or more of the following dimensions: vision, hearing, movement, communication,
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perceptual-motor, social-emotional intelligence and adaptive behaviour”.
Consequently, these children can be classified into the following types:

a)  Children with Hearing and Speech Disability

b)  Children with Visual Disability

c)  Children with Intellectual Deficits

d)  Children with Specific Learning Disability

e)  Children with Communication Disorders

f)  Children with Orthopaedic Disability

g) Children with Emotional Disturbance

h)  Children who are Socially Disadvantaged

i) Children with Multiple Disabilities

j)  Children with superior intelligence and special talents.
1.3 Educational Programmes for Children with Special Needs (CWSN): Historical

Perspective
“There have always been exceptional children, but there have not always been

educational programmes to meet their needs” (Kauffman& Hallahan, 1978). Therefore,
historical perspective of various types of educational programs for the marginalised one
that is special needs students give some effective thought. Remedial education,
compensatory education, special education, special classes, the whole school approach,
integration of these and many more programmes continued for some time and in due
course, disappeared in history just as the term ‘integration’ is now being replaced by
the term ‘inclusion’. As per the Encyclopaedia of Special Education, the introduction
of special education began in 1832 with the establishment of first school for the deaf in
Kentucky. The first College for the Deaf (Gallaudet College) was started in 1857 in

Colombia. In 1896, Rhode Island began education classes for individuals with mental
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retardation. The first remedial centres were set up in England in the late 1940s (Golby
and Gulliver, 1985). Segregated institutions for individuals with disabilities continued
to grow in numbers and size during the late 19th century until the 1950s. Concurrent
attempts were made to create Public “common schools”, where most children were
educated. As per our PWD act 2016 21 kind of disability children need to be give
benefit of education and bring them into the mainstream but they are excluded due to
one another reason. The student having visually-impaired ment and having some other
disability are segregated from the mainstream. Some of the residential institutions and
some special schools established to provide education to visually impaired, hearing
impaired and children having physical disabilities. The students who has developmental
disabilities are mostly not permitted for education at various places. “Almost all
children who were wheel-chair-bound, not toilet-trained, or considered in-educable
were excluded because of problems that schooling would entail” (Sigmon, 1983).
Along with establishment of special schools, special classes in public schools were also
held for education of children with disabilities. “Special classes came about not for
humanitarian reasons, but because such children were unwanted in the regular
classroom” (Chaves, 1977).

Another notable feature is that special teachers are teaching in special schools
but most of the regular schools do not have special teachers. Special school and general
School are created parallelly so that children with special needs can move and enroll
themselves according to you their requirement. In the year 1950 and 1960 the special
school started getting recognition and parents having children with special needs started
thinking that for the betterment of their child they can enroll them in special schools.
This is special schools are having facilities according to to the individual disabilities.

One special school was established for mentally retarded and physically handicapped
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children in the year 1918. This is school get positive recognition in the public. Of
course, various NGOs assumed increasing responsibilities for the education of children
with different types of disabilities.
The Movement towards Integration

During 1950s and 1960s in USA some parents’ organizations initiated legal
actions for the education of their disabled children. A type of group of special education
leaders namely Blatt, Lilly, Cruickshank, Dunn, Hobbs, and Wolfens berger started
advocating for the rights of the students with disabilities so that they could learn in
more normalized school environment like other children with their peers. During the
period, a huge number of special educators had found out the possibilities of integrating
children with special needs (CWSN) into the regular classrooms. For example, Klaus
Wedell motivated children having hearing disorder from a segregated unit in Bristol,
England to join the mainstream learning activities. Similarly, in the early 1960s, Peter
Mittler initiated to integrate the children having autistic spectrum disorders from a
hospital setting into primary schools in England. These two examples indicate that
special educators were thinking towards “integration”, before the term was coined. The
restrictions that were imposed by segregated institutions, special schools and special
classes were perceived as problematic. In the early 1970s USA court upheld the
decision for the right of all mentally retarded children to free and appropriate education.
Due to the pressure of parents, courts and legislators the Education for All Handicapped
Children Act of 1975 initiated by the USA govt, which was enacted in 1978. “This law,
modified as the Individuals with Disabilities Education Act of 1990 extended the right
to a free public education to all children, regardless of disability, in the least restrictive
environment possible”. The term ‘Integration’ was thus formally introduced in 1978

(Peter Clough, 2000). By the late 1970s and early 1980s, many disabled students began
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to be integrated in to the regular classroom on at least a part time basis. By the 1980s,
attempts to educate children with disabilities in the regular classroom on a full-time
basis were made. Integrated education for disabled children was the favoured practice
in all countries up to World Conference on Special Education Needs held at Salamanca,
Spain in 1994,
Integrated Education in India

A large number of initiatives was taken at National and international level
towards integrated education. The Education Commission (1964-66) was the first to
suggest that “education of handicapped children has to be organized not merely on
humanitarian grounds but also on grounds of reality”. The Commission also
emphasized that the education of the handicapped children should be an “inseparable
part of the general education system”. Commission wants to provide sufficient
resources to disable children and therefore the commission recommended two
approaches which helps in enrollment of children with disabilities. These approaches
are to establish special schools and integrated education. Integration of children with
disabilities into the regular classroom drew the attention of State Governments after the
Ministry of Welfare, Government of India initiated the scheme of Integrated Education
for the Disabled Children (IEDC) in 1974. The Centrally Sponsored Scheme of IEDC
was revised in 1981 and later in 1992, allow/permiting 100 percent assistance to state
governments for implementing the scheme. Moreover, Non-Government Organizations
(NGOs) are now being involved in providing education to disabled children in regular
classroom.

“The National Policy on Education (NPE) 1986 was formulated and was revised
in 1992. The National Policy on Education (1986/1992) stated that the children whose

needs cannot be met in regular classrooms are to be enrolled in special schools. As soon
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as the disabled children enrolled in special schools acquire reasonable levels of daily
living skills, communication skills and basic academic skills they will be integrated into
regular schools”. As per the NPE (1986/1992), “The objective should be to integrate
the physically and mentally handicapped with the general community, to prepare them
for normal growth and to enable them to face life with courage and confidence”.

“In 1987, the Project named Integrated Education for the Disabled (PIED) was
implemented by the Ministry of Human Resources Development (MHRD),
Government of India on a composite area approach to strengthen the scheme of IEDC.
About 13000 children with disabilities in 8 states and 2 urban slums were benefited by
the project”. Over 9000 teachers received training to work with disabled children in
integrated setting (Azad, 1996). Rule 6 of UN Standard Rules for Persons with
Disabilities states “States should recognize the principle of equal primary, secondary
and tertiary educational opportunities for children, youth and adults with disabilities in
integrated settings. They should ensure that education of persons with disabilities is an
integral part of the education system. General education authorities are responsible for
education of persons with disabilities in integrated settings. Education of persons with
disabilities should form an integral part of national educational planning, curriculum
development and school organizations” (Rao, 2003). India was a signatory to the “UN
Standard Rules for Persons with Disabilities. In 1992, the Economic and Social
Commission for Asia and the Pacific (ESCAP), at its 48th session held in Beijing
declared 1993-2002 as the Asian and Pacific decade for Disabled Persons”. India
attended the ESCAP Committee meeting and pledged to implement the
recommendations on total participation and to provide equality to the discriminated
group of children with disabilities and to give them opportunity of excess and

rehabilitation. It also tries to give skill training as vocational education for promoting
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integration of of adults and children with disabilitiesin formal and non-formal
educational programmes. The District Primary Education Programme (DPEP), a major
internationally assisted programme was launched in November, 1994 in the country to
reform and renew the primary education system of the country. It was implemented in
149 educationally backwards districts of 14 states. One significant feature of DPEP was
its emphasis on Integrated Education for the Disabled. The remaining districts which
were not covered under DPEP are being covered under Sarva Shikshya Abhiyan (SSA)
which was launched in the year 2002 and represents the latest and the all subsuming
initiative for universal elementary education in the country. The vision of Sarva
Shikshya Abhiyan was to To put provision of satisfactory quality education for all with
respect to universalisation of education at elementary level totally free by 2010,
bridging all social and gender gaps with the active participation of the community in
the school affairs. The goals of SSA are:

a) Every child shall be admitted in school, Education Guarantee Centre, Alternate

School, Back to school Camp by 2003.

b) Every child must complete 5 years of schooling by 2007.

c) Every child must complete 8 years of elementary education by 2010.

d) Focus on quality education at elementary level which emphasize on lifelong

education.

e) To bridge different types of gender and sociatal gaps by 2010.
Government of India has taken a number of initiatives for integrating the children with
disabilities into the regular classrooms, but still it lacks in firm commitment to promote
integration. The Persons with Disability Act (PWD Act) 1995, has made integration of
students with disability a legal responsibility of the Government. The PWD Act, 1995

states, among other things:
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“The appropriate Government and the local authorities shall ensure that every child
with a disability has access to free education in an appropriate environment till he
attains the age of 18 years (Article 26a); endeavour to promote the integration of
students with disabilities in the normal schools (Article26b)”. In spite of all these
policies and acts, integrated education could not succeed in terms of:

a) Enrolment of children with disabilities;

b) Perception of teachers about the educability of these children;

c) Acceptance and respect by teachers and peers;

d) Collaboration of teachers providing quality education to such children;

e) Leadership of head teachers;

f) Involvement of parents; and

g) Community support.

The trend is at present directed towards inclusive education

1.4 Inclusive Education

The worldwide movement towards inclusion: If you look into the history we
found that there are two kinds of educational system. The first is general education
system and the second one is special education system. Therefore, the movement was
taken place towards the establishment of integration of learners having disability into
the the regular classroom. This movement was took place in in the second half of 20th
century. Presently there are various acts framed by the government to include and to
establish inclusive education system to bring disabled children into mainstream. Julka

(2001) has traced the path of inclusion which is presented in the Fig. 2
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Figure 2: The path of inclusion

“As the figure indicates the policy for the provision of facilities for children
with special needs has progressed from segregation in special schools to inclusion in
the neighbourhood schools which aims at empowerment of all children. Internationally,
the drive towards inclusion of children with special needs into the mainstream of regular
schools is fuelled by a number of initiatives and treaties including the UN convention
on the Rights of the child (1989), the UN Standard Rules on the Equalisation of
Opportunities for Persons with Disabilities (1993), Jomtien World Declaration on
Education for All (1990) and the World Conference on Special Needs Education
(1994)”. The World Declaration on Education for All, Jomtien, Thailand, which was
reaffirmed in the Dakar Framework for Action (2000), mentions “In order to attract and
retain children from marginalized and excluded groups, education systems should
respond flexibly. Education systems must be inclusive, actively seeking out children
who are not enrolled, and responding flexibly to the circumstances and needs of all
learners...... ” In 1994, representatives of 92 governments and 25 international
organizations formed the world conference on Special Needs Education in Salamanca,
Spain. They agreed a new dynamic statement on the education of all disabled children,
which called for ‘inclusion to be the norm’. Paragraph 2 contains the key statement and

comprises the following five clauses.
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a) The child right is the first clause which says that, there is a fundamental right to
education for every child and every child must be given equal opportunity to
maintain and to achieve the desired level of learning.

b) Uniqueness of of each child is the second clause which explains that, the
uniqueness of every child must be characterized, identify and according to to
their interest, learning needs and abilities education May be provided.

c) The ways of operating education system is the third clause with says that, the
diversity among the children and their specific characteristics must be taken
care and accordingly teaching was done.

d) Access to to the regular School is fourth clause which says that, every child
must get access to regular School and must accommodate irrespective of there
disability. The teaching pedagogy bus with designed accordingly.

e) That is the national for the enrollment of special children in regular School is
fifth clause which says that, regular School must get orientation for their
conversion into inclusive school. The most effective is is get success or
overcome on discriminatory attitude of personals working in the school,
keeping welcoming attitude, constructing and developing inclusive society in
attitude and aptitude. The world conference to the Government across the world
to implement inclusive education completely.

f) Lindsay (2000) has very rightly stated “it (inclusive education) is championed
as a means to remove barriers, improve outcomes, and remove discrimination.
Inclusion is, however, a complex and contested concept and its manifestations
in practice are many and various”.

Inclusive School: A school that keepa all the facilities related to inclusive

education is called an inclusive school. It is a place to where everyone belongs to be
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accepted, supportive and is being supported by his/her peers and other members of the
school community in the course of having his/ her educational needs met” (Stainback,
Stainback & Forest, 1989). Inclusive teaching and the schools of inclusive nature is a
kind of structure which provides and support students with special needs with specific
resources as per the guidelines given by government of India. It is a responsibility of a
teacher teaching in inclusive school is to provide adequate resources, infrastructure and
emotional support to the students having different kinds of disabilities.

According to Thomas, Walker & Webb (1998), “an inclusive school contains
the following elements:

It is community based: an inclusive school reflects the community as a whole.
Membership of the school community is open, positive and diverse; it is not selective,
exclusive or rejecting.

REJECTION, INTEGRATION AND NOW INCLUSIVE EDUCATION

Don't come to me, I am Come, but you change, Welcome! I change

to not for you I won't. respond to you all

Figure 3: Three types of schools

It is barrier free: an inclusive school is accessible to all who become members-
physically in terms of the building and grounds, and educationally in terms of curricula
support systems and methods of communication. It promotes collaboration: an

inclusive school works with, rather than competitively against other schools;
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It promotes equality: an inclusive school is democratic”. The structure of inclusive
classroom is very different and is defined my Government of India. It says that creating
an environment for teaching learning process, for transacting curriculum, and to fulfill
the needs of of individual student having different kinds of disability is the core area.
The classroom needs to be created in such a manner that every child smile and engage
themselves in different kinds of choice activities. This is a kind of classroom where
teacher also required to come with full preparation of their teaching, clear vision and
strong commitments. But it is difficult to get such ideal classrooms always. “Inclusion
without resources, without commitment, without a vision statement, without
restructuring and without staff development won’t work™ (Mara Sapon-Shevin, 2003).

In the year 2005 there is a guide and handbook for inclusive education which
was developed bye UNESCO where it says: That education must be given to all the
people. When the word is used all the people it means that the people who are general
in their health and different kinds of alignment in the form of disability given in RPWD
Act 2016 must get education in inclusive setup. Inclusive education means to minimise
the exclusion and to optimise the inclusion of children with special needs. It helps in
providing learning atmosphere, learning our culture and participation of community as
a major stakeholder. The diverse needs of all the children must get quality full
education. The marginalized and discriminative group having physical disability,
mental disability, economic disability and facing various kinds of negative
environmental conditions has a right to receive good quality education. In the year
2008, UNESCO organised the 48th International Conference on Education in the city
Geneva. The area of this conference was “Inclusive education: the only way”. The main
idea of organising press conference is to promote the establishment of inclusive

education across the globe. State councillor from China Liu Yandong attended the
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conference and made an important speech. She pointed out, “Putting forward inclusive
education reflects the respect to everybody and the protection to human rights. It
conforms to the requirements of the times and the trend of future. It will have an
important effect on establishing harmonious world”.
Meaning and Definitions of Inclusive Education
“Inclusion is a philosophy built on the belief that all people are equal and should be
respected and valued as an issue of basic human rights. It is an unending set of process
in which children and adults with disabilities have the opportunity to participate fully
in all community activities offered to people who do not have disabilities”. ...
(UNESCO - at the UN-Committee on Rights of the Child, October 6, 1997 - Centre for
Human Rights, Geneva).

“Inclusion means the process of educating children with Special Educational
Needs alongside their peers in mainstream schools. Inclusive education is a process
schools undertake to respond to each pupil as an individual learner within a diverse
group, requiring schools’ restructuring of personnel, resources and curricula to accept
and utilize diversity....... International Encyclopaedia of Inclusive Education
Inclusive education refers to all learners, young people - with or without disabilities
being able to learn together in ordinary pre-school provisions, schools and community
educational settings with appropriate network of support services. This means that
schools have a duty to try to include children with disabilities in regular classes unless
the nature and severity of disability is such that education in regular classes with the
use of supplementary aids and services cannot be achieved satisfactorily”.........
Central Advisory Board on Education----June, 2005

“Article 27 of UN convention on right of persons with disabilities held on 3rd

May 2008 speaks that, “inclusive education is the process of including students with
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disabilities in general education system, providing the necessary support when needed,
ensuring vocational training, adult education and lifelong learning, providing
reasonable accommodation in such places such as schools and workplaces, that is those
necessary and reasonable modifications and adjustments that permit inclusion of
persons with disabilities. Inclusive education means a system of education wherein all
students-i.e. those with and without disability—learn together, most or all of the time,
and the system of teaching learning is suitably adapted to meet the learning needs of
different types of students such that learning outcomes of comparable/satisfactory
quality are achieved for all students............ The Rights of Persons with Disabilities
Bill, 2012”.

Thomas (1997) has defined inclusive as “the acceptance of all pupils in the
mainstream system, taught with a common framework and identified as the
responsibility of all the teachers”.

“Mainstreaming refers to the temporal, instructional and social integration of
eligible exceptional children with normal peers based on an ongoing, individually
determined, educational planning and programming process and requires clarification
of responsibilities among regular and special education, administrative instructional
and supportive personnel by Kauffman”.

“The term mainstreaming is used to mean an integration of regular and
exceptional children in a school setting where all children share the same resources and
opportunities for learning and full time basis” Beng.

“At the level of Education the integration of a disabled child into a regular
classroom situation means a concurrent education with a class of non-disabled children.
In such a set-up there are greater opportunities for the handicapped child to mix with

his non-disabled counterparts in games, sports and other activities. The aim of
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integrated education is to assimilate a disabled child into a group of non-disabled and
providing opportunities to make his/her as independent as possible” Rehman Hiffr.

“Mainstreaming is the education of mildly handicapped children in the regular
classroom. It is based on the philosophy of equal opportunity implemented through
individual planning to promote appropriate learning achievement and social
normalization” Stephan and Blackhurt.

“Inclusive Education is a set of values, principles and practices that seeks more
effective and meaningful education for all students, regardless of whether they have
exceptionality labels or not” Michael F. Giangreco.

“Inclusive school or set up may be defined as a place where everyone belongs,
is accepted, supports and is supported by his or her peers and other members of the
school community in the course of having his/her educational needs met” Stainback
and Stainback.

“Inclusive Education is the implementation of policy and process that
allow/permits all children to participate in all programmes. Policy means that disabled
children should be accepted without any restrictions in all the educational programmes
meant for other children. The process of inclusion denotes the ways in the system makes
itself welcoming to all. Inclusive Education is nothing but making the programme for
disabled children as an integral part of the general educational system rather than a
system within general education” M. Manivannan.

“Inclusive Education implies bringing together of the educational needs of the
normal children and the educational requirements of the children with special needs, so
as to evolve a common curriculum with a view to provide education to all in regular
schools itself. It is a flexible and individualized support system for children and young

people with special educational needs. It provides an integral component of the overall
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education system and is provided in regular schools committed in an appropriate
education for all” Uppal and Dey.

“Inclusive Education aims to provide a favourable setting for achieving equal
opportunity and full participation for all, thus bringing children with special needs well
within the preview of mainstream education. It recognizes the diverse needs of the
students and ensures equality education to all through appropriate curricula, teaching
strategies, support services and partnership with a community and parents. In simple
words, it means that all children with or without disabilities learn together” Advani
and Chadha.

“Inclusive Education describes the restructuring of special education to permit
all or most students to be integrated in mainstream classes through reorganization and
instruction innovations (e.g., cooperative learning, collaborative consultation and team
teaching)” Ware (1995).

To conclude the concept of inclusive education which means the specific
attention with supportive resources to special needs students is essentially required
which can help special children adopt in the mainstream of education. It also means
that the children with special needs really e appreciate if their education is full of
quality and they get adequate resources as per the guidelines of government of
India.

1.5 Inclusive Education in India

Special Schools in India

“Along with other parts of the world, India too, witnessed the emergence of special
schools for people with disabilities. The first school for the deaf was set up in Bombay

in 1883 and the first school for the blind was established at Amritsar in 1887. There
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was rapid expansion in the number of such institutions. Today, there are more than 3200
special schools throughout India”.

Integrated Education

“The concept of integrated education gained momentum in India during the mid-1950s.
Small experiments in this area were begun by the Royal Commonwealth Society for
the Blind, and the Christopher Blind Mission. The Ministry of Education, too, launched
a comprehensive scholarship scheme in 1952-a beginning of the integrated education
initiative by the Government”.

Integrated Education for Disabled Children

The concept of integrated education came in various countries. The success of
integrated education of other countries motivate the Indian Commission in the year
1971 and then the program for integrated education for disabled children was
launched by Indian government. This program was launched in December 1974 but
the speed of implementation found to be difficult and so it was very slow.
Therefore, there was a major shift in the strategy of of implementing and defining
the integrated education. It was then the approach was taken as composite area from
school-based approach. In the year 1987, the Ministry of Human Resource
Development which is now known as ministry of Education in collaboration with
UNICEF launch one another experiment of integrated education. This launch was
called as Project Integrated Education for the Disabled (PIED). After the launch
of this project a large number of children was enrolled. These children are not only
mild disability but the signal disability also. The retention rate of non-disabled
children in the classroom become low. In this common group the parents and the

people from community found to be happy and satisfied that integrated School navy
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established at various places. The interaction between the two group of general
student and disabled students found to be very good.
Inclusive Education
There is one other important and notable paradigm shift can be seen in this area
which was started keeping in view that disability is a kind of attribute which is not
by choice taken by someone. The person having certain kind of disabilities must
get enrolled in the specific schools as per the nature of their disability and can learn
to live a dignified independent life. There are various interventions that could made
the teaching learning process of special children convenient in a congenial
environment. Therefore, the whole School policy maybe e specific recorded having
specific social and environmental model the active. This kind of environment may
provide pacific motivation and excellent quality of transaction curriculum.
Inclusive Education in District Primary Education Programme

Inclusive education was also focused in District Primary Education
Programme (DPEP). Main challenges which are associated with curriculum where
the factors give limitation to the axis of of Curriculum to specific children; it
modifies the essential areas so that the curriculum can be framed completely.
Therefore, the child centred pedagogy the DPEP in the year 1997 set up a place
where these children having certain kind of disability are getting different types of
learning opportunities. Individual education program is formally added and
included in DPEP in the year 1997. By the end of 1998 many of the the states
having DPEP programs has conducted survey for evaluation, assessment week for
evaluation and develop some strategies which can support and supply different type
of resources for the students required special needs and were enrolled in DPEP in

school.
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Inclusive Education in Sarva Shiksha Abhiyan

The main and defining objective of Sarva Shiksha Abhiyan (SSA) is
Universalization of education (UEE). Three national level important area of UEE
are to access, to enrolment and to retention of all children in 6-14 years aged group .
The goal of UEE, has been defined by the Constitutional (86th Amendment) Act,
making free and compulsory education a Fundamental Right, for all the
youngsters within the age bracket of 6-14 years. The Amendment discussed above
provides a replacement thrust in the field of education of people With Special
Needs (CWSN), if they are not included then the target of UEE can not
be achieved. In-fact inclusion of one of the groups, which is extremely crucial for
UEE, is probably that of the people with special needs. Hence, education of

people with special needs is a critical component of SSA.

ZERO REJECTION

MULTI OPTION MODEL

Regular Schools EGS /AIE (Education Home Bz‘lsed
Education

innovative Education)

Figure 4: Major Interventions of SSA for Inclusive Education
Inclusive Education in Delhi

As per the Census 2011, there are 7.1 lakh people having various types of
disabilities in Delhi who constitutes and added 2.41 percent of the total recorded
population of the state and as per the National Sample Survey Organisation (NSSO)

estimates the children with specific needs in the State is 1.4% which has been reported
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in the UNICEF report titled ‘state plan of action for children. This includes children
havinf specific visual disability, hearing, speech, locomotor and mental disabilities.
Out of them, 3.14 lakh are disabled in seeing, 0.69 lakh in the specific disability of
speech, 0.84 lakh in the specific disability of hearing, 1.81 lakh in movement and
1.64 lakh in the specific disability of mental activity. The State Govt. provides free
education to children with the specific disability of visual defect, the specific
disability of hearing disorder and youngsters with retardation in Special Schools
having specially trained teachers. the sooner emphasis on medical rehabilitation
has now been replaced with greater specialise in comprehensive form of
coordinated socital and socio-economic rehabilitation. In exercise of the powers
conferred by Sub-section (1) and Sub-section (2) of Section 73 of PWD Act, 1995,
the government has enacted Persons with Disabilities (Equal opportunities,
Protection of right and full participation) to put on hold out basic objectives of
PWD Act, 1995 like guidelines for evaluation of varied sorts of disabilities,
constitution of State Co-ordination Committee and State Executive Committee,
recognition of institutions for persons with disabilities, appointment of
Commissioner for Persons with Disabilities etc. besides implementation of
provisions of National Legislation like National Trust Act ,1999 & Rehabilitation
Council of India Act, 1992.

Table 1: Enrolment of Children with Disabilities:

Others
Primary Upper Primary Secondary Higher Secondary
State 838 143 223 151
Delhi Hearing impairment
Primary Primary Primary Primary
448 448 448 448
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Others

Primary

Upper Primary

Secondary

Higher Secondary

State
Delhi

454

Primary

164

Upper primary

72

Secondary

32

Higher Secondary

327

20

18

12

Source: “NCERT (2008) Seventh All India School Education Survey (7th AISES),
Schools for Physically Challenged Children, NCERT, New Delhi”.

Table 2: Number of Schools Admitting Children with Disabilities:

State
Delhi

Upper Primary

Secondary

Higher Secondary

59

Upper primary

65

Secondary

42

Higher Secondary

50

88

46

Upper Primary

Secondary

Higher Secondary

State
Delhi

36

Upper primary

24

Secondary

14

Higher Secondary

15

6

9

Source: NCERT (2008) Seventh All India School Education Survey (7th AISES),
Schools for Physically Challenged Children, NCERT, New Delhi.

Table 3: Details of funds released under Inclusive Education for Disabled at
Secondary Stage (IEDSS)

S no.

State

2009-10

2010-11

2011-12 2012-13

1.

Delhi

167.47

140

140.68 -

Source: http://mhrd.gov.in/inclusive education. MHRD
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Table 4: Percentage of Girls with Disabilities Enrolled at Secondary and Higher

Secondary Level

S. no. State 2009-10 2010-11 2011-12 2012-13

1. Delhi 167.47 140 140.68 -

Table 5: Percentage of Girls with Disabilities Enrolled at Secondary and Higher
Secondary Level.
2010-11 2011-12

S.no. State 2009-10 2012-13

1. Delhi - 59.26 54.06 48.62

Source: Data as provided by State/UTs in the State Questionnaire Note: Maharashtra
has not provided data gender wise; Uttar Pradesh & Sikkim have not given
any data for enrolment of students with disabilities.

A mixed kind of trend is seen and observed in the admission enrolment of
students having any kind of disabilities. In the year 2011- 12 the number of admissions
enrollment of students having any kind of disabilities gets increased from 3,287 in the
year 2010-11 to 7,479 and then decreased to 6,633 in the year 2012-13. kind of trend is
seen and observed in the admission enrolment of boys and girls. Interestingly, the
number of girls admission enrolled was higher than boys enrolment in the year 2010-
11 and in the year 2011-12. However, in 2012-13, number of boys enrolled surpassed
number of girls. In Delhi, maximum students with disabilities are from the category of
loco-motor disability category (45%) followed by the category of low vision (39.8%)

Table 6: Training of General and Special Teachers

General Teachers Special teachers
S.no | State | Day of | 2009- | 2010- | 2011- | 2012- | 2009- | 2010- | 2011- | 2012
Training | 10 11 12 13 10 11 12 -13
1 | Delhi | 1Days - 200 - - - - - -

Source: Data as provided by States/UTs in the States Questionnaire
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Various steps were taken by the States Government for the building of
environment for students having disabilities like Special Registration Drive for out of
School CWSN, Prabhat Perish in all Districts and YUVA helpline.

Table 7: Disabled population- NCT OF DELHI - Census 2011

Number of Disabled | Total Population % disabled to total population
234882 16787941 14

Table 8: Literacy Status of disabled population - NCT OF DELHI - Census, 2011

Literate | Illiterate | Total disabled | % literates to total disabled | literacy rate -
population
153420 | 81462 | 234882 65.32 86.34

“As per Census 2011, in India, out of the 121 Cr population, about 2.68 Cr
persons are ‘disabled’ which is 2.21% of the total population. In an era where ‘inclusive
development’ is being emphasised as the right path towards sustainable development,
focussed initiatives for the welfare of disabled persons are essential. This emphasises
the need for strengthening disability statistics in the Country. The National Policy for
Persons with Disabilities (2006) recognizes that Persons with Disabilities are valuable
human resource for the country and seeks to create an environment that provides equal
opportunities, protection of their rights and full People with disabilities are vulnerable
because of the many barriers we face: attitudinal, physical, and financial. Addressing
these barriers is within our reach and we have a moral duty to do so...... But most
important, addressing these barriers will unlock the potential of so many people with
so much to contribute to the world. Governments everywhere can no longer overlook
the hundreds of millions of people with disabilities who are denied access to health,

rehabilitation, support, education, and employment—and never get the chance to shine.
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Stephen Hawking participation in society. To facilitate the national objective, there is
a need for collection, compilation and analysis of data on disability”. The below given

table shows the disabled population as per the literacy at different levels of education.

Table 9: Educational level of disabled persons -Census 2011

Total Disabled Population
Educational level Persons Males Females

Illiterate 12196641 5640240 6556401

Literate 14618353 9348353 5270000

Literate but below primary 2840345 1706441 1133904

INDIA  "primary but below middle 3554858 | 2195933 | 1358925

Middle but below matric/sec. 2448070 1616539 831531

Matric/sec. but below graduate 3448650 | 2330080 1118570

Graduate and above 1246857 839702 407155

Total 26814994 | 14988593 | 11826401

Illiterate 81462 40022 41440

Literate 153420 98357 55063

Literate but below primary 15787 9481 6306

NCTOF  "piiary but below middle 31394 19137 12257
DELHI

Middle but below matric/sec. 24793 16359 8434

Matric/sec. but below graduate 45945 31013 14932

Graduate and above 26747 16984 9763

Total 234882 138379 96503

1.6 Rational of the Study

In spite of the constitutional provisions of equal educational opportunities to all
citizens under the Indian constitution and some efforts of the government, children with
special needs (CWSN) in general and in particular have not been able to respond to the

challenges of improving their educational status and have not kept pace with that of the
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rest of society. The reasons for the children with special needs (CWSN) educational
issues cannot be understood in isolation. It should be understood in tandem with other
indicators of human development. This is why; Cohen and Ball (1999) consistently
refer to environmental contexts, in which human development remains rooted. The
researcher considers, that, the dimensions related to the influence of sociocultural,
historic-political, educational, inclusiveness, psychological, and economic discourses
of society, in general have a major influence upon the social consciousness and shaping
the perception of children with special needs (CWSN). Therefore, the researcher
believes that it is necessary to analyse education of children with special needs (CWSN)
in terms of above development of the country that has marred the education in inclusive
setup for children with special needs (CWSN). The community has created a vacuum
for the development of children with special needs (CWSN) and along with the acute
psychological crisis of identity. Further, the deliberate neglect of the community of
children with special needs (CWSN), on the part of the government, has marred its
impact on their education and employment. Therefore, it is necessary to adopt a
systematic, analytical approach to understand and unravel their educational concerns
and issues of children with special needs (CWSN). The researcher believed it to be
important to understand the education of children with special needs (CWSN) in the
context of the contemporary society, where it was seen that the developmental process
is slow, recorded wages are less and unemployment is increasing. Thus, literatures
suggest, that, most children with special needs (CWSN) thinks that opportunities of
upward mobility and their economic development are stoped and their community has
borne the brunt of official neglect and discrimination.

Thus, the research was conceived and formulated on a very wide canvas of

children with special needs (CWSN) in India i.e. in context of their living and seeking
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of individual and collective significance, and, the meaning of their existence. It
concerned, directly and indirectly, to their world view and meaning-making about self
and the others. It also, covertly and overtly relates to their identity, freedom and security
as all of these issues are interrelated and impinge on one another. Thus, the study is
situated at a juncture, when, there is a right to free and compulsory education, and, the
concerns with regard to quality of education, are central, to policy makers and in the
arena of academic discourse.

The need of the present research arose, while the researcher was working on
disabled children during his M. Phil. course of study. During M.Phil. in education, the
researcher worked upon education and life prospects of some sections of children with
special needs (CWSN) in Delhi, the researcher took on the case studies upon Muslim
girls and focused her study upon attitude of society, teachers and parents towards
education. The proposed area emerged as issue, when the researcher interacted with
some samples belonging to children with special needs (CWSN) community.

This led the researcher to explore some of the available literatures relating to
the children with special needs (CWSN) community and found their typicality. Further,
in India, most of the sociological and educational studies focus attention to what
happens inside the school, as well as, within the classrooms, in everyday contexts. This
helps to understand the nuances relating to prevalent inequalities that prevent the spread
of equal opportunities, good quality of education, and so on more minutely, as
compared to traditional research, which focuses on standard technique of set of
techniques. However, very few studies have been done in context of what goes on
within schools and classrooms in everyday life contexts. In larger context of ‘providing
equal educational opportunities to all’ the state has failed in multiple ways as is

reflected through prevalence of inequalities- qualitative and quantitative, gender, access

38



and so on. Further, educationists and researchers largely tend to neglect everyday lived
experience in the process of schooling- where student engage within themselves with
teachers and other school personnel that ultimately shapes their meaning making in the
process of education. This is because, understanding the experiences of education,
provides broader analysis of the process of educational systems where access, quality,
equity and similar other factors works. This is why, what goes on in the life of students
at schools becomes significant. Therefore, the researcher felt it important to understand
schools- focusing participants in the process of schooling, i.e., students, teachers,
community members and other participants, so as to unravel, how they negotiate with
them. The purpose for deciding to do this was to examine the socio-political and cultural
contexts of such meaning making and not just to provide description of how meaning
is produced by different stakeholders in school. This is why, Giroux and Simon (2000;
1541) give emphasis on the understanding of the struggle for going to school and the
struggle to adopt related pedagogy. It was also considered and considered for schools
that school is a place where the knowledge is constructed even if there is no support
from the side of the parents and society. Hence, the researcher believed that it was
necessary to pay attention to socio-political and cultural forces that shape school
experience in varied social contexts. Actually, there are various ways by which the
agencies of schooling could be understood. One way to understand it is the assertion of
students where they rebel, question and go against the norms of school, challenge
authority and so on. The other ways of understanding are to unfold the forms and roles
of agencies that remain covered and do not always directly expressed, but, remain
embedded in the student culture, and, exert far reaching consequences that reflect
through the students’ perspectives, attitudes, and world-views and so on. At this level,

students seek to assert their independence, from ideological and indoctrinated
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characteristic phenomenon of school processes. With this understanding, the researcher
has tried to examine different agencies of schools that discipline, punctuality, constrain
and shape their experiences in multiple ways. This is why, the researcher, thought it to
be essential to unearth, unpack and unravel the world of children with special needs
(CWSN) culture in inclusive school setup. This was also important because students
construct their own perception of several factors that contribute to create important
aspects of ‘life” at school. Children with special needs (CWSN) play a very important
and significant role that are often contradicted and contested- this need to be uncovered.
The location of the schools especially, in the West Delhi region, undoubtedly, shape
and provide meaning to perception of students. Hence, the voice of students in the
meaning making processes of schooling, was essential to understand. Therefore, it was
important for the researcher, to let the children with special needs (CWSN) speak for
themselves and researcher to listen their voices carefully and patiently in order to
unravel their aspirations and perspectives so as to reach the analysis correctly. This was
because, the ways by which students negotiate and interpret the principles of school,
often create a gap, between, schools as imagined by the authorities, and, as perceived
by the students. Thus, it was important to understand how are different concerns of
children with special needs (CWSN) expressed in the everyday contexts of school?
How do they negotiate and contest in different settings viz. a viz. life at school and life
at home? How do children with special needs (CWSN) try to realize their goals? How
do teacher, parents and other personnel contribute to the complex experience of
students? What forms of identities are constructed in different settings?

The work is important because it has tried to uncover fascinated life of children
with special needs (CWSN) at schools in contexts of resistance, relationship, identities

and ways of being. It has captured the voice of experience, feelings and perception of
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children with special needs (CWSN). The narratives provide rich description accounts

of what children with special needs (CWSN) think and feel while at school.

1.7 Research Questions

The present research study attempts to address the following questions

1.

2.

7.

What are the behavioural practices in inclusive education at school level?
What are the social and academic problems faced by CWSN in inclusive
education setups?

Do CWSN gets equal opportunity in curricular and co-curricular activities?

Do the required resources are available in schools for CWSN?

What is the pattern of examination for CWSN?

What are the views of parents towards the education for their special educational
need’s child?

What type of discriminative behaviour experienced by CWSN?

1.8 Statement of the Problem

“Understanding Nature of Discrimination through the voices of the marginalized:

A study with reference to children with special needs”.

1.9 Objectives of the Study

As per the rational of the study the objectives of the study is as follows:

1.

2.

To study the classroom behaviour of teachers towards CWSN.

To study the behaviour of general students towards CWSN.

To understand the participatory experiences of CWSN during curricular and co-
curricular activities.

To examine the resources available in schools for CWSN.

To analyse the support services provided to CWSN during examination.
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6. To understand the views of parents towards the education for their special
educational need child.
7. To explore discriminative experiences of CWSN.
1.10 Operational definitions of the terms used
Discrimination:

In this study discrimination is an action or practice that excludes, disadvantages,
or differentiates between children on the basis of special needs or perceived trait. It is
an act of making distinctions between children based on the physical appearance,
personality, disability as well as other categories.

Voices of The Marginalized:

Marginalized are certain groups of children, those are systematically
disadvantaged, because they are discriminated against on the basis of their disability,
physical appearance and special needs. In this study the term voices of the marginalized
used for the social-educational experiences of CWSN, experienced in school
environment.

Children with Special Needs:

Children with special needs are those who deviate from the norm in intellectual

or physical characteristics to such an extent that they require a modification in school

practices or special education services in order to develop to their maximum capacities.

UN CRPD: Disability results from the interaction between persons with impairments
and attitudinal and environmental barriers that hinders their full and effective
participation in society on an equal basis with others...... Persons with disabilities
include those who have long-term physical, mental, intellectual or sensory
impairments which in interaction with various barriers may hinder their full and

effective participation in society on an equal basis with others.
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Table 10: Definition of Types of disability as per Census 2011

Type of disability

Definition

Visual disability

1. Cannot see at all; or

2. Has no perception of light even with the help of spectacles;
or

3. Has perception of light but has blurred vision even after
using spectacles, contact lenses etc. A simple test is whether
the person can count the fingers of hand from a distance of 10
feet in good daylight. Such persons can however, move
independently with the help of remaining sight; or

4. Can see light but cannot see properly to move about
independently; or

5. Has blurred vision but had no occasion to test if her/his
eyesight would improve after taking corrective measures.

6. One-eyed person not to be considered as disabled in Seeing

Hearing and speech
disability

1. Cannot hear and speech at all; or

2. Has difficulty in hearing day-to-day conversational speech
(hard of hearing); or

3. Has difficulty in speaking or conversation

4. If she/he is using a hearing aid.

5. Hearing problem in one ear not to be considered as having
hearing disability.

Intellectual disability

1. Is taking medicines or other treatment for mental illness; or
2. Exhibits unnecessary and excessive worry and anxiety; or
3. Exhibits repetitive (obsessive-compulsive)
behaviour/thoughts; or

4. Exhibits sustained changes of mood or mood swings (joy
and sadness); or

5. Has unusual experiences - such as hearing voices, seeing
visions, experience of strange smells or sensations or strange
taste; or

6. Exhibits unusual behaviours like talking/laughing to self,
staring in space; or

7. Has difficulty in social interactions and adoptability.

1. Difficulties in arithmetic, writing, reasoning or reading; or
Specific learning 2. Difficulties in remembering facts; or
disability 3. Poor written expression that lacks clearity; or

4. Inaccurate or slow reading or writing.

1. Deformity of Limb; or

2. Dysfunction of joints of limb; or
Locomotor disability 3. Polio; or

4. Paralysis; or

5. Deformity of Body.
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Cerebral palsy & LCP

1. Difficulty walking; or

2. Neurological problems; or

3. lack of muscle co-ordinator; or

4. Drooling and problems with swallow/permiting; or

5. Delay in speech development and difficulty in speaking;
LCP

1. Loss of sensation in hands or feet; or

2. Loss of sensation and paresis in eye and eye-lid; or

3. Extreme physical deformity as well as advanced age.

Multiple disability

1. Usually have more than one significant disability, such as
physical, sensory, behavioural, psychological issues.

1.11 Delimitations of the Study

In view of limited time and resources the present study was delimited as follows

by the researcher:

e The present study was limited to four schools with inclusive setups of Govt. of

NCT of Delhi.

e The sample for the study was confined to NCT of Delhi only.

e The present study was limited to class VI to XI only.

e To children with special needs studying in these four schools was taken for the

research purpose. The study was limited to the following categories of CWSN:

Low vision, specific learning disability, hearing and speech disability, locomotor

disability, intellectual disability, cerebral palsy & LCP, multiple disability.
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CHAPTER-II

REVIEW OF RELATED LITERATURE
2.1 Introduction
The review of the connected literature is of paramount importance for the
researcher. A researcher needs to be aware of the related researches conducted in the
field of study in the past. It is through the review of related studies that the researcher
knows the researches that have already been carried out in the past and the gaps that
have to be bridged up through conducting new researches.
According to Good (1972), “without the critical analysis of the existing literature, the
researcher will be groping in the dark and uselessly, repeat the work already done.
Therefore, in order to save time, energy and resources, it is necessary to take an in-
depth review of all existing literature”.
This Chapter is devoted to the critical review of existing literature related to the present
study. The presented review of related literature has a direct or an indirect bearing on
this study. It was realised that the objectives of the study, the Chapter was divided into
three parts:
a) Studies related to implementation of various aspects of inclusive education
practices.
b) Studies related to inclusive education practices adopted by teachers.
c) Studies related to opinions of parents of children with and without special needs

about inclusion.
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2.2 Studies Related to Implementation of Various Aspects of Inclusive Education
Practices

Rane (1983)! studied that the resources/facilities found to be available to
children with disabilities in Maharashtra. “The results of the study revealed that the
Government of Maharashtra had not done any assessment regarding the facilities
available to children with disabilities. No monitoring cell was set up to implement,
monitor and evaluate the work. There was no specific Government policy for placement
and education of children with disabilities in integrated setting. Administrators and
institutions had to face a lot of problems and difficulties like non-availability of trained
teachers, lack of training of teachers, lack of proper machinery, appropriate tools to
identify children with disabilities and non-availability of instructional materials. This
study help researcher in understanding that the monitoring and assessment of applicable
policies is very essential. | absence of assessment; Institution do not take adequate step
to implement the inclusive education practices”.

Singh and Prabha (1987)? tried to evaluate facilities provided to the physically
handicapped students in integrated educational schools of Bihar. It was found that the
available facilities were not accessed by the students for whom these facilities were
provided. It was also found that although these disabled children were well
accommodated/adjusted with their home and families but still it was found that there
exists a high level of lack of connectivity and communication between the children and
their family members. This study also reflects that the students are not getting adequate
facility and there exist a lack of communication with parents.

Eckman (1993)2 in a study titled, “Attitudes of educators in GATEWAYS sites
toward the inclusion of children with moderate or severe handicaps in regular education

classrooms”, examined if attitudes of educators in sites that had been operating for
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several years were different from attitudes of educators in sites that were newer. The
data were collected from 543 respondents from thirty schools across Pennsylvania. Two
factors ANOVA showed significant differences in acceptance of inclusion between
elementary and secondary respondents. Respondents from elementary schools were in
acceptance of inclusion. There were indicators that educators feel that the level of
inclusion operating in their school is the best regardless of whether that is 100%
inclusion or mostly special education placement. This study helps researcher in
understanding the attitude of special educators towards differently abled students.
Pickett (1993)* evaluated the relationship among structure of school, structure
of culture and student thinking, views on diversity and inclusive education. The samples
were selected from two middle schools from two different districts: one as consciously
advocating for the principles of inclusion and the other with traditional approaches to
education. Focus group technique was applied for data collection. Depth interviews
were done with focus groups of seventh and eighth grade students and faculty.
Significant structural and cultural differences were found between two schools.
Additionally, students in both schools differed in their views of inclusive education.
The students studying in traditional school had misconceptions and negative
misinformation about people having disabilities, and also prevented themselves and
their peers into different groupings. They characterized the possibilities of inclusion as
a potential “disaster”” and unanimously believed that it was a bad idea. On the contrary,
the students studying in inclusive setup developed a broader and positive concept of
disability, subsuming differences in a more accepting frame of “like us”. This study
develops a thought of researcher that there is a false information and misconceptions

spread in the school where there is no inclusive education setup. This misconception

47



makes a gap between general and CWSN. This gap needs to be bridge in due course of
time.

Davis (1994)° conducted a study on “Full inclusion of students with moderate
to severe disabilities. How do administrators & teachers feel about it?”” The philosophy
of educating students having disability with moderate to severe in neighbourhood
schools and even in regular classrooms has increasingly become recognized nationally
as the “best educational practice”. Being able to attend the neighbourhood/home
schools allow/permits these students to participate meaningfully in school situations
with “normal” peers, just as they hopefully would in neighbourhoods. The term for this
“practice” or “service delivery model” is called full inclusion. The study examined the
views of regular and special education teachers and administrators on what is critical to
ensure the success of full inclusion of students with moderate to severe disabilities in
home/neighbourhood schools and determined their attitudes towards the inclusion of
these students in home schools. Through this study researcher develops an
understanding about the best educational practice for full inclusion where the attitude
of school personals and resources are best in use.

Galis (1994)¢ in pre-doctoral research titled, “Inclusive education: Attitudes and
beliefs of special and regular educators in the state of Georgia” studied the provisions
of services to students with disabilities. It was found that most of the respondents
strongly agreed on the importance of making modifications in the classroom
environment for disabled students who need them in adapting the particular
environment. The respondents also believed that special education plays an important
role in providing the valuable services to the students with special needs. They shared
their opinion that the class size should be less than the normal classroom when students

having various different types of disabilities are placed in regular classrooms. In this
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study the participation of CWSN seems to be very effective which can be taken into
consideration while adopting inclusive education practices.

Yeager (1994)" carried out a study on “Analysis of absenteeism achievement
& Self concept of elementary students in an inclusive classroom”. “The results of the
study confirmed that the inclusive model for special education services was effective
in the interaction of the positive self-concept with good attendance and produced
similar results on student’s achievement. Although students with disabilities compared
to their peers had enduring significant differences in the achievement levels tested,
Class-within-A-Class results presented a positive academic self-concept and academic
progress for all students involved”. This study develope an understanding about the
absenteeism and effect of their absenteeism on the achievement of CWSN in inclusive
classroom.

Afzali (1995)8 reviewed literature that when we include student with hearing
impairment is in the general classroom and the perceptions of general teacher towards
them in relating to inclusive education, in the study titled, “Inclusion of deaf students
in the regular classrooms: Perceptions of regular educators and deaf educators”. Many
educators believe that all students benefit when we provide education to CWSN in
general classes. Many deaf educators believe that the purpose of educating these
students is to teach them to function in a non-hearing society. This study assessed
perceptions of teachers about the full hard-of-hearing/ inclusion of deaf/hearing
impairment students in the general classrooms. There are various thoughts on inclusive
education set-up desirability of various educational conditions were related to the
respondent’s position and experience. This study develope an understanding related to

the perceptions of teachers towards the inclusion of CWSN in inclusive setups.

49



Doyle (1995)° made a qualitative inquiry to gain an initial understanding of (a)
the roles and responsibilities of para-educators and (b) the interaction patterns among
members of the instructional triad (i.e. para-educator, general educator and special
educator) in the study titled, “A qualitative inquiry into the roles and responsibilities of
para educators who support students with severe disabilities in inclusive classrooms”
Findings indicate that there was a great deal of variability associated with what it means
to be a highly effective para-educator. Three specific variables were identified as being
related to paracducator’s “effectiveness”. These variables are: affective characteristics
of paraeducators’ attitudes towards students, para-educators’ responsibilities related to
instruction and para educator’s support to the general and special educators in fulfilling
their teaching responsibilities. This study develops an understanding about the roles of
educators towards CWSN. Who support students with special needs in inclusive setups.

Herman (1995)%° evaluated that the elementary school principals for the
feasibility foe adopting programmes for inclusion in general classroom having severe
and moderate disabilities the study titled, “Adaptation of regular elementary classrooms
for children with moderate and severe disabilities: Inclusion practices from the
Principal’s perspective. Elementary principals in this study identified 95% of the
presented adaptations as significantly more desirable than feasible with demographic
factors having little or no effect. Principals did not view implementation of the
adaptations as impractical”. This study develops an understanding for the roleplay of
leadership in implementing the inclusive education practices.

Thomas (1997)! in a study titled, “Inclusive schools for an Inclusive society”
found that most of the opinions were against the integration of children with intellectual
disorders in “England and the Educable Mentally Retarded (EMR) in the USA”. This

study develops an understanding of the researcher through the voices the related
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stakeholders that proper care is difficult to provide CWSN in inclusive education setup.
Therefor separate institution may be structured.

Brown (1998)'? initiated a study to guage the attitude of the faculty
relateives towards inclusive education and therefore the relationship among the
amount of years, variables of assignments related to education, and specific gender
inclusive education views and experience. The findings suggests that there exists a
huge difference between the inclusive education and tutorial assignment groups on
the criterion variable of attitude. Also it's found that there's a big difference
between the teachers’, administrators’ and counsellors’ attitude towards inclusion.
Further a big association was found between their attitude towards the variables of
composite set and inclusive education: scholastic or academic kind of assignment,
inclusive education challenges and experience, specific gender and no. of years in
education. This study develops the understanding of importance of academic
assignments given to CWSN.

Zahn (1998) in a study titled, “Perceptions and attitudes of elementary school
teachers towards the practice of inclusion, its implementation, impact & future”, found
that all the teachers except a very few give their vote for the philosophy of inclusion on
the other hand most of the teachers advocate that it is very difficult to teach CWSN in
general school setting in the name of inclusive education. Pre-service and in-service
training efforts did seem to be addressing instructional need of teachers working within
inclusive classrooms. However, teachers still felt that the training they are receiving
was not extensive enough to meet their needs. Whatever may be the attitude towards
disabilities or the practice of inclusion, it is clear that teachers need support, both

through local and state administrative practices and staff development. This study
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develops an understanding of the researcher that teachers need training to handle
CWSN.

A study by Barrafato (1998)'* examined the supports which contributed to the
successful and effective inclusion of CWSN at the early years of school level. The result
shows that the people were integrated themselves socially and adjusted to their settings.
The various factors were identified by teachers and parents like resources, teacher’s aid,
increased number of support services, adequate and appropriate teachers training
programme like in-service training for teachers and where the class size is small. It
needs to be placed effectively to integrate children in general classrooms.

Ricciato (2000)* study the There is a requirement of updated knowledge to
teach students with multiple disabilities in general classroom. This study shows
that there is no significant difference between the special teachers and general
teachers for their professional development needs. It also reflects that the training
given to to the teachers are congruent with the the effective factors given in the
books and other literature. Many of the teachers has participated and like to
participate in professional development programs. Nowadays these professional
development programs are considered as a step towards inclusive initiative. The
study says that, 93% of the teachers are of the view that includes n is good. They
agreed for this very strongly and positive concept helps in the agreement for
inclusive education set up. This study also discusses about the professional training
of regular teachers and special educators time to time to deal with CWSN.

Naidu (2000)*® studied the conceptions that four teachers in a Midwest Urban
Head Start programme held about inclusion in the study titled “head start teachers’
conceptions of full inclusion of young children”. Findings indicated that teachers (a)

viewed inclusion of all students as a moral imperative, (b) believed that inclusive
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education meant that all children were teachable, and (c) expressed their own Self
efficacy and its sense is worth which has added the positive intervention on all the
children with their defined the specific goals as a changing agent of society. This study
develops an understanding about the effects of behaviours of educators towards CWSN
in educational setups.

Wills (2000)*7 carried out a study on the intervention of of restructuring the
special schools and general schools in the name of of inclusive education by the
government and the resource teachers for educaters in Alberta. Four major findings
emerged from this study. First, inclusive education is being constrained by government
restructuring to the point where serious consideration is being given to abandoning
inclusive education in favour of a more cost-effective segregated model of special
education programme. Second, aspects of restructuring involving shared decision-
making and the devolution of authority to the school site facilitated inclusive education.
Third, aspects of restructuring inclusive education included: (a) the philosophical
underpinnings of a business model that are incongruent with the philosophy of
inclusion, (b) the emphasis on fiscal restraint, and (c) complete decentralization of
responsibility for special education to the school site. Fourth, educators identified
specific strategies for how effective inclusion could occur within the parameters of
restructuring. This study reflects that government intervention for restructuring on
inclusive education through the framing of policies. It also develops an understanding
that policies are not adopted in letter and spirit.

Leyser, Kapperman and Keller (2004)*® has taken a study related to to cross
culture entitled, “Teacher attitudes towards mainstreaming: A cross-cultural study in
six nations”. The finding reflect that there is a differences in the attitude and aptitude

for inclusion between the countries which were taken for study. The teachers of the
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same country and Germany keeps the positive aptitude and attitude which attributed
for the setting of of inclusion and practices the law 94-1423. Germany teachers
shows positive attitude towards teaching general students and special students in
inclusive setup. During the research study there is a lack of of education legislation
in Germany and the Teachers of Germany were not provided adequate education
related training. The integration and segregated settings of education was practiced
at the experimental level. The study comparatively reflects that the attitude of
educators towards inclusive education influence on the academic achievement of
CWSN.

Ali, Mustapha and Jelas (2006)*° studied worked on the perceived knowledge
and defined attitude towards general classroom teacher and teachers of education
of various levels like primary, secondary as inclusion or inclusive education in
Malaysia. It was seen through study that general classroom teacher keeps positive
attitude towards inclusive education where different types of students having
variety of disabilities. Teachers keep a common view that inclusive education is
good. It brings children into the mainstream and we need to minimise stereotype
negative attitude. The study shows that general teachers appreciate and agreed for
the inclusive education.

Berwal (2007) initiated a study to guage the “impact of an intervention
programme on awareness levels and Attitudes of highschool administrators,
students and teachers towards students with disabilities in inclusive settings. the
target of study wasto review the impact of intervention programme on the
notice and attitudes of highschool students, teachers and administrators towards

pupils with disabilities in inclusive settings™. It was found that:
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1. The intervention programme had a significant positive impact on changing the
teachers’ and administrators’ attitude towards inclusion.

2. It was found in the study that the intervention progr. amme had positively
changed the attitudes and aptitude of academic leader and teachers. Their
behaviour problems and disciplinary problems change with the intervention of
of various programs. 68% teachers agreed to the fact that they are upset very
easily while handling children the disabilities as compared to other students.

The given study develops an understanding that intervention programme for awareness
and attitude of academic leaders is very fruitful. It gives positive impact in changing
the attitude of school personnel’s towards CWSN.

Nayak (2008)?° Find out the attitude towards inclusive education of teachers.
titled, “Attitude of parents and teachers towards inclusive Education”. The findings of
the study stated that teachers were ready to face the challenges and looked forward to
teaching in an inclusive classroom. The result of the study shows that there is really e
a significant difference when taking options from the teachers to teach in general
classroom. This study shows the teachers are ready to face the challenges during
curriculum transaction to CWSN.

Opertti and Belalcazar (2008)2 in a study titled, “Trends in inclusive education
at regional and interregional levels: Issues and challenges”, found the research report
shows that the schools related to special education and other institutions must improve
and maintained apparel getup in general schools; is a question of of debate. At the same
time the general School or on the call mainstream School for integrating children with
disabilities are facing various challenges in adapting the related curriculum with

appropriate pedagogy to the the specific disability child. This study reflects on
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challenges and issues related to the inclusive education. which helps to understand the
necessity of resources and amenities for CWSN.

Cocoran, T. (2009)?? studied the “Integration of Children with disabilities
in a sample of Dublin Primary Schools. The study set out to discover the number of
pupils with physical, intellectual or learning disabilities who were integrated into the
regular primary schools in Durbin City of North area and to evaluate the actual practices
of integration for the schools involved. The data was collected from principal, teachers
and class teachers by using questionnaire in relation to 42 children with a variety of
disabilities in 28 schools; the physically disabled children were 57%;the most prevalent
disability was cerebral palsy; hearing impaired were 11%; 11% had a mild general
learning disability; 19% had Down’s syndrome; 2% were emotionally disturbed; 67%
of the schools had over 300 students; 36% had more than 15 teachers on staff; all but
one of the schools had a full-time or part-time learning support teacher. The found
results shown that very few parents of disabled children keeps involvement in their
children’s classroom activities; 68% of schools did not have a statement of policy on
integration in their School Plan; 53% of teachers had devised IEPs in respect of the
students with SEN in their classes; 97% of teachers did not have professional training
in teaching students with SEN; only 16% of integrated schools had been equipped with
specialized resources. Schools had the support of the visiting teacher Service for one
hour per week; 47% of the SEN students did not have access to the services of
professionals such as Psychologists, Physiotherapists, Occupational Therapists, and
Speech and Language Therapists”. This study seem to be statistical base which helps
in preparing the type of resources for CWSN.

Pathy (2010)% conducted a study titled, “Pre-service trainees attitude towards

inclusive Education”. The respondents in this study were full time teacher trainees of
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C.LLE, Jamia Millia Islamia, Delhi University, New Delhi, and Maharishi Dayananda
University, Rohtak. The sample consisted of 122 students, sixty-five females and fifty
seven males. An adaptation of questionnaires used by Gordons (2005) and Choles
(2006) were used for the collection of data. The research findings of the given study
what's that a big number of free service trainees were agreed towards the the enroliment
of CWSN in the mainstream. The responses of please service training seems to be
positive towards the the enrollment of CWSN in mainstream. A big number of pre
service training essentially required special skills on specific skills for the proper
handling of CWSN. The trainers of pre-service replied positively towards the specific
skill training. Majority of people see that the adequate number of resources related to
CWSN is very essential. This study shows that the resources should essentially be there
in the school. Here the resources include human resource and material resource.

Unnikrishnan (2010)?* mentioned that ‘Education for All’ will be empty as
mentioned by the Government of India if there would not be proper means to practise
and implement them in the study titled, “Inclusive Education in India-Challenges and
Implications for persons with Special Needs. DPEP seems as a laudable step by the
Government of India in promoting Inclusive Education, but much more needs to follow
if we have to make Inclusive Education a reality in the coming decades”. This study
helps researcher in understanding that government policies are very effective but
implemented at ground level.

Booth (2011)%® mentions the development of teacher education institution
inclusively shall be a great change in the society in the study titled, “The name of the
rose: Inclusive values into action in teacher action”. Many critical approaches was
identified during the research and it was confined that the mainstream participation is

very difficult but not impossible. It gives an idea that it instead of preparing teachers
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skillfully to handle CWSN; send to to inclusive school for first hand experience and to
accommodate them with inclusive values and culture into action and practices. This is
one of the studies which develops an understanding that inculcation of values towards
CWSN among teachers working with them is essential. This is one of the areas where
very few studies have been conducted.

Smith and Tyler (2011)?® conducted a study titled, Effective inclusive
education: To equip the inclusive education teachers with required skills knowledge
and skills. The main purpose of the research work was to expand and give supplement
Course work in traditional curriculum by using web-based material for the development
of of teachers and teacher education system. The researcher developed an opinion that
web based resource all material while using in the classroom has many advantages. For
example access to Universe, convenience interactive, multimedia usage and relatively
low cost. The teacher must understand the the usability and durability of the map based
resources. The researcher was restructuring the curriculum confidently to put in
suggestions for the specific reformed and changes. The tools that are required for
educating every student effectively. This study shows an importance of teaching skills
in the desired area.

Yu, Su and Liu (2011)?” conducted a study titled, “Issues of teacher education
and inclusion in China”. Since last four decades children with disabilities in China were
made integrated in general education system; this practice is termed as sui ban jin du,
literally “learning in a Regular Classroom” (LRC). The term LRC means ‘receiving
special need education in general and common education classrooms’, and this is
regarded as a practical form of inclusion in China. “It was found from the study that as
a pragmatic model of inclusion in China, the LRC benefits a great number of children

with disabilities and continues to allow/permit more children with disabilities to access
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equal education”. The study creates an understanding on inclusive education practices
in inclusive setups as practical form of inclusion in China.

Amr (2011)? explored teacher education programmes in the Arab region and
the status of teachers’ preparation for working in inclusive education settings. The study
was entitled as “Teacher education for inclusive education in the Arab world: The case
of Jordan”. It was explored in the results that both in-service and pre-teacher education
programmes had lack of specific skillful training which acquaint inclusive education
keeping the fact that mini CWSN will enroll themselves in general classroom. CWSN
most of the time do not get adequate facilities in the mainstream schools because
teachers are under prepared to teach all children, especially those with special
educational needs. This study reflects that there is lack of specific skillful training for
teachers to deal with inclusive education environment.

Khan (2012)% initiated a study titled, “A study of the attitudes of the teachers
and parents towards Inclusive Education and its effect”. The main area of research was
to find out the attitude of of general teachers and special teachers towards teaching
CWSN in inclusive education. The researcher studies the attitude of teachers and that
is true of parents towards inclusive education. 100 teachers in number were taken for
the study and hundred parents were included. The 50% parents and teachers were of
general students and 50% of special students as the sample for the study from different
inclusive schools of Bareilly city. It was revealed in the results that the attitude of
special and regular teachers towards inclusive education do not differ significantly and
when compared the attitude of teachers and parents, teachers found better attitude
towards inclusive education. This study discuss about the attitude of teachers and

parents towards inclusive education. This study develops an understanding of
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researcher the attitude of special teacher and general teacher may be one of the variables
which can be added in the research in one or another way.

Khochen and Radford (2012)% taken study on of the attitude of of teachers and
academic leader towards children with disabilities in primary school mainstream in
Lebanon, a middle income Arab country in the study entitled, “Attitudes of teachers
and head teachers towards inclusion in Lebanon”. The results of the study shown that
principals and teachers were having positive attitude for the specific needs students
towards inclusion in mainstream education system. Here the participants show their
reservation about all the students to be included specifically having some behavioural
difficulties, social difficulties and emotional difficulties. The another challenge which
could be seen in the search was Limited skillful training and specialist teachers. This
study develops an understanding of researcher that attitude of academic leader plays an

important role in facilitating CWSN.

2.3 Studies Related to Inclusive Education Practices Adopted by Teachers
Quality indicators in inclusive education programmes were studied by Gorne
(1997).3! The study examined the relationship that exists between regular education
teachers’ degree of satisfaction with students with specific disabilities in their
classroom. The results shows that teachers were successfully implementing programme
quality indicators in the areas of classroom organization, instructional methods, staff
collaboration and support, and student social support. Teachers were also concerned
regarding professional preparation, training and support. This study develops an
understanding of researcher that relationship of regular teacher with CWSN helps in

implementing the programms of inclusive education setup in regular classroom.
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Treder (1998)*? has conducted a research study, “Teacher effectiveness and
teacher attitudes towards children with special needs-implications for inclusive
education”, the comparison was made between the attitudes of typical and effective
teachers towards the issues of inclusion of disabled children in mainstream. The
findings of the study revealed that adaptive and appropriate behaviour of the students
seemed to be very difficult and very critical at the time of their adjustment in the general
classroom whereas the difficult and inadequate behaviour of the students but seems to
be responsible for their and acceptance. It is also found that the effectiveness of teachers
indicated more interaction with students having learning difficulties and shows
advanced level of promotion for practicing behaving in inclusive school. This study
develops an understanding of researcher that adjustment is one of the variable for
CWSN in inclusive classroom.

Ricciato (2000)* studied “teacher perceptions regarding new knowledge
needed for inclusion of children with severe multiple disabilities. It is found in the
results that the professional development needs of the regular and special education
teachers were not differ significantly. It also confirmed that the perceived training needs
for the teachers are congruent with promising practices identified in the literature”.
While teachers agreed on inclusion philosophy, they are concerned with the functional
aspects of inclusion which must be examined closely. This study develops an
understanding of researcher that professional development of general and special
teachers shows significantly positive result. It means that professional development of
general teachers may be arranged time to time.

The various studies conducted by researchers at different time and places:
Davies and Green (2005)**, Gordon (2005)%, Dada and Alant (2006)%, Van Reusen,

Shosho & Bonker (2003)%7, Agran, Snow and Swaner (2009)8 seen in this research that
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teachers keep positive attitude towards inclusion of disabled children into mainstream.
Mastropieri and Scruggs (2006)% analysed the perception of teachers about inclusion
which included 28" survey reports conducted from 1958 to 1995 and found that two
third of the teachers were only off the view concept of integration. Moreover, only one
third of teachers believed that they had sufficient time, specific skills, adequate
resources and specific training which is required for integration. The given study has
submitted the result that actually teachers are not prepared skillfully to handle severe
kind of disabilities and they fail to to keep positive attitude all the time towards
integration of children with disability. This study develops an understanding of
researcher that professional development of general and special teachers shows
significantly positive result. It means that professional development of general teachers
may be arranged time to time.

Anjana (2006)*° examined the intervention programme impact in the
remediation of reading difficulties among children with learning disabilities in the study
titled, “Impact of an intervention programme on the remediation of reading difficulties
among children with learning disabilities”. The study use pre test and post test in the
experiment search which involve three stages for operation; the first one is
identification, second is treatment and the third one is post testing. Researcher has taken
a sample of of 40 subjects and the age group was 8 years to to 10 years. The subject
was of grade 1V which was purposefully selected. The three schools of english medium
was selected from Panipat District of Haryana state. The statistical technique used was
standard aviation, mean and T ratio. The major finding seen in the study were; 1. “The
prevalence rate of learning disability in reading among grade IV students was found to
be 8.68%. This rate varied from 8.29% to 9.60%. 2. The intervening program in the

remediation of reading difficulties among children with learning disabilities was found
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to be effective in improving reading skills. 3. The intervention program was found
effective with respect to Sound Symbol Association (SSA)”. This study give an
overview on the effect of intervention programme for CWSN.

Salisbury, C., Gallucci, C., Palombaro, M. and Peck, C. (2007)* initiated
qualitative research study to know about the practices that promote socialization among
primary students with severe disabilities and without severe disabilities in an inclusive
setup in America entitled “The administrative climate and context of inclusive schools™.
First phase of the study was of semi structured interviews of the selected teachers.
Interviews were conducted with the series of questions framed to identify various
practices used by the teachers to develop socialization among students with and without
severe disabilities. Observation method is also used to observe the participant’s
behaviour to record the report scene in the classroom and which was interpret by the
teacher for data collected during interview. In phase 2 focus-group interviews were
conducted. The main findings of the study were consisted of five themes that indicated
types of practices that educators employed to develop the socialization between
children with disabilities and without disabilities in inclusive setup:

a) Active facilitation of Social-interactions: For enhancing and developing
various kinds of social interaction at various level may be considered as an
essential practice of cooperative learning. Students are learning with their peer
mutually in collaboration and they strengthen their knowledge in a positive
direction with the help of social interaction. Many times it was seen that students
assess their teachers to take care of their friends who is is disabled in one or
another way. There is a commitment for giving equity, every child is assisted

who needed it.

63



b) Inclusive education teachers worked to create an environment of concern for
all.

c) Teachers performed as role model for accepting all the children despite of
dissimilarities.

d) The work of teachers gets support from various policies and practices within the
school like collaborative learning, team teaching, innovative organizational
strategies and assigning groups to the students.

This study develops an understanding of researcher that socialization, cooperative
learning and interaction could be one of the area which can be taken into consideration
while preparing the questionnaire.

Mishra and Kumar (2009)*? initiated a research study to examine the
impact of strategies used inclusive education on learning and attitude of teachers
regarding children with special needs as well as to examine how children with special
needs educated in regular schools gets benefited. Twenty disabled students from two
schools were randomly selected for case study. It was found in the results that that not
only mild and moderate, but children with severe disabilities were seems to be
integrated in the primary schools. This study develops an understanding of researcher
that adjustment is one of the variables for CWSN in inclusive classroom.

Sharma and Bindal (2010)* have analyzed that teachers in inclusive setup
should be able to solve problems, informally examine the skills of students, ability to
find out, understand and use the individual interest of a child and motivate
enthusiastically for developing adequate and necessary skills, ability to fix very high
and various kinds of alternative expectations which are concerned with the student,
suitable to his situation and according to the society where he lives. Teacher helps in

diversity e enrollment and recognize various types of diverse needs of students with
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their accommodated learned and unlearned skills. Then it becomes easy to use various
learning styles, applying appropriate techniques of teaching, methods of teaching,
appropriate teaching aids, equipment's and their use, identify various challenges and
overcome these challenges on learning, use appropriate assessment and evaluation,
create an inclusive community e in the classroom and outside the classroom. This all
help every student to enhance their self esteem. This study develops an understanding
of researcher that inclusive education setup is very effective for CWSN to solve their
problems formally and informally. It helps in reducing the barriers of learning.

Upadhyay (2012)* conducted a study titled, “Impact of Sarva Shiksha Abhiyan
(SSA) interventions in primary schools for children with Deaf and Hard of Hearing
(DHH)”. Randomly identified 10 schools from SSA and 3 special schools were taken
up for the selection of DHH students. Data were collected using intervention inventory
schedule prepared by the author as well as the school records available at each sample
schools. The study revealed relatively poor scholastic performance of DHH students in
SSA school due to several factors and some of the important factors were the combined
classrooms, non-use of available amplification devices, and teachers’ disorientation
towards itinerant teachers’ intervention. This study develops an understanding of
researcher that SSA plays an effective role in the upliftment of CWSN through the
education.
2.4 Studies Related to Opinions of Parents of Children with Special Needs about
Inclusion

Barrafato (1998)*° conducted a study to examine the supports provided to
disabled children in an inclusive setup like resources and funds, attitude of teachers and
parents, in-service and pre-service training and plan which helps in contributing

towards the progress of inclusion of children with disabilities at the level of early
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childhood. Certain factors are identified by all parents that are considered important for
the successful integration of children in regular classroom. The importance of teaching
aids and it's usability for the teachers and students, correct in service training for
teachers having class size small were stressed. This study develops an understanding
of researcher that where there is a involvement of parents and helps in identifying the
various types of disabilities and required resources for their children helps the school
authorities.

Horton (1998)*¢ , researcher is of the opinion that parents of CWSN and parents
of general students views on inclusion of CWSN of in common classroom in a study
titled, “Opinions of parents of both disabled & non-disabled elementary school children
regarding inclusion of disabled of disabled students in regular education classes”. The
result of the study shows that parents of CWSN are giving positive opinion for the
inclusion of general students with them. Whereas the parents of of general students do
not agree totally that CWSN may get enrollment in general classroom. Parents of
disabled children were more favourable towards inclusion of their children in inclusive
settings in comparison to parents of non-disabled children. It was also observed that the
reply of parents are very specific that they have a positive attitude towards different
kinds of disabilities were: social, sensory, motor, academic and behavioural from the
viewpoints of most acceptable for inclusion to least acceptable. This study develops an
understanding of researcher that involvement of parents in identifying the required
needs for their children helps the school authorities. Therefor the questionnaire for
parents may be prepared for the research work.

Grove and Fisher (2000)*’ In this study the research literature shows that there
is a big range of opinion and views of parents to get enrolled their child having certain

kind of disability in a General School in inclusive education setup. Some of the parents
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have positive opinion regarding inclusive setup, while others are against inclusive
settings. As the trend of inclusive education is growing, other than the enrolment
parents are of the view to have safe environment for their child having any kind of
disability. It would be very hard for parents to search institutions with educators who
have sufficient knowledge about inclusive education for providing appropriate services
to the children. It is found in the results that the parents were of the view that the staff
in inclusive schools lacked knowledge about the needs of the disabled children. They
also found that it is difficult for them to access information from teachers and other
staff as well as to provide them the information about the needs of the children. There
are divergent perspectives concern to the requirment of the children.

Freeman and Alkin (2000)* In this study the researcher concerns about the type
of socialization explained by parents entitled, “Academic and social attainments of
children with mental retardation in general education and special education settings”.
It was found that parentsare also of the view that the child having sever disability may
not be admitted in the inclusive school because in that case the peer group will not
accept them. The benefits of social implications is defeted, they still of the view that
children having severe disabilities would be rejected. This study develops an
understanding of researcher that the children of severe disabilities may be included in
the mainstream but they found rejected socially by their peer group.

Cuskelly, Gilmore and Campbell (2003)* studied the attitude of community
towards the Down syndrome child in regular classrooms. It was found that the parents
of Down syndrome students know the educational, social and emotional benefits of
enrolling their child in inclusive education but they had seen their child id not well
accepted by other general children. Most of the parents felt the needs of students with

special needs could be better educated in special education classes. This study develops
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an understanding of researcher that the attitude of community plays an important role
and therefor it may be considered during the recording of voices of CWSN in the related
areas.

Daniel and King (2007)* in a study titled, “Impact of inclusion education on
academic achievement, student behaviour and self-esteem and parental attitudes” found
parents are really worried for the degree taken by their children’s Individual Education
Plan (IEP) actually help the requirment of their children when the children were sent
for education in an inclusive setup. This study develops an understanding of researcher
that self-esteem and parental attitude plays a vital role in the preparation of individual
education programme for different types of disabled children.

Palmer, Borthwick-Duffy, Widaman and Best (2008)°! in a study titled,
“Influences on parent perceptions of inclusive practices for their children with mental
retardation” found that parents keep positive attitude and action towards the inclusion
because they have to send their child in the inclusive school. They saw the benefit of
their chils only. It was observed that the sociolisation of the child is better in general
school. Child develops his cognitive skills better in general school and child feel good
and motivated in general school. This study creates an understanding of researcher that
facilities for mentally retarded (intellectual disabled) children is difficult to provide in
inclusive education but due to the influence of parents mentally retarded (intellectual

disabled) children are included in inclusive schools.

2.5 Research Gap: Contextualizing the study in relation to literature explored
Researcher had explored the studies related to implementation of various
aspects of inclusive education practices, studies related to inclusive education practices

adopted by teachers and studies related to opinions of parents of children with special
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needs about inclusion. On the bases of these studies it can be said that the environment
of the school is not only created by the official discourse, rather, it is simultaneously
constructed by the students, who brings meaning to the situation where they live, study,
play and interact. This is why, the study also concerns the ideals that evolve and
formulated, negotiated and expressed in everyday life of children with special needs
(CWSN) at school. Hence, the present research will help to understand the social world
of everyday life experiences that often remain uncaptured through the recording and
analysis of empirical information. Thus, the research will help several other researchers,
students, teachers, and all those working in the field of children with special needs
(CWSN) education to understand the embedded issues relating differently abled person
in general and in particular as it contributes to understand meaning making in school
processes. The researcher thought to unpack and unravel the world of children with
special needs (CWSN) as constructed in school life. Actually, different culture, media
and other information from the outer world enters the school, and, create a unique
culture within school. As a consequence, the students do not remain isolated and get
influenced with them and ultimately construct their own understanding of ‘life’ in
school as they are conscious human being that own dreams and aspirations. Further, the
study seeks to provide ‘alternative’ frame that will help to cater to a particular similar
marginalized social group. Since the exploration is situated around the ground realities,
therefore, the policy makers could be benefited to unravel and unearth the basic issues,
at intervention level, since, it provides pragmatic and an in-depth understanding relating
to education of children with special needs (CWSN). Furthermore, the linkages between
experiences of children with special needs (CWSN), and, their schooling has been
traced out which will help the readers in multiple ways- howsoever, they want to utilize

the research. The factors taken in the research are potentially relevant and constitute the
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basis, due to which, educational development of children with special needs (CWSN)
in India has not kept pace with the time. All the above-mentioned concerns raised
certain important issues to be explored. Studies on facilities available to CWSN in
schools shows, Rane studied the facilities available to CWSN in Maharashtra. The
results of the study revealed that the Government of Maharashtra had not done any
assessment regarding the facilities available to CWSN. Administrators and institutions
had to keep all the resources which are related to CWSN in the school itself. Sharing of
resources are not possible. Visuals are not possible every time. Class homework is not
possible for ant topic; it has to specify. Training of skilled teachers and their recruitment
is essential. Above all the attitude of teachers really matter. If there are all resources
and you do not have attitude to use them then every thing is useless. Studies evaluated
integrated education facilities for CWSN in schools shows, Singh and Prabha tried to
evaluate facilities provided to the physically handicapped students in integrated
educational schools of Bihar. It was found that the available facilities were not accessed
by the students for whom these facilities were provided. It was also found that although
these disabled children are adjusted effectively in their families but the sme
environment is not found in the school. Even it is difficult to creat home environment
in the classroom because there are no. of children having individual differences. The
children and their family members. This study also reflects that the students are not
getting adequate facility and there exist a lack of communication with parents. Study
attitudes of educator towards inclusion of CWSN in regular education classrooms
shows, Eckman showed significant differences in acceptance of inclusion between
elementary and secondary respondents. Respondents from elementary schools were in
acceptance of inclusion. There were indicators that educators feel that the level of

inclusion operating in their school is the best regardless of whether that is 100%
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inclusion or mostly special education placement. Research work has been done on
education practices adopted by teachers in inclusive setups: Anjana (2006) examined
“the impact of an intervention programme in the remediation of reading difficulties
among children with learning disabilities, Sharma (2010) Evaluate the influence of
inclusive education practices on learning and teacher attitude towards children with
special needs”, Upadhyay (2012) studied the Impact of SSA interventions in primary
school for children with deaf and hard of hearing. Studies has been done on opinions
of parents of CWSN about inclusion also. Harton (1998): has researched on the parents
of two types; one is having CWSN and the other having general child. Daniel and King
(2007): conducted “a study evaluate impact of inclusive education on academic
achievement, student behaviour and self-esteem and parental attitudes. Khan (2012:
conducted a study of attitudes of the teachers and parents towards inclusive education
and its effect”. The need of the present research arose during researcher’s M.Phil.
course of study. During M.Phil. in education, the researcher worked upon education of
children with special needs (CWSN) in Delhi and focused his study upon attitude of
society and teachers towards the education of CWSN. The proposed area emerged as
issue, when the researcher interacted with some samples belonging to children with
special needs (CWSN) community. The work is important because it has tried to
uncover fascinated life of children with special needs (CWSN) at schools in contexts
of resistance, relationship, identities, opportunities, and ways of being. It has captured
the voice of experience, feelings and perception of children with special needs
(CWSN). Most of the studies conducted and focused on attitudes of regular teachers,
special education teachers, principals towards inclusive education. A few studies
conducted on perceptions and beliefs of principals and administrators about disability

and feasibility of inclusive education at primary level. Another trend found among
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researcher to study the roles and responsibilities of para- educators, training needs of
teachers, opinions of parents of CWSN or non-disable about inclusive education.
Probably very few attempts have been made so far to study the discriminative
experiences and discrimination in inclusion education settings. Therefore, a descriptive
study on the nature of discrimination with CWSN in inclusive education settings at

school level is justifies.
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CHAPTER-III

METHODOLOGY OF THE STUDY

3.1 Introduction

In the foregoing two chapters, the background of the present study and review of
literature have been presented. This chapter consists of description of the methodology
which was adopted and the research design. According to Schumacher and McMillan
(2001), “research design is described as the procedures used in conducting research
including how, when, from whom and under what conditions the data will be gathered”.
It also includes the methods used for the collection of data and the procedure in general
for completing the research procedure.
Methodology helps in exploring the research problem from various possible angles so
as to lead to the discovery of truth. The success of a research study depends upon the
appropriateness of selected methods and tools for the study. Research is defined as
systematic and intensive process of carrying on an in-depth method of analysis. It was
done with the intention to find out what exist at present in a particular context. This
facilitates the collection of data from a relatively large number of cases at a particular
time. The Qualitative type of research design, procedure of sampling and the collection
of data strategies that were used in this research are explained in the present chapter.
3.2 Research Design

The research design is the contextual design and where the research is

conducted. It reflects the blue print of the data collection and data analysis. To write
appropriate designe of research helps in finding out the appropriate result. It helps in
making research as efficient as possible. Selection of specific design is eventually

depending on the purpose, type and nature of research.
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Best and Kahn (1985) have made scientific classification of educational research which
is wide and comprehensive and all researches are likely to fall under one of the
following three types or a combination of these types of research design:

a) Historical research

b) Descriptive research

c) Experimental Research

In the present study qualitative descriptive methodology of research was used.
Qualitative descriptive methodology of research study is described as the method uses
the qualitative description and non-quantifiable relationships between given variables
without any manipulation under qualitative descriptive method of research. It aimed
with finding out the existing present social and educational structure. The present study
was intended to study the social and educational implementation of equal educational
opportunities for the children with special needs. The views of special educators,
teachers and children with special needs studying in regular schools were investigated.
Qualitative research design was used by the researcher to study the nature of
discrimination against the children with special needs. According to Cloete (2002), “a
qualitative approach is relevant to an investigation into inclusive education. The
approach is used for gathering information about special education. Due to the
uniqueness of learners having different types of disabilities as well as within them the
approach allow/permited researchers to collect required information. Hence the
researcher opted for the qualitative research design”.
The present study examines the discrimination in social and educational

environment of schools between normal and special children. Children’s having special

needs were given a platform to share their experiences regarding different behaviour
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and opportunities transfer to them in inclusive setups. They were also asked to identify
the barriers they experienced.
The site of research work

The researcher has selected four schools of Govt of NCT of Delhi as the learning
site for research purposes. The researcher selected these schools in particular because
of the numbers of students and teachers, which represent a wide social-educational
environment. Another purpose behind selecting these schools in particular by the
investigator is connectivity to schools and availability of permission to work with a big
number of children with special needs for a deeper understanding or insight of the
inclusive education in these schools.
School - 1: Government Boys Sr. Sec. School Baprola New Delhi-43

This school is located in Baprola village, Zone -17, West-B district of Delhi.
The school is a boy’s school under Govt. of NCT of Delhi. School has 3148 students,
out of which 27 are children with special needs (CWSN ). The school employs about
125 teachers with one special educator. The school is located on main Nangloi-
Najafgarh road, which gives easy access to the school by public and privet vehicles to
all.
School - 2: Government Girls Sr. Sec. School Baprola, New Delhi-43

This school is also located in Baprola village, Zone -17, West-B district of
Delhi. The school is a girl’s school under Govt. of NCT of Delhi. School has 2911
children, out of which 25 are children with special needs (CWSN ). The school employs
about 132 teachers with one special educator. The school is located on main Nangloi-
Najafgarh road, which gives easy access to the school by public and privet vehicles to

all.
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School - 3: Government Co-Ed. Sr. Sec. School Baprola vihar, New Delhi-43
This school is located in Baprola vihar, Zone -17, West-B district of Delhi. The
school is a co-ed. school under Govt. of NCT of Delhi. School has 2011 children, out
of which 18 are children with special needs (CWSN ). The school employs about 82
teachers with one special educator. The school is located on main Nangloi-Najafgarh
road, which gives easy access to the school by public and privet vehicles to all.
School - 4: Government Sarvodya Bal Vidhyalya Matiala, New Delhi-43
This school is located in Matiala village, Zone -18, West-B district of Delhi.
The school is a boy’s school under Govt. of NCT of Delhi. School has 2422 children,
out of which 15 are children with special needs (CWSN ). The school employs about
86 teachers with one special educator. The school is located on main matiala road,
which gives easy access to the school by public and privet vehicles to all.

Population

As per the Census 2011,

¢ In India out of the 121 Cr population, 2.68 Cr. Persons are ‘Disabled” which is 2.21%

of the total population.
Population, India 2011 Disabled persons, India 2011
Persons Males Females Persons Males Females
121.08Cr  6232Cr 58.76 Cr 2.68 Cr 1.5Cr 1.18 Cr

¢ Among the disabled population 56% (1.5Cr) are males and 44% (1.18Cr) are females.
In the total population, the male and female population are 51% and 49% respectively.
¢ Majority 69% of the disabled population resided in rural areas (1.86Cr disabled persons
in rural areas and 0.81Cr in urban areas). In the case of total population also, 69% are

from rural areas while the remaiing 31% resided in urban areas.
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Fig.3.1: Disabled Population in India - Census 2011
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Table 11: Literacy rate among disabled person vis-a-vis population literacy rate

NCT of Delhi

65.32

86.34

Table 12: Disabled persons by age group- NCT of Delhi- Census, 2011

Persons Males Females
Total 234882 138379 | 96503
0-4 8333 4576 3757
5-9 14142 8263 5879
10-19 38188 22702 15486
20-29 40038 24922 15116
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Table 13: Annual Report 2018-19

Classification of Persons with Disability by Residential Area is as under:

Population of Persons with Disabilities by Residential Area India, 2011
Residential Area Persons Males Females
Rural 18631921 (69.49%) 10408168 8223753
Urban 8178636 (30.51%) 4578034 3600602
Total 26810557 14986202 11824355

Source: Office of the Registrar General & Census Commissioner, India

Educational Level of Persons with Disability is as under:

Educational Level Persons Males Females
Literate 14618353 934835 5270000
literate 12196641 5640240 6556401
Literate but below Primary 2840345 1706441 1133904
Primary but below Middle 3554858 2195933 1358925
Middle but below Matric 2448070 1616539 831531

Matric but below Graduate 3448650 2330080 1118570
Graduate and above 1246857 839702 407155

Total 26814994 14988593 11826401

Source: Office of the Registrar General & Census Commissioner, India

The population of this study consisted all children with special needs students of class

6 to 11 studying in schools with inclusive setups under Govt. of NCT of Delhi.

Sampling

The objective of this study was to examine the social and educational
environment of schools considering the right of equal education and educational
opportunities for CWSN in schools. It was necessary to select a sample of schools
with inclusive setups, which were having a large number of children with special needs.
In this regard McMillan and Schumacher (2001), “maintain that qualitative researchers

investigate in-depth small, distinct groups as the researcher is concerned with
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understanding the social phenomena from the research participants’ perspective.
McMiillan and Schumacher (2001) further recommended purposeful sampling because
the samples that were selected were expected to be knowledgeable and informative
about the phenomena the researcher was trying to investigate. Makhado (2002) stresses
the fact that it is important to select information- rich cases, as this will help the
researcher to address the purpose of the research”. Thus, for the purpose of this research

a three-stage sampling procedure was followed as shown in Figure 3.1
-
-

.

Figure 5: Details of stages of sampling

Observation of schools
a) Government Boys Senior Secondary School, Baprola New Delhi
b) Government Girls Senior Secondary School, Baprola New Delhi
c) Government Co-ed Senior Secondary School, Baprola vihar New Delhi

d) Government SBV Matiala New Delhi
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Table 14: Details of selected schools and sample

Schools No. of Students | Teachers | Parents

Government Boys Senior Secondary 27 25 5
School, Baprola New Delhi

Government Girls Senior Secondary 25 10 5

School, Baprola New Delhi

Government Co-ed Senior Secondary 18 15 5

School, Baprola vihar, New Delhi

Government SBV Matiala New Delhi 10 10 5

Total 80 60 20

At the first stage the list of all schools of district west-B of NCT of Delhi was
collected from the directorate of education’s records. Purposive sampling was carried
out, to select the schools having large number of children with special needs. Further
purposive sampling procedure was used to select four schools of Delhi in which
children with special needs were available in large numbers. Out of these four schools
were in west-B district of Delhi.

At the second stage, teachers of the four selected schools and the children
having special needs from class VI to X1 were selected purposefully. In the third stage
purposive sampling was done on the basis of availability, consent and interest of
teachers and parents to participate in research, for the selection of parents of CWSN
and teachers teaching in inclusive classroom setups from class VI to XI from each
school.

“Several groups of people were engaged to procure information to achieve the

objectives of the study. The study targeted subject teachers, physical education
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teachers, special educators and other staff involving in teaching- learning process and
all the children having special needs studying in class VI to XI. The information
acquired from these groups was used for triangulation to establish the validity of the
research findings, since the major part of the study involved collection of qualitative
data”.

Table 15: Details of selected schools and sample with their disability

P
> | =
= o
— [38]
o |
>| & |8 >
Schools = |2 | & = >
S |85 |2 a 2
= S | 4 S |2 |gc | & O
s 8| £ |>2|E|lg|8 |-
s 2|2 |8 |88 |a |3 2
p =) T J a0 | 2 [
Government Boys Senior Secondary
27 | 15 1 6 1 0 3 1 27
School, Baprola New Delhi
Government Girls Senior Secondary
25 |11 | 0 2 2 |7 | 2 1 25
School, Baprola New Delhi
Government Co-ed Senior
Secondary School, Baprola vihar| 18 | 5 3 2 114 |1 2 18
New Delhi
Government SBV Matiala New
10 | 4 2 2 0210 0 10
Delhi
Total 80 | 35| 6 12 | 4 | 13| 6 4 80
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3.3 Tools and Techniques

Tools are the instruments that are employed to find out the new facts from
the collected data and which helps in exploring the the different dimensions of the
collected data. The selection of tool is directly related to to the objectives framed
for the study, time duration of the study, availability of of related software and
personal efficiency. In the present research study, the researcher was unable to find
relevant standardized tool to understand the nature of discrimination in educational
status and opportunities given to the CWSN in schools environment. Therefore, the
objectives of the study may be achieved and it was decided to develop appropriate tools
for the study to investigate and to examine the perception of various persons directly
involved in teaching learning process of CWSN. The tools were developed by the
researcher under the guidance of supervisor through literature analysis and a pilot study
was also conducted. In the present study the tools and techniques was used for the
CWSN studying in inclusive education set up. The tools developed by the researcher

are mentioned below: in figure 6.

Observation Checklist Questionnaires

schedule l .

Unstructured Interviews

Figure 6: Tools of the study
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John W. Best (1992) commented that, “like the tools in the carpenter box, each

is appropriate in a given situation, to accomplish a particular purpose”. Every tool of

research is appropriate in the given situation to fulfill the specific purpose. Each tool

was administered to a specific target group. The details about the tools and target groups

are given in the

Table 16: Data collection tools and the targeted perspectives

Observation-Schedule

e Observation schedule for physical verification of children

with special needs.

Checklist

e Amenities for children with special needs

Questionnaire

e Educational experiences and views of CWSN

e Educational barriers (social and academic)

e Perceptions of teachers regarding education of children
with special needs

Unstructured

Interviews

o Verify answers given in questionnaire
o Discover unexplained views and experiences
e Explanation for unclear answers

o Personal views and perceptions regarding education of
CWSN

e Triangular verification

Observation schedule

During the research work the observation was recorded because this is the

descriptive research where the voices children with special needs were collected.

During the collection of of the words of subject the observation is very essential to

record. McMillan and Schumacher (2001) suggest that the “...observational method

relies on a researcher’s hearing and seeing things and recording these observations,

rather than relying on subject’s self-report responses to questions or statements”.

Engelbrecht (2003) believed that, “...observation is a major means of collecting data in
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qualitative research”. Observation of the voices collected provides an insight of original
situation of researcher and the sample. There is one objective in the study that whether
resources are available as per the norms or not. For this objective meaning of the subject
says that yes but it while answering they have certain kind of unnatural fear that maybe
the school personnel may not like there reply. Here the facial expression and the extent
of tone matters.

The researcher could not find any standardized tools for the physical verification
of the children with special needs. Therefore, the researcher used enrolment data of
CWSN Provided by the Special educators of each school and designed a tool for
structured observation to provide systematic description for the physical verification of
children having special needs. The observation schedule is attached as Appendix - A.
The observation schedule was constructed and finalized after taking news of various
experts. The Pilot study was conducted, literature was analysed and then the
observation schedule was prepared to adopt in this research work. There are some
functional and some non-functional was taken like, in class, seating arrangement,
dialogue/discussions between CWSN and general students- teachers, classroom
behaviour, access to learning facilities, resources- labs, participation in school
activities, curricular and co-curricular activities.

The researcher was concerned with the physical verification of children having
special needs. Thus, the school data was also observed for further verification. A
manual was attached with the observation schedule to identify the categories of children
having sensory and locomotor disability considered under each type of disability. The

details for collection of data under each category are described below:
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Table 17: Types of Disability

- Mild: Between 26-40DB
= Moderate: Between 41-60DB
%c; Severe: Between 60-70DB
g Profound: Between 71-90DB
% Total Deafness: 91DB and above
Partially Sighted: The Visual impairment was corrected to the
maximum possibility but child is not positively give educational
performance
E Low Vision: Vision between 20/70-20/60 and cannot be corrected
g Profound/ Legally Blind: Vision between 20/400-20/1000 is
% profound
'§ Totally Blind: Lack of light perception.
Deformity of Limb
Dysfunction of joints of limb
g > Polio
% c;; Paralysis
9 S Deformity of Body
= Mild (Educable): Mental age 8-12, learn to approximately 6th
= grade level
-_g Moderate (Trainable): Mental age 5-8, can-not learn academic
‘_3“ subjects in school
% Profound/Severe: Require life-long care and supervision and are
= often confined to institutions
Dyslexia
Dysgraphia
g Dyscalculia
% > Dyspraxia
E ;; ADHD
& S Oral/written language disorder
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* Spastic

* Athetoid
o * Hypotonic
e * Ataxic
?), * Mixed cerebral palsy
g LCP:-
g » Loss of sensation in hands or feet; or paresis in eye and eye-lid
3 » Extreme physical deformity as well as advanced age

* More than one significant disability, such as physical, sensory,

behavioural, psychological issues.

Multiple
disability

Checklist

One another important tool named as checklist in this research work. This
checklist is prepared on the basis of the directions given by the government. This
checklist helps researcher to record various amenities for children with visually
impairment in the physical environment of the school. It helps in finding out the
amenities for children with locomotor disability in the physical environment of the
school, amenities for children with hearing and speech disability in the physical
environment of the school and immunities for children with mental disability in the
physical environment of the school. It provides first and information about the physical

facilities and resources available in the school. The given table as discussed, the same.
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Table 18: Component and items wise details of the Checklist of amenities for
children with special needs in physical environment of school

Tool Main Components Items

Part-A: Checklist of amenities for children with visual 21 ltems

disability in physical environment

Part-B: Checklist of amenities for children with locomotor 19 Items

disability, cerebral palsy & LCP in physical environment

Part-C: Checklist of amenities for children with hearing and | 7 Items

speech disability in physical environment

Part-D: Checklist of amenities for children with mental 7 ltems

Check list for provisions in
Physical Environment

disability in physical environment

Furthermore, the first and experiences on the basis of of the pilot study and
checklist the expert has finalize the draft of given Checklists of amenities for children
with special needs in physical environment for ensuring barrier free environment of
school was constructed. The details of the important components and their related items
in the checklist which must be present in the physical environment of the school are

mentioned as above. The checklist is attached as Appendix-B.

Questionnaires

According to Van Rensburg, Landman and Bodenstein (1994), “a
questionnaire is a set of questions dealing with some topic or related group of topics,
given to a selected group of individuals for the purpose of gathering data on a problem
under consideration’. the questionnaire as a measuring instrument has the greatest
influence on the reliability of research data”. In the present research study the
questionnaire was adopted as per the objective of finding the views, perception of

educators regarding the education of CWSN in their school.
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According to Dane (1990) the detailing of of every question, responsive in the given
format of the questionnaire are determined by the following:
a) Choice of the subject taken for the research study.
b) Aim of the research study.
c) Size of the sample for study.
d) Method of collecting data.
e) Analysis of the collected data.
There are various questions which was written in the questionnaire but 800 to
understanding the level of the subject the researcher has explained the question
differently. There was no hesitation and destruction in changing the the structure of
question number of times. The questionnaires were reviewed rigorously by experts.
After regular and meaningful changing in the questionnaire; it was designed for the
research purpose in following manner:
« Designing of questionnaire was discussed with the supervisor and various
related experts’ number of times which takes lot of time and finally constructed.
« This question was used for pretest to reduce the the maximum possible errors.
« The researcher's avoided prejudice, ambiguity, bias, and technical language
used in the questions. The questions made very simple so that it can understand
by every one.
« The questionnaire-A consisted of two sections. Section-1 required biographical
information about the students which is mentioned as below:
* Name of the School
* Student’s Name
* Class

» Gender
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* Type of disability
Section-1l consisted of forty-eight items which were categorized into groups of
common themes in order to have a clear understanding and flow of information.
The questionnaire-B consisted of two sections. Section-l1 required biographical
information about the teachers and special educators which is mentioned as below:

* Name of the School

* Teacher’s Name

* Gender

* Total Experience of teaching

* Educational Qualification
Section-Il consisted of eight groups of common themes in order to have a clear

understanding and flow of information.

Unstructured Interview

The unstructured interviews were organised after reviewing the data collected
with other tools of study. For the present study the unstructured interviews of teachers
and parents were undertaken to achieve the objective of finding the views and
perception of teachers, special educators regarding teaching-learning process for
CWSN and parents about the education of their children in their school. The questions
which were asked were in order to have a clear understanding and flow of to understand

their opinion and views.

3.4 Validity and reliability of the tools
In qualitative research the researcher has accountability to collect the data

according to the objectives designed. the findings of the pilot study fix the validity and
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reliability of the tool. Khumalo (2000) stressed that, ““to establish the trustworthiness of
the data in qualitative research it is important that the researcher should use different
procedures”. The reliability and validity stablish trustworthiness in the research and

therefore its measurement it is essential to get proper result.

Validity of the tools
Ary, Jacobs and Razavieh, Best and Kahn, (2001) describe validity as “... the
extent to which an instrument or procedure measures what it is supposed to measure”.
In essence reality is multidimensional, ever-changing and in a sense subjective.
Therefore, it is very difficult to ensure the validity of the tool. In the year 2002 Smit
says that quality of research is depend on its internal validity. It is not depending on the
external validity. The internal validity reflects logical internal relationship which give
genuine reason to the data. It says that how the findings of the data maid real. In the
year 2002 Makhado give different dimensions to address validity. He says that
researcher only observe that item which they want to observe. The researcher only here
that items which the wants to hear. These questions need to to be taken into
consideration. The strength of the present research study is depending on its internal
validity and therefore, the validation process was executed where is systematically.
a. Theresearcher findout and identified different items and components for the
study tools.
b) Items were counstructed and developed which was related to the
components.
¢) Thetools was discussed among the experts for their observation and specific

comments and suggestions.
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d) The suggestions on the tool was provided by experts and the same was
incorporated in the respective tools.

e) The validity of the prepared interview was findout by comparing the
interviewee’s response With other source of data.

f) The items in the checklist were phased in such a way that they were
discriminative in quality.

g) Best (1977) is of the opinion that the validity of observational measurements
are improved when observation are made at frequent intervals by the same
observer. Thus, the researcher did observation in the selected schools
frequently.

h) The pilot study was done to enhance the validity of all the tools, some items
were changed, some items were rephrased and some repositioned. However,
no statistical analysis was entertained to prove the validity and reliability of
the tool.

i) Facts were recorded, photographs were taken while administering the
personal interview wherever possible. Thus, it can be observed that the
validity of each tool is inbuilt and therefore reveals the context and purpose
for which it was designed. In other words, each research tool possessed the
content validity. The tools validity was again confirmed by making each

tool appraise critically by the supervisor and expert of the field.

Triangulation Method
The researcher has used and adopted triangular methods concept to ensure the
the different applications. It refers to to the use of various approaches to enhance self

motivation. According to Sethosa (2001) ... triangulation refers to the use of multiple
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methods in the collection of data in order to compensate for the limitations of each

method”. In the present study data triangulation comprising of gathering data from

different stakeholders was done along with it methodological, between method

involving various tools and use of qualitative research methods was undertaken to

arrive at convergent findings was undertaken. The method of triangulation was used in

establishing validity of the tools like.

Checklist for physical verification of available amenities, support and services
for CWSN in schools

Questionnaire on teaching learning process of children with special needs for
teachers and students

Observation schedule for physical verification of children with special needs
Personal interview on teaching learning process of children with special needs
for teachers and special educators

Pilot testing and other relevant documents to enhance the credibility of

interpretations.

The process of triangulation method ia sa follows:

The validity of research study depends on the different sources use for data
collection.

Data was observed from different angles and it was used by various techniques
of experiences of the voices collected, observation schedule and interview.
The reliability and accuracy is depend on the records of facts and transcripts
collected.

The records of facts and transitive collected as an important implication to find
out the the reliability e and accuracy.

The data was cross checked by different methods
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= By asking parallel questions to ascertain clear response.

= Observation was frequently done

Reliability of the tools

Reliability is a concept of statistic which co relates the consistency and
obtaining the same result having the same variables which were not changed. Silverman
(2002) defines reliability as “... the degree to which the finding is independent of
accidental circumstances of the research”. In addition to that reliability as Sethosa
(2001) puts it “... is the degree of consistency with which the instrument or procedure

measures whatever it is supposed to measure.”

Pilot testing

Dane (1990) opinions that, “A pilot study is an abbreviated version of a research
project in which the researcher practises or tests the procedures to be used in the
subsequent full-scale project”. For the purpose of this study the researcher conducted a
pilot run at a very successful and renowned inclusive Sr. sec. school located in west
Delhi. The above school had implemented inclusive setups. Educators at the pilot
school had experience in implementing inclusive education in their classrooms. The
researcher selected sixth to eleventh class children having special needs, six teachers
and one special educator of the school. The six teachers and special educator in the pilot
school were trained and qualified. The purpose of the pilot study was to determine the
way the tools would be comprehended by the populations to be surveyed. No
quantitative analysis of the data was carried out. The samples were motivated and
encouraged to give any kind of suggestions and comments on the specific items given

in the questionnaire. The feedback was collected from the the subject, and then the
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observation was recorded by the researcher. On the basis of of the commons came from
various experts the draft was prepared. Plug, Meyer, Louw and Gouws (1991) list some
of the purposes of the pilot study. The Pilot study of the research develop and Insight
in the researcher about various approaches of the area. The various areas which was not
covered by the researcher was also identified. The error during the data collection was
reduced to the maximum in the present study. The item and their language was reframed
in a simplified manner. The researcher has utilise lot of time in preparing the different
questionnaires. Therefore, the pilot testing is essential, as Marshall and Rossman (2001)
emphasized that “... questions have to be pilot tested on a small group to determine the
usefulness and reliability of the information before it is administered to a larger group

of respondents”.

3.5 Administration of The Tools

The researcher administered the tools in four schools of inclusive setups of
Govt. of NCT of Delhi. In the present study the researcher has selected the respondent
which includes teachers, special educator and children with special needs of its
convenience. The observation of the schools for physical verification of available
amenities, support and services for CWSN in schools was conducted by the researcher
himself using Observation schedule for physical verification of available amenities,
support and services for children with special needs. The observer himself observed
each section of class VI to X1 in each school and verified the total number of children
with special needs. Moreover, the register was consulted for further verification of the
students. The verification of schools in terms of available amenities for CWSN in
physical environment was done by the researcher himself using checklist of amenities

for children with special needs in physical environment of schools.
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The children with special needs from sixth to eleventh class were identified and the
researcher himself took their statements after taking permission from the authority.
Answers writing in questionnaire was held in the classroom in all the schools. The
children with special needs were briefed about the procedure. They were asked to be
open and truthful about their experiences in school environment as their input was of
significance to the research. The researcher took the help of the special educator in this
process. The method used for administration of the questionnaires was discussed.
Questionnaire of teachers was administered to at least 30 teachers of six to tenth
class who were teaching children having special needs and Questionnaire of CWSN
was administered to all special children of the school. For conducting the research, the
researcher has taken permission in advance from the school authorities that the purpose
is to collect the data for research. The teachers were taken into confidence and discuss
the objectives of the research. The research tool i.e. Checklist, questionnaire,
observation schedule and the questions to be asked was shown to the teachers as well
as to the competent authority. It was also explained that how inclusive education is
essential and now it needs to be implemented completely. The classroom activities are
very essential in inclusive education. Teachers were made aware the sensitivity of the
research. Whenever they required they were free to ask any question to the researcher.
The venue for the personnel interview for teachers was in classroom or staffroom after
school teaching hours in each school. However, venue for the personnel interview of
parents was in staffroom or available separate room of school after school teaching
hours in each school. The interview schedule was screened to observe the teaching
learning process which was used to teach the children with special needs in inclusive

setup and during the interview different type of notes was recorded by the researcher.
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The interview questions were based on the responses, collected before with other tools

from all the participants for the sake of clarification.

3.6 Difficulties faced during data collection

Since, the study involved purposive sample, therefore, locating school that serve
the purpose of researcher was a tedious task. However, once the sample school was
finalized, the first round of problem was sorted out. The second major problem that |
encountered was related to recording the responses from the respondents. The dilemma
was pertaining to how to select the relevant response out of several responses. This
dilemma remained in the beginning phase of data collection and hence, | recorded all
the responses manually. These were recorded in pointers and later elaborated in the
evening before retiring to the bed. However, the above-mentioned dilemma remained
short lived as while elaborating and going through the objectives of the research. |
understood the distinction between relevant and irrelevant information.

The next difficult task was handling and processing the huge data collected
during the entire fieldwork that extended for around sixteen months. There were several
aspects that were recorded from the field. Going through these aspects of the entire data
multiple times was a tedious job. Therefore, the difficulty was related to what to
incorporate and what to leave out. This difficulty was sorted out once a master sheet of
responses were prepared and categorized according to objectives on the one side and
sample respondents on the other. Afterward, the data was read out and placed according
to these categories. Similar and dissimilar responses were recorded with whatever

number of times it was occurred.
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3.7 Handling ethical issues

In the qualitative research, especially in context of research utilizing descriptive
methodology, ethical considerations, such as, confidentiality, safety and well-being of
the respondents remain prime concern of the researcher in the entire process of data
collection. Since the major informants were CWSN, hence, | maintained the
confidentiality of the respondents. Even in the process of report writing, the
confidentiality of the respondents has been maintained and their original identity has
not been disclosed. In the beginning, many CWSN respondents were little apprehensive
to disclose the information, however, with the development of personal bonding such
apprehensions faded away. They came to realize that the information provided by them
will remain a secret with me and will not be disclosed. Once this realization came to
them even those children wanted to interact who were not included in the sample. I also
assured them, that, their participation would not put them in any kind of trouble,
awkward situation, pain or injuries. The respondents were also assured that their
revelation of perceptions and experiences which will be published as a report will hide
their identification and complete anonymity will be maintained. Thus, the identity of
the respondents has been disguised in writing the report so as to maintain their

confidentiality and do justice with the ethical issue.

3.8 Conclusion

In this chapter the researcher has discussed about the descriptive research
design which was used for the research study. The researcher has also discussed how
the observation schedule was prepared, what precautions were taken while preparing
checklist, and in the same way what precautions were taken while constructing

questionnaire. The researcher also discusses about the Waves of taking personal
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interviews and changing of language during the personal interviews. It was also
mention that observation was recorded on the basis of of the expression of the reply.
The checklist gives the quantitative data only but the questionnaire and voices of

children collected provides the qualitative description of the research area.
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CHAPTER IV

Analysis and Interpretation of Data

4.1 The transformation of the resisting community (CWSN)

There is no ideal situation in the society. Whether we talk of discrimination, we talked
of inclusion, the talk of of getting or providing educational resources, societal
helpfulness, teaching learning process and many more. The policy makers has prepared
the policy by understanding the needs and requirement of children with disabilities at
ground level. Policymakers has done adequate research in this area and then develop a
policy which can be implemented. The handbook of policy with its summary is also
provided. Now the training in the related area is also available. The funds are available
and sanctioned. Then where is the lacking. The lacking is the sensitivities. People not
sensitive at all towards children with disabilities. It was also observed that if somebody
is sitting on the the administrative post and having their own children with certain
disability are not sensitive at ground level to provide adequate resources. Now how to
transform the resisting community who really wants a little care from their parents,
teachers and Society. Why society things that they cannot do anything. The policy of
government clearly says that everyone must live a dignified life, self respect and help
in in their own sustainable development. There are various kinds of disabilities;
cognitive disability has some limitations in in various functional skills, developmental
skills, good communication, social skills and specially taking care of themselves. To
maintain self respect time to time policymakers has changed to the the term of
disability. There are various limitations in accessing from one place to another place.
The problem comes when there is a scarcity of funds in the family. The marginalised

family you busy in their day to day job to get money then they really ignore their
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disabled child. They want to take care of them but being they are on daily wages they
cannot leave their job. The awareness towards right to education is not in them. On the
other hand due to less education they themselves are not able to to provide good
education to them. There is one thing which is very common in every person having
disability or for not having disability is that their dreams, their aspiration and the
planning to do better in their life. This demand of getting education is very common
and very realistic. Children with disabilities at certain point of time realise that
education can only change their life and therefore they started demanding the education
of their choice. Due to various barriers in the school system and in the attitude of society
they could not get the choicest education. The present research work is an attempt to
identify and collect the voices of children having various kinds of disabilities; to put in
front that the funds are available, resources available but the intention of of using the
resources really matter. There is a joint effort to bring these children into mainstream
to reduce their dependability.

4.2 Objective wise analysis and interpretation

Keeping in view of the problem for the present study, the following objectives have
been framed.

Objective 1:- To study the classroom behaviour of teachers towards CWSN.

Table 19: Views of CWSN about the access to the teachers to solve their problems

Sample Group Sample Yes No
CWSN 80 18 62
% 22.5 77.5

Responses:_The above written question is about views of CWSN about the access for

the teachers to solve their problems. The result is very disappointing because only
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eighteen respondents say yes that they go to the teacher to solve problems and sixty-

two say no. It seems that teachers are not accessible by the CWSN learners to discuss

and solve their problems.

Table 20: Views of CWSN about the equality in checking of their homework and

classwork
Sample Group Sample Yes No
CWSN 80 47 33
% 58.7 41.2

Responses: The above written question is about the views of CWSN about the equality

in checking of their homework and classwork. The result shows that forty-seven

respondents say yes that their homework and class work checked same as other and

thirty-three say no. So, from the responses made by the learners it can be assumed that

there are some teachers who still neglect the CWSN

homework properly.

learners and don’t check their

Table 21: Responses of CWSN on calling them by their teachers

Respondent CWSN
80
Called by teachers No. of Response | % of Response
By name 49 61.2
By gesture 17 21.2
From given name 04 5.0
By the name of your disability 07 8.7
Abusively 01 1.2
Any other way of calling 00 0.0
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The above table describes the responses of CWSN on calling them by their
teachers, it is clear from the table that forty-nine learners have said that they are called
by their name and seventeen respondents have said that by gesture they are being called.
Similarly, it is seen that only four learners have responded that they are called by their
teachers from the given name, which is really very disappointing while seven learners
have said by the name of disability they are addressed. On the other hand, one learner
has responded that abusively they are addressed but no one goes for the option that any
other way of calling. In a nut shell it can said that most of the CWSN learners are
called by their original name by their teachers. But it cannot be denied that they have
to experience the insult of being called by their name on the basis of their disability.
They also experience the abusive languages of their classmates which is not congenial
for the CWSN learners.

Class room: There are various waves which provide effective learning
environment an equal opportunity by modifying teaching methods, teaching style and
teaching technique. Most of the children who are not getting adequate support from
their family are responding negatively. They are very low in their performance. The
teaching aids and the revised teaching pedagogy can improve their performance.

Box 1: Verbatim reflects the Class room teaching system by the child having
Learning disability

A 9" class learning disable child said, “Sabhi teacher mujh se prashani nhi puchtey.
Hindi ke sir aur Sanskrit ke sir hi mujh se kabhi kabhi beech beech me prashani puch
letey h, aur me bhi unse kabhi bhi kuch puch sakta hu. Sir ne mujhe kuch samjh na
aane par puch lene ke liye keh rakha hai.... jyadatar teacher doosre baccho se hi

prashan puchtey rehtey hai. ” (S4/B/78/2019)
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(One child of class 9" having learning disability said, every teacher do not ask my
difficulty during the class. Only Hindi and Sanskrit subject teachers ask my
difficulties during the class. The child is comfortable in asking the difficulties to the
Hindi and Sanskrit subject teacher because sir has given freedom to me to ask any
kind of difficulty. Rest of the teachers ask problems to other students only. Student
with hearing impairment told that teachers intentionally ignored them due to their
impairment and poor academic performance.)

Reflection: The attitude of teachers towards CWSN regarding asking question/
interaction during class room teaching was not appropriate. The child having learning
difficulty wants to participate in classroom interaction but teachers do not ask to the
CWSN having learning difficulty that whether they understand the concept taught

or not.

Box 2: Verbatim reflects the Class room teaching system by hearing disable child

Mujhe sunnai dene me dikkat hoti h, isiliye sabhi teacher mujh se jyada swal nahi
puchtey hai. Jab koi teacher mujh se puchtey hai aur mujhe sunai nahi deta to me
samajh nahi pata, iske bad mujhe baitha detey h aur fir prashan nahi puchtey, kyoki
aagey baithne vale bache unko bata detey h ki mujhe kam sunai deta h... isiliye fir
me bhi unse nahi puchta... (S1/B/05/2019)

(I'have a problem in hearing and so teachers do not ask me much questions. If teacher
ask me any think and | could not respond immediately due to hearing impairment
than teacher ask the same to the student sitting next to me. Because of this attitude |
also do not ask any thing in the class.)

Reflection: The attitude of teachers towards CWSN having hearing difficulty

during class room teaching was not appropriate. Teachers do not ask CWSN having
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hearing difficulty in a way that he understands the question. During the discussion
with teacher it was observed that; to pay attention on every child is very difficult in

every class. CWSN needs attention all the time even after class.

Box 3: Verbatim reflects the Class room teaching system by low vision disable
child
Teacher mujh par dhyan nahi detey, mujhe andekha kar dete h. Teacher jo kaam

blackboard par kratey h, mujhe theek se dikhai nahi deta. Isliye kaam pura karne se
reh jata h, kyoki teacher bina puchey hi use mitta detey hai. Ek mam ko jab maine
thodi der rukne ko bola to unhone dhyan nhi diya aur blackboard par aagey ka kaam
shuru kar diya. Mera humesha kaam reh jata h aur fir pura nahi kar pati. Class
teacher ko maine bataya to mam ne kaha ki kisi aur bache ki copy lekar kaam pura
kar liya karo, tumhare liye rukegey to syllabus kaise pura hoga.... (S2/G/43/2019)
(Teacher do not pay attention on me and ignore me. Whatever teacher writes on the
blackboard; | could not see properly and so | cannot complete my work on time.
Teacher rub the blackboard without asking me that whether | had completed the work
or not.)

Reflection: Here also the attitude of teachers towards CWSN during class room
teaching was not appropriate. It seems that teacher is only completing their syllabus.
Whether students of their class have understood or not is not the matter of concern.
Teachers do not ask CWSN that whether they understand the concept taught or not.

Whether they want any additional teaching in the area.

Box 4: Verbatim reflects the Class room teaching system by low vision disable
child
Mujhe likhne me jyda smay lagta h jiss se mera paper reh jata h aur mere no. kam

aatey h. dusre bache jaldi paper kar lete h aur ghar chale jatey h. mujhe teacher
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baar baar jaldi karke paper jama karne ko kahtey rahtey h, jabki samay bhi pura
nahi hota. Mujhe pura samay hone s pehle hi paper jama karana padta h, kyoki jab
teacher baar baar boltey h tab acha nahi lagta aur m jama kar deti Au......
(S2/G/52/2019)

(I takes much time in writing and therefore | could not complete my
paper on time and I get less marks. Other students complete their work fast and move
to their houses. Teacher repeatedly ask me to complete the work fast and submit the
paper. It results that | submit the incomplete paper before time because when teacher
ask me again and again to submit the paper fast than | feel bad.)

Some teachers use such teaching styles that makes it easier for the
CWSN to follow, but the best effort depends on the attitudes of individual teachers.
A 16 years old (one-time failure) student with low vision said that some of his teacher
wrote-down notes on the blackboard and spoke slowly for him, others did not speak
and he left behind. He said that none of his teachers provided written notes and they
refused to provide notes to him.
Reflection: The attitude of teachers towards CWSN during class room teaching was
not appropriate. Teachers do not ask CWSN that whether they understand the
concept taught or not. Here it is observed and concluded that the appropriate teaching
style, teaching methods and teaching tactics matters. It needs to be according to the
individual needs of the students. Every student needs all types of academic support.

There is a lack of attitude and patience in the teachers.
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Box 5: Verbatim reflects the Class room teaching system showing appreciation
gesture

Kuch teacher mujhe bahut ache lagtey h, kyoki ve mujhe help kartey h, mere liye
pdhaye gaye path ko dhire dhire bolkar likhne ka time detey h. jabki kuch teacher
mujhe koi study material ya notes nahi detey aur unhone mana kar diya h ki unke
pass notes nahi h.... (S2/G/43/2019)

(I like some of the teachers very much because they help me. They teach
me the chapter which is already taught in the class. Also they give me sufficient time
to write the notes. Some teachers do not provide any notes and they said that they do
not have any notes with them.)

Reflection: When the attitude of teachers towards CWSN  during class room
teaching was appropriate then the desired results are seen. A very few teachers were
sensitizing towards the actual need of the child. They understand the actual learning

needs and accordingly they teach with providing notes.

Box 6: Verbatim reflects the Class room teaching system by hearing disable child

A hearing disable student of 9" class said,
kuch teacher bahut jaldi jaldi bolkar padhatey hai,... mujhe iss se kuch bhi samajh
mai nahi aata, na hi mai kuch likh pata hun. Unke itni speed sai bolne per.

(Some teachers teach in very high speed that | could not understand anything.
I could not write anything.) (S4/B/76/2019)
Reflection: The attitude of teachers towards CWSN during class room teaching was
not appropriate. Teachers do not ask CWSN that whether they understand the
concept taught or not. That much of the variation in teacher’s attitudes can be

attributed to the government failure to implement the right to education and equal
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educational opportunities, however this kind of support to children is not ensured by
the system. But it can stop at the level of awareness and goodness of the hearts of

teachers.

Another child said that class teacher denied to give him extra time in unit test.
Teacher replied him to submit test before leaving classroom as time was over and he
could not wait for him only.

While some children responded that they were given extra 20-30 minutes during
annual examination, although the duration of unit tests, class tests and term end exams
was same as other students. Responses describes that some teachers understand their
needs, but they are in minority, while the majority of teachers follow common school
system. In almost all three-sample school’s researcher examined that the children with
special needs were failing academically and had withdrawn from school. One aim of
inclusion is to fight with prejudices and stereotypes, but without ensuring reasonable
accommaodations and amenities this important goal is far away.

Objective 2: To study the behaviour of general students towards CWSN.

Table 22 Views of CWSN about the behaviour of peers in classroom

(discriminate/misbehave)

Sample Group Sample Yes No
80 47 33
CWSN % 58.7 41.2

In this table the total sample is 80 and regarding the discriminative behaviour 58.7%
has responded that the behaviour of the peer group is correct. Where as 41.2% CWSN
responded that the behavioue of the peer group is not discriminated. CWSN wants to

study in an inclusive school where general children are also studying.
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Table 22 a. Behaviour of classmates with CWSN

Respondent CWSN
47
Discriminative behaviour faced by the CWSN No. of Response | % of Response

from peers
To fight with CWSN 07 14.8
To abuse with CWSN 09 19.1
Tampering with bag and other material/ take out 15 31.9
Make false complain to the teachers repeatedly 04 8.5
Pick on you/ tease you 06 12.7
Christening 04 8.5
Other 02 4.2

Responses: The above written question is about views of CWSN about discriminative
behaviour of classmates with CWSN. The above results show, forty-seven learners have
experienced the discriminative behaviour by the peers and thirty-three have not.
Moreover, it is revealed that seven respondents have experienced the fight by other
children and nine respondents have experienced the abuse by other children. Again,
fifteen respondents have experienced tampering with bag and other material/ take out
by other children, this incident is very much prominent among all the discriminative
behaviour. Whereas four respondents have experienced the false complain to the
teachers repeatedly by other children. It is also seen that six respondents have
experienced the teasing by other children, again two have experienced christening and
two something other. So overall it can be seen that most of the CWSN learners face
inappropriate behaviour from their peers may be because of their disability and for other
reason. General students fight with CWSN, abuse them, tampering with bag and other
material/ take out their things, make false complain to the teachers repeatedly. They

some times help also but most of the time CWSN needs to keep in the observation of
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teachers. Class monitor feels help less most of the time due to handling the temperament
of the individual. The responses are given by the CWSN and they thought that the
researcher may help them in this area.

Table 22 b. Responses of CWSN on calling them by their friends

Respondent CWSN
80

Called by classmates and friends No. of Response | % of Response
By name 31 38.7

By gesture 09 11.2

From given name 15 18.7

By the name of your disability 18 22.5
Abusively 07 8.7

Any other way of calling 00 0.0

The above table describes the responses of CWSN on calling them by their friends, it
is clear from the table that thirty-one learners have said that they are called by their
name and nine respondents have said that by gesture they are being called. Similarly, it
is seen that fifteen learners have responded that they are called by their classmates from
the given name while eighteen have said by the name of disability they are addressed.
On the other hand, seven learners have responded that abusively they are addressed but
no one goes for the option that any other way of calling. In a nut shell it can said that
most of the CWSN learners are called by their original name by their friends and
classmates. But it cannot be denied that they have to experience the insult of being
called by their name on the basis of their disability. They also experience the abusive

languages of their classmates which is not congenial for the CWSN learners.
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Box 7: Verbatim reflects the uncomforted zone- general student towards CWSN

A Low vision child told that,

Sir, mai jiska bhi paas baithta hun vo hi kaitha hai ki, “iska kaam kabhi khatam hi
nahi hota. Agar mai iski madad karta hu to mera homework aur classwork choot jata
hai. Mai iskai pas bhi nahi baithna chahata hu. Jab mai iska sath baithata hu to
teacher mujsa he iska kaam karne ko kahati hai. Mujahi isko school bus tak la kar
Jjana hoto hai. Lunch mai bhi iska dhayan rakhna parta hai”. (S1/B/03/2019)

(Sir, my sitting is changing very frequently. Because of my disability | take
help to the student sitting near to me and that student said that, “His work never
finishes. If I start helping him then I could not able to complete my homework and
classwork on time. | do ot want to sit with him. When I sit with him then teacher ask
me to assist him in his day to day work. | have to take him to the bus and also take
care during lunch time”.)

Reflection: The attitude of peer group is cordial and sympathetic but they do not
want to engage full time in assisting the differently abled child. Low vision children
feel difficulty in completing their day to day academic and other activities. On the
other hand, they are expected to do the work properly. It was also observed that

general students want to help disabled child but feels irritation.

Objective 3: To understand the participatory experiences of CWSN during
curricular and co-curricular activities.
Table 23. CWSN those Like to study in this school

Respondent Sample Yes No
CWSN 80 52 21
% 65% 26.25%
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Table 23 (a) Views of CWSN about who likes to study in this school

Respondent CWSN
59
Like school because No. of Response | % of Response
Have many friends here 11 18.6
Teachers behave well 09 15.2
Siblings study here 07 11.8
Parents sent to this school 08 13.5
There is an opportunity to 05 8.4
participate in various activities
School is close to home; it is 19 32.2
easy to come and go

Responses:_The above written questions are about the views of CWSN who
likes to study in the school and the reason for their likings to study in the particular
study. From the result it is clear fifty-two CWSN
one don’t like to go to school. The other responses are not very satisfactory as only
eleven respondents have many friends there. The teachers behave well with nine
respondents only. If we consider the siblings of CWSN, only seven respondents’
siblings’ study there, which his very less in numbers. The parents of eight respondents
sent them to that school. Only five respondents get an opportunity to participate in
various activities, it seems that CWSN don’t get much opportunity to partake. The

School is close to home of nineteen respondents only, which makes them to commute

easily.
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Table 23 (b) CWSN those who don’t like to study in this school

Respondent CWSN
21
Like school because No. of Response | % of Response
Have no good friend here 03 14.2
Teachers don’t behave well 04 19.0
Siblings don’t study here; they go to other 02 9.5
school
Parents sent to this school 00 0.0
There is no opportunity to participate in the 07 33.3
activities in which you want to participate
Here have to face the problem of commuting | 05 23.8
from home

Responses: The above written question is about the views of CWSN about
reasons for disliking the school. The responses are like these only three respondents
have no good friends there. The teachers do not behave well with four respondents,
which can be a valid reason for disliking the school. Only two respondents’ siblings do
not study there. No parents sent them to that particular school. Only seven respondents
did not get the opportunity to participate in the activities in which they want to
participate, which seems the major reason for disliking and not going to the school. Five
respondents have the problem of commuting from home, this is also a big issue for the
CWSN learners. There is no opportunity to participate in the activities in which you

want to participate.
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Table 24. Participation in classroom activities

Respondent CWSN
80

Participation of CWSN in different No. of Response | % of Response
classroom activities
Solving questions on blackboard 11 13.75
Oral question-answer 09 11.25
Quiz 16 20.00
Class test 36 45.00
Story reading 06 7.50
Role play 04 5.00
Any other activity 00 00

Responses: The above written question is about participation of CWSN in different
classroom activities. The responses are like these eleven respondents say that they
participate in solving questions on blackboard but nine respondents say that they
participate in oral question-answer. Now sixteen respondents say that they participate
in quiz and thirty-six respondents say that they participate in class test, which is
satisfactory as compare to other activities whereas six respondents choose to participate
in story reading, likewise four learners partake in role play and no respondents
participate in any other activity. It seems that most of the learners of CWSN category
don’t participate or reluctant to partake in various activities in the classroom apart from
class test.

Table 25: Views of CWSN about the attitude of teachers during interaction in class

Sample Group Sample Yes No
CWSN 80 38 42
% 475 52.5
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Table 26: Reasons for not answering the questions

Respondent

CWSN

42

Reasons for not answering the questions
by the CWSN

No. of Response | % of Response

Answers are not asked 13 30.9

Don’t understand anything 04 9.5
Don’t know the answers 21 50
Feel scared 04 9.5

Responses: The above table depicts the reasons for not answering the questions by the

CWSN learners. Itis very much clear from the given responses that thirty-eight CWSN

learners responses to the questions asked by the teachers and rest forty two don’t. It

means the majority of the learners have some sort of valid reasons that is why they

don’t answer. Further it can be seen thirteen respondents say that they are not asked

questions and four do not understand anything, whereas twenty-one do not know the

answer and rest four scared. So, the prominent reason among all for not answering the

questions is that they are not asked questions and some sort of sense of fear also there

among the respondents.

Table 27: Participation of CWSN in games

Respondent CWSN
80

Participated games No. of Response | % of Response
Football 04 5.0

Cricket 03 3.7

Kho — Kho 01 1.2
Table-Tennis 07 8.7

badminton 11 13.7

Not participated in any game | 49 61.2

Any other game 05 6.2
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Responses: The above table is all about the participation of CWSN learners in games,
the responses depicts that four respondents participate in football which is very less in
number, whereas three in cricket, the number is not satisfactory at all and one candidate
in kho-kho. Seven in table-tennis and eleven in badminton. Forty-nine do not participate
in anything and five respondents any other game, that is not acceptable at all. The above
responses show that most of the CWSN learners don’t participate any game which is

not justified at all and very less people participate in games available in the school.

Table 28: Participation of CWSN in different types of activities

Respondent CWSN
80

Participated activities No. of Response | % of Response
Holi, Diwali, Dushera, Children’s day fair 21 26.2
Essay writing competition 02 2.5
Drawing competition 33 41.2
Science exhibition 00 00
Any other 02 2.5
Not participated 22 27.5

Response: The table depicts about the activities that the CWSN learners participate
in and the result shows that eleven respondents participate in Holi, Diwali, Dussehra,
Children’s day fair, the number of candidates participate in are pretty much appreciable
on the contrary two respondents have participated in essay writing competition, which
is very poor in numbers. Now, thirty-three respondents have partaken in drawing
competition and no one in science exhibition, two in any other and twenty-two do not

even participate. It can be concluded that CWSN pupils are very much keen interested
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in drawing competitions and festive activities, but talking about other activities it is

very much inadequate.

Table 29: Type of persons for participating with CWSN

Respondent CWSN
80

With whom they participate in co-curricular No. of Response | % of Response
activities
With normal students 33 41.2
Individual 19 23.7
With special needs children 23 28.7
Any other 05 6.2

Response: The above table showed the responses about the partners of CWSN in co-

curricular activities. Thirty-three respondents say that they have participated with

normal students, nineteen participated individually, twenty-three with special needs

children and five with any other. The above information reveal that majority of the

learners participate with normal students which is very good sign.

Table 30: Persons Motivating for participation

Respondent

CWSN

80

Who is motivator for CWSN to participate

in co-curricular activities

No. of Response

% of Response

Friends 21 26.2
Teachers 16 20
Parents 07 8.7
Siblings 02 2.5

Self 19 23.7
No one 12 15
Any other 03 3.7

116



Response: The above table is about the result for motivators of CWSN. The responses
are like twenty-one students have said that their friends motivate them to participate.
Sixteen have said that their teachers motivate them to participate. Again, seven have
said that their parents motivate them to participate. Two students say that their siblings
motivate them to participate. Whereas nineteen are self-motivated. On the contrary
twelve candidates have said that no one have motivated them and three have opted for
any other. The result shows that friends and teachers motivate the CWSN students
very much but the role of the parents and siblings is very poor. But good part is that
they are self-motivated.

Table 31: Stopping CWSN from participating in Co-curricular activities

Sample Group Sample Yes No
CWSN 80 49 31
% 61.2 38.7

Response: The above table shows the responses of CWSN about prevention from
participating in Co-curricular activities, it is revealed that forty-nine respondents are
prevented from participating in co-curricular activities and thirty-one are not prevented.
It means that majority of the CWSN learners are prohibited to participate, which needs
to be taken into consideration.

Table 32: Activities in which CWSN want to participate but unable to participate

Respondent CWSN
80
Activities in which CWSN want to No. of Response | % of Response
participate
Race 18 22.5
Football 08 10.0
NCC and SCOUTS 17 21.2
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Table tennis 08 10.0
Kho-Kho, Kabaddi 25 31.2
Cricket 04 5.0
Any other game 00 0

Response: The above table shows the activities in which CWSN wanted to participate
but could not participate. Above information reveal that eighteen respondents say that
race in which they wanted participate, eight say football. Again, seventeen students
have said NCC and SCOUTS, whereas eight have said table tennis and twenty-five
have said kho-kho, kabaddi. Now four learners have said cricket and no one have
responded about the any other game. From the above result it is seen that CWSN
learners wanted to participate in various activities, but could not participate. Race, kho-
kho and kabaddi are the most liked games by them, in a nut shell it can be said that they
are interested but not encouraged to participate.

Table 33: View of CWSN on various events participation in schools’ celebration

Respondent CWSN
80

Celebrations of schools’ No. of Response | % of Response
Children’s day 13 16.2
Independence Day 05 6.2
Republic day 04 5.0
Teacher’s day 00 0.0
Environment day 09 11.2
Sports day 07 8.7
Annual day 11 13.7
Not any 31 38.7
Any others 00 0.0
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Response: The above table depicts the view of CWSN  on participation in schools’
celebration. The responses are like these, thirteen respondents have said that they
participate in Children’s day whereas five have said in Independence Day. It is seen in
the table that four learners have said in Republic day they have participated and no one
in teacher’s day. Again, nine respondents have participated in Environment day,
likewise seven in Sports day, eleven in Annual day and thirty-one have not participated
in any celebration but no one in any others. In a nutshell it can be understood that large
portion of the CWSN learners do not part of any celebration very few are part of
various activities conducted by the school.

Table 34: Role played by CWSN in school programme celebrations

Respondent CWSN
80

Role played by CWSN in Celebrations of No. of Response | % of Response
schools’
Participate in play 00 0.0
Delivering a speech 00 0.0
Sing song 02 2.5
Playing musical instruments 03 3.7
Recite poetry 03 3.7
Telling stories 04 5.0
To dance 21 26.2
To discipline 04 5.0
To anchoring 00 0.0
To decorate 04 5.0
Not any 39 48.7
Any other 00 0.0

Response: The above table depicts the role played by CWSN in school programme

celebrations. The result can be described as no one has participated in play, similarly
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no one has also participated in delivering a speech. Although two respondents have
participated in sing song but there are three candidates who have participated in playing
musical instruments. Only three respondents have taken part in recite poetry, four in
telling stories and twenty-one in to dance. Likewise, four candidates have partaken to
maintain the discipline but no one in anchoring. Now, four candidates have participated
in decorating, thirty-nine in not anything and no one in any other. So, in a nut shell it
can be said that large portion of the CWSN learners do not take part in anything, which
is very much unsatisfactory and also it is seen that very few learners come forward to
be a part of the above-mentioned activities. Only 33% replied for this open-handed
question and Mostly students want to be Monitor in class, and some wants to be team
captain, few of them like to dance on stage in any school function.

Table 35: Role of CWSN during prayer meeting or morning assembly

Respondent CWSN
80

CWSN during morning assembly No. of Response | % of Response
Doesn’t go there, live in classroom 14 17.5
Participate in assembly with classmates 28 35.0

Live with CWSN during assembly 37 46.2
Participate in organizing morning assembly | 01 1.2

Any other 00 0.0

Response: The above table shows the role of CWSN  during prayer meeting or
morning assembly. The result is that fourteen respondents have said that they don’t go
there and live in classroom, on the other hand twenty eight participate in assembly with

classmates, it seems that some portion of the students attend the prayer meeting . Again,
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thirty-seven live with CWSN during assembly, but one participates in organizing
morning assembly, which is quite appreciable and no one go for any other. The result
reveals that large number of CWSN learners stay with the CWSN learners during
assembly, but good part is that major portion do take part in the assembly. On the other

hand, few learners are there who stay back in the classroom during prayer meeting.

Question no 26: Have you ever tell a story, recite poem, read news, prayer etc.
from the stage of prayer meeting like other children?
Table 36: Participation of CWSN in morning assembly activities (story, recite

poem, read news, prayer etc.)

Respondent Sample Participated Not participated in activity
80 11 69
CWSN % 13.7 86.2

Response: The above table shows the participation of CWSN in morning assembly
activities. The responses are like these, eleven numbers of respondents have mentioned
that they participate in those mentioned activities on the other hand sixty nine learners
have said they do not participate in morning assembly activities. So the result is not at
all satisfactory, large number students don’t participate only a few learners are part of
the same.

Table 37: Asking the CWSN for participation in activities

Respondent Sample Yes No
CWSN 80 32 48
% 40 60
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Response: The above table shows the responses for asking the CWSN leaners for
participation in activities, so it is clearly seen from the table that only thirty-two pupils
have said yes that they are asked for participation and forty eight said no they are not
asked for participation. So, from the above responses it can be figure out that majority
of the CWSN learners never asked for participation, these should be taken into
consideration and should be rectified. But it should also be appreciated for the fact that
a good number of pupils also asked for the same.

Table 38: Children with whom CWSN compete in sports

Respondent CWSN
80
With whom CWSN compete in games No. of Response | % of Response
With all children 27 33.7
With special needs children 38 47.5
Play self 05 6.2
Any other 00 0.0

Response: The above table depicts that with whom CWSN learners compete in games,
the responses are like these that twenty-seven respondents have said that with all
children they compete, thirty-eight with special needs children, on the other hand five
have said that they play self and no one chooses the option for any other. So far it can
be seen that most of the CWSN learners play or like to play with the same category
pupils and it is also evident that many leaners play with normal pupils.

Box 8: Verbatim reflects the behaviour of general student towards CWSN

An intellectual disable child told that,
kal kee res mein mujhe bhee daudana hai par classs monitar mera naam list mein

nahin likh raha! usane bataaya sar ne kaha hai sahee-sahee bachchon ke naam
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likhana games mein sabhee ke nahin! to kya main sahee nahin hoon? mera naam
kyon nahin likh raha! monitar theek se sun nahin sakata mainne kaha kik tum bhee
kaise todoge! jab seetee ajegee aur sunatee to hai nahin tumhen.... (S2/G/30/2019)
(I also have to take part in running in tomorrow's race, but the class
monitor is not writing my name in the list! He said that Sir has said that writing the
names of the right children is not for everyone in the games! So, am I not right? Why
not writing my name! The monitor could not hear properly. | said, how will you also
take part in racing! How will you hear When the whistle blows)?
Reflection: The attitude of peer group is cordial and sympathetic but they do not
want to disobey the teacher. It was also observed that general students want to help

disabled child but feels irritation.

Objective No- 4 To examine the resources available in schools for CWSN .

Part-A: Checklist of amenities provided to children with low vision for ensuring barrier

free physical environment

S. Main components School 1 | School 2 | School 3 | School 4
No
1 Path from gate to school Y Y Y Y

building clear and levelled

2 Path from gate to school Y Y Y Y

playground clear and levelled

3 Entrances and doorways in the Y Y Y Y
school buildings minimum 4’ to

5’ feet wide

4 Clear walkway of any hung and Y Y Y Y
protruding obstructions such as
windows, lights, low branches,

flowerpots and sign posts
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5 Handrail, guards, and Kkerbs Y Y Y Y
provided at dangerous point in
the walkway.
6 Bright  colours  (preferably Y N N Y
yellow) used at every change in
slope, at the beginning and
ending of a staircase
7 Signage’s in print, visuals, and N N N N
Braille at the readable height
8 Non-slip surfaces Y Y Y Y
9 Hazard free environment Y Y Y Y
10 Optimized Natural lighting Y Y Y Y
11 Warning strips/ textures N N N N
12 Accessible Classroom Y Y Y Y
13 Availability of Resource Y Y Y Y
room/Special class
14 Seating arrangement so that the Y Y Y Y
child gets clear view of
teacher’s face as well as the
black board.
15 Accessibility via tactile path of N N N N
transport place in school
16 Accessibility of tactile path to N N N N
the Canteen
17 Accessibility via tactile path to N N N N
the toilets
18 Accessible drinking water outlet Y Y Y Y
19 Clear visibility of the teacher Y Y Y Y
while teaching
20 Clear visibility of Black board Y Y Y Y
21 Availability of first aid Room Y Y Y Y

124




Part- B: Checklist of amenities provided by school to children with locomotor
disability, cerebral palsy, leprosy cured person and multiple disability for

ensuring barrier free physical environment.

S.No Main components School | School | School | School
1 2 3 4
1 Path from gate to school building clear Y Y Y Y
and levelled
2 Path from gate to school playground Y Y Y Y

clear and levelled

3 Entrances and doorways in the school Y Y Y Y

buildings minimum 4’ to 5° feet wide

4 Spacious corridor Y Y Y Y
5 Wheelchair accessibility to classrooms Y Y Y Y
6 Wheelchair accessibility to toilets N N Y N
7 Disabled friendly toilets Y Y Y Y
8 Adjustable furniture N N N N
9 Accessible drinking water outlet Y Y Y Y
10 Accessible canteen/ Mid-day meal Y Y Y Y
11 Warning strips/ textures N N N N
12 Accessibility of transport place in Y Y Y Y
school
13 Disabled friendly transport N N N N
14 Ramp with handrails Y Y Y Y
15 Classes at ground floor Y Y N Y
16 Adequate space in between the rows for N N N N

wheelchair to move

17 Sufficient space under the Y Y Y Y

table/computer table to accommodate

wheelchair
18 Accessible drinking water outlet Y Y Y Y
19 Availability of first aid Room Y Y Y Y
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Part- C: Checklist of amenities provided by school to children with hearing and speech

disability, for ensuring barrier free physical environment-

S.No. Main components School | School | School | School
1 2 3 4
1 Acoustically well insulated classroom | Y Y Y Y
2 Clear visibility of the teacher while Y Y Y Y
teaching
3 Clear visibility of Black board Y Y Y Y
4 Visual clues N N N N
5 Assistive and alarming devices
including devices for hearing of bell,
time alarm etc.
6 Availability of first aid Room y Y Y Y
7 Helper/ Aaya Y Y Y Y

Part- D: Checklist of amenities provided by school to children with intellectual
disability and specific learning disability for ensuring barrier free physical

environment-

S.No. Main components School | School | School | School
1 2 3 4
1 Acoustically well insulated classroom | Y Y Y Y
2 Clear visibility of the teacher while Y Y Y Y
teaching

3 Clear visibility of Black board

4 Visual clues N N N N
5 Assistive and alarming devices

including devices for hearing of bell,

time alarm etc.
6 Availability of first aid Room Y Y Y Y
7 Helper/ Aaya Y Y Y Y
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Table 39: Facilities as per need of CWSN available in school premises

Respondent CWSN
80
Available facilities No. of Response | % of Response
Toilet 11 13.7
Drinking water 08 10.0
Play-ground 37 46.2
Sports material 09 11.2
library 05 6.2
Science labs 03 3.7
Computers lab 07 8.7
Any other 00 0.0

Responses: The above written question is about facilities as per need of CWSN
available in school premises. The responses are like these eleven respondents say that
toilet facility suit them. Eight respondents say that drinking water facility suit them,
whereas thirty-seven respondents say that playground facility suit them, it is very
evident that most of the CWSN go for this option, which is satisfactory but nine
respondents say that sports material facility suit them, that is poor in number. Five
respondents say that library facility suit them, then it may be concluded that there may
be some facilities that are not sufficient for them. Now, three respondents say that
science labs facility suits them. Seven respondents said that computer lab facility suit
them. No other respondents said about any other facility. Overall it can be said that

there are some facilities which requires some sort of improvement.
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Table 40: Means used by the CWSN to come to the school

Respondent CWSN
80

Means of come to school for CWSN No. of Response | % of Response
Bus 21 26.2

Car/ Motorcycle 06 7.5

Auto 00 0.0

Bicycle 09 11.2

Wheel chair 04 5.0

Walk 38 47.5

Any other 02 (with parents) | 2.5

Response: The above table depicts the means used by the CWSN to come to the
school, the result can be described as that twenty-one respondents come by bus and six
by car/motorcycle to reach the school, so it is very clearly mentioned that some CWSN
learners avail the bus transportation facility to some extent. Again no one come by auto,
whereas nine respondents come by cycle and four by wheel chair. It is very shocking
that thirty-eight learners come to school on foot and only two with parents. So, it is
clear that major portion of the CWSN learners come on foot which is really very
shocking because so many facilities are there for CWSN but in ground reality they
don’t access the facility.

Table 41: Problems related to visiting different places in school

CWSN
Respondent 80
Places in school premises No. of Response | % of Response
Library 19 23.7
Science Lab 09 11.2
Toilet 13 16.2
Computer lab 11 13.7
Play ground 19 23.7
Class room 09 11.2
Any other 00 0.0
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Responses: The above table shows that the problems related to visit different places in
school, the responses are like these nineteen respondents having the problem to visit
Library and nine students have the problem to visit Science Lab. Again, thirteen
students have the problem to visit Toilet whereas eleven learners have the problem to
visit Computer lab and nineteen to visit Playground. On the other hand, nine are having
the problem to visit Class room and no one has opted for the choice of any other. The
responses can be analysed in this way that most of the students have the problem to
visit the library and playground, these two places are very essential for the students so
it is a matter of major concern. It is also seen that large students have the problem to

visit the other places.

Observation: Accommodation provided by schools for CWSN

Researcher observed that there is lack of amenities and accommodation provided in
schools for children with special needs. Students with physical disabilities said that they
need to go up and down the stairs to reach their classrooms, labs, libraries and
bathrooms too.

Box 9: Verbatim of a locomotor disable child of class 9t

Sir library first floor par hai or bar bar vaha aane jana nahi kar sakta, humare school
ki library niche ground p honi chahiye thi, taki free class mai mai vaha ja kar padh
sakta. Library free period m kisi k sath jata hu, tab vaha sir nahi miltey. Sir apni kisi
class m gaye hotey hai, library lock hoti hai. Phir hamari koi class lag jati hai...
(S3/CE/70/2019)

(Sir, Library is at the first floor and frequently we cannot go there.

library should be at ground floor so that | can go there in the free period. When | go
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to library with someone than librarian is not available. May be sir is in some class
or library is lock and my class is also scheduled.)
Reflection: Library should be at ground floor or there should be a provision of ramp

or lift in the school. Provision may be made to issue more books to CWSN.

Observation: Children with hearing impairments said that they have never been
provided written notes and there is no sign language instructions available in the school
premises. It was observed that even special education teacher instructs them only. There
is no use of sign language for hearing impaired children. Special education teacher
described that visual aids, braille, electronic materials and enlarged texts for visually
impaired children are not available in school, even teachers are not expecting for this
in session. All three sample schools have a resource room, but resources for CWSN
are not available as per need. These rooms are used as store room for storing data and

documents related to CWSN.

Observation: Lack of accessible classrooms and teaching-learning materials

The students having Orthopaedic impairment face the problem from moving one place
to another place, one classroom to another classroom in the school. A student told that,
“ their school has only one special bathroom for CWSN on the first floor and he face
problems to reach there as his class is on the first floor”.

The low vision students always have a scarcity of large print study material. The
visually impaired child required book in Braille but they are not getting it. Even teachers
are not able to use braille books. Most of the students are not complaining at all in this

regard.
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Observation: Availability of special education teachers

The RPWD Act-2016, says that the government should appoint special education
teacher in all schools including teachers those are qualified in sign language or braille
to provide a barrier-free learning environment to CWSN, while there are only one
special education teacher in each sample school, but among of them there is not a single
special education teacher who know the sign language or braille. Student teacher ratio
as per RTE act 2009 should be 1: 7 in case of special children, but is practice ratio is 1:
with other responsibilities regarding office work and school activities.

Box 10: Verbatim reflects the views of administration towards the necessity of

resources for teaching of CWSN

A special education teacher said that,
Maine jab iss school me join kiya tab ek resource room tak yha nahi diya gaya tha.
Mujh se pehle jo teacher yha thai, vo guest teacher thai aur baccho ki list taiyaar
karne kai alawa, koi vyavastha nahi ki gai thi. Joining ke bad jab maine principal sir
se ek room ki mang ki to pahle to unhone kaha ki sir extra room nahi h, aur pahle ke
teacher room ke bina hi kaam kartey rehtey thai. Aap kyu room mang rahe ho.
(When I joined this school there was no resource room allotted. Before |
joined this school there was only one teacher as resource teacher. She only prepares
the list of the students. Apart from this there is no facility provided. After joining
when I asked Principal to allot one room than he replied that, ‘the previous teacher
do not require anything. Why are you asking for it.)
Reflection: This type of statements presents that there is discrimination exist in form
of indirect discrimination. Children are facing in different school level activities.
These discriminative behaviours of teachers and classmates with CWSN undermine

the intended purpose of inclusive education, which is to “respond to the diversity of
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needs of all learners” (UNESCO), and to ensure the overall development of their
potential and sense of dignity and self-respect. That much of the variation in teacher’s
attitudes can be attributed to the government failure to implement the right to
education and equal educational opportunities. However, the kind of support given
to the children cannot ensure that the system is working as per the guidelines. It also
stops the degree of awareness among teachers. Statement presents that there is not
any positive response from the side of administrator of the school and he had no need

for such resource room.

Box 11: Verbatim of a special education teacher for resource room

Further he said,
Ek din jab fir se maine room ki jarorat ki baat rakhi to unhone kaha “sir aap office
me baith jaya kriye” (office ke kaam me help karne ke liye). Lekin kaffi baar bolne
ke baed bhi jab maine unse room na milne ke baad circular dikhaya tab unka ravaiya
kuch change hua aur unhone us room ko khali karaya jisme keval tutey-footey desks
aur anye khrab saman ko rakha gaya tha. Iske baad room ki saaf safai, maramat
aadi sbhi ko lekar unke sath kaafi bar bahas karni padi, tab jakar ek room as a
resource room kehne ko mila h... .... baki aap iski halat dekh hi saktey h. abhi mujhe
7-8 month yha join kiye huy h aur har choti choti cheez ke liye bahas karni padti h.
kisi prkar ka principal ki aur se ek baar me positive response tak nahi milta h......
(One day when once again | asked for the room to the principal then he
replied, ‘why don’t you sit in this office. Sit in this office and help in office work’.
Then | showed the circular regarding the separate room for the purpose then he
allots me one room where all the furniture was broken and in the bad condition. For

the cleanliness of that room | have an argument all the time. Rest you can see the
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condition of the room. | have to struggle for the small items and argue with the
principal. | never get positive response from the side of the principal.)

Reflection: Another special education teacher said that he has not enough time to
work with special needs children because it’s girls’ school and for office work male
staff is not available, so principal appoints me for all official works, which are related
to head office, district, zone and PO. More of that his seat is in school office and he
works on school related records and documents etc.

This kind of discriminatory treatment of principals towards the education of CWSN

creates an environment of barriers in receiving equal education and opportunities.

Observation: Access to school

All three sample schools are situated on main road and proper transport facilities
are available up to the main gate of schools in form off public and privet transport,
although schools are not providing any school bus or transport facility itself for CWSN
. Most of the children come to school by their own. While the children are coming to
school they face undesirable behaviour by the driver or bus conductor/ helper and some
of other passengers, especially in privet vehicles. They take off them in the middle of
road without stopping properly on bus stop. Sometimes this attitude weighs on these
students, as an incident happened with a 8" class girl. A polio effected child of girl’s
school. She said,

Box 12: Verbatim reflects the behaviour of the Bus driver: A locomotor disable
child

chutti ke bad, me aur kuch bache bus stop par ghar jane ke liye bus ka wait kar rahe

the. Humne green bus ko rokne ka ishara diya, lekin driver ne bus ko stand par nahi

roka aur stand se aagey jakar rok diya. Sabhi bache dodkr bus me chad gaye. Me
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pair se chalne me dikkat ki vajah se jab bas tak pahuchi to jaise hi me bus m chadhne
lagi, unhone bus chala di aur mera hath chutt gaya. Hath chutt jane se me gir gai
aur pahiye ke niche mera pair aa gaya. Ek saal tak mai hospital m hi illaj krai. School
ek saal tak nahi aa saki arum era pair abhi bhi theek nahi hai. Dwaiya chal rahi
hai.... (52/G/41/2019)

(After school finishes | and some of the general students move to
the bus stand to catch the bus. Bus driver did not stop the bus at the bus stop. He
stopped at some distance and because of this every one ran and climb the bus. I also
ran and hold the door handle of the bus but driver started the bus and moves. It
results that | fell down and one of my leg injured. Since last one year | am in the
hospital for the treatment. I could not go to school and my leg is still not cured. | am
on medicine.)

This type of testimonial presents that the children with special needs faces different
problems during their journey form their house to schools.

Further she said,

Accident ke bad s mujhe pahle se or jyda chalne phirne m dikkat hone lagi h, police
ne bhi unko tabhi chodd diya. School se ab mujhe mere mama lene pr chodne k liye
aatey h, mujhe school aana ab acha nahi lagta. Pehle mujhe lagta tha ki me padhkar
kuch ban sakti hu, isliye school aana acha lagta tha. Ab mujhe aisa nahi lagta.....
(S2/G/41/2019)

(After accident I have more problem in moving from one place to
another. On my complained Police did not took any action and relieved them at that
time only. Now my maternal uncle pick and drop me to the school. I do not like to go
to school. Earlier I thought that I will do something in life and | can stand on my own

feet but now I do not like that.)
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An another child said,

Kai baar bus s utartey time public dhakka marti hai, bus me driver- conductor jaldi
jaldi utarne ka pressure daltey h, jisse hume preshani hoti hai. Kai baar chot bhi lag
jati hai..... (S2/G/50/2019)

(Many times, when I get down from the bus; public push me from the
back and driver-conductor both pressurise me to get down fast. So, | feel problem
and sometimes | get injured.)

An another child said

School aatey waqt kuch bache chedkhani kartey hai, comment kartey hai, jhgda bhi
karne lagtey hai. Kuch bache humse kiraye ke paise chhinn letey hai aur school me
bolne par pitne ki dhamki detey hai..... (S1/B/23/2019)

(While coming to school some students teases me, passes comment and
fights also. Some students forcefully take money of bus fare. If | said that I will be
complained than they put terror of beating.)

Reflection: Such discriminatory experiences of CWSN indicate towards the need
of proper transport arrangements form school to home. However, schools are not too
far away from the residence of CWSN, still it’s a long distance for physical

impairment students, it should be done for safety reasons.

Objective No. — 5 To analyse the support services provided to CWSN during
examination.

Table 42: Views of CWSN about extra time in exams as per the provision

Respondent | Sample | Yes | No | Not given by school | No need for extra time
CWSN 80 12 | 38 19 11
% 15 | 47.7 23.7 13.7
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Response: The table depicts about the views of CWSN about providing or taking extra
time in exams, they have responded in this way that twelve respondents have said yes
that they are given extra time by the school to complete their paper on the other hand
thirty-eight candidates have said no that they don’t take any extra time. Similarly,
nineteen students have said that are not given any extra time by school and eleven
learners have said that they don’t need for extra time. So, it can be concluded that
majority of the CWSN learners don’t take any extra time and a few students get the
extra due their nature of disability.

Table 43: Examination room for CWSN: Separate of same

Respondent CWSN
80
Exam room for CWSN No. of Response | % of Response
with other children 67 83.7
Separate room 08 10.0
Sometimes with other children 05 6.2
Any other 00 0.0

Response: The table is all about for examination room for CWSN, regarding this they
have responded that sixty-seven CWSN sit with other children during exam, whereas
eight candidates have their exams in separate rooms. On the other hand five candidates
have said that they sometimes sit with other children to take the exam and no one has
selected for any other option. So, in a nutshell it can be concluded that almost all the
CWSN learners appear in the examination with the normal students. Only few students

appear in the examination in separate rooms.
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Table 44: Problems faced by CWSN during exams

Respondent CWSN
80

Problems of CWSN No. of Response | % of Response
Related to seeing and reading words in 11 13.75
Question paper
Related to complete paper in given time 18 22.5
Related to understand questions 37 46.25
Related accessibility to exam room and 09 11.25
seating arrangements
Related to instructions given by examiner 05 6.25
Other 00 00

Response: The table reveal the brief description about the problems faced by CWSN
during exam. It is seen that eleven respondents have said that they had problem related
to seeing and reading words in question paper. Again, eighteen candidates having
problem related to complete the paper in given time, so it can be said that the time
allow/permited to complete the paper is not enough. It is revealed through the data that
thirty-seven candidates having the problems related to understand the questions and
nine respondents have said that they have the problem related to accessibility to exam
room and seating arrangements. Similarly, five students have selected the option related
to instructions given by examiner and no one has selected the last option i.e. other. In
other words, it can be concluded the language of the question paper is not understood
by majority of the students. Other problems which are very prominent are seeing and

reading the words of the question paper and completion of the paper on time.
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Table 45: Views of CWSN on failing in a class

Respondent Sample Yes No
CWSN 80 67 13
% 83.75 16.25

Response: The table describe about the views of CWSN on failing in a class. The
responses are like these sixty-seven respondents have said yes that they have failed in
class and thirteen have said no. So it means that majority of the CWSN students have
failed in the examination and very few are there who never fail in the class.

Reflection

Researcher observed that schools failed to modify tests, exam papers to accommodate
CWSN. In schools, low vision students are most affected because of question papers,
which are generally typed in font size of 10 to 12. Government has made the provisions
for providing appropriate facility but school do not concern with that. The end user is

not getting appropriate support during examination.

Box 13: Verbatim reflects the examination system

A child said that few teachers take the initiative and read questions aloud in exams.
While all teacher does not like to read questions for him. He said:

Exam me question paper ko padhne me dikkat aati hai. Shabdo ko padhne ke liye
kaffi samay tak dekhna padta hai aur bahut samay lag jata hai, jiss se paper pura
nahi ho pata. Har prashan ko teacher se nahi pooch sakta. Kuch teacher to bagair
puche hi questions ko padh kar bata detey h, jabki kuch hume khud se padhne or

karne kai liye kehkar mana kr detey hai....( S3/CE/69/2019)
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(I feel difficulty in reading the question paper. To read the words | have
to spend much time and so that I could not complete my test paper on time. | cannot
ask every question to the teacher. Some teachers help in reading the question but
some refuse to read and said that I have to read it of my own.)

Reflection: The attitude of teachers towards CWSN during examination was not
cordial. Special children need additional support to complete the paper. They want
their question paper font size must be according to their need. Low vision children

feel difficulty in reading the questions when font size is not appropriate for them.

Such verbatim reflect the attitude of teachers towards CWSN during
examinations. Non-availability of large printed question papers depends them on other
students and teachers. Although there is a provision to provide large printed material to
the children with low vision, but in practice, they are ignored by the examination system
of schools as well as by the teachers.

Lack of appropriate evaluation system

During a examination it was observed that question paper it is not readable buy low
vision student. The low vision student needs large print question papers during the class
test, internal assessment and during end term examination. This is the biggest barrier
and failure of of evaluation system. Now what to say about continuous and

comprehensive evaluation.

There is a separate standard for the evaluation children with special needs to assess their
academic performance. These standards are fixed but at school level this policies are
not followed. The assessment of students is done wrongly. The RPWD Act 2016 save

that the assessment of children with disabilities must be flexible.
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Box 14: Verbatim reflects the examination system: A Low Vision Child

The policy is is looking very good in paper but it was observed that the policy is not
adopted properly. According to the policy document; the assignments, class test,
homework and final examination must be according to the requirement of of the child
disability. The low vision student required large font every time. He said,

Mujhe likhne mai jyda smay lagta hai jiss se mera paper reha jata hai
aur mere number, kam aatey hai. dusre bache jaldi paper kar letey hai aur ghar
chale jatey hai, mujhe teacher baar baar jaldi karke paper jama karne ko kahtey hai,
jabki samay bhi pura nahi hota. Mujhe pura samay hone se pehle hi paper jama
karana padta hai, kyoki jab teacher baar baar boltey hai tab acha nahi lagta aur me
paper jama kar deti /u... (S2/G/52/2019)

(I takes more time in writing because of reading difficulty. The font size
is not appropriate for me. Because of this | could not able to complete my paper on
time. Other general students complete their paper on time and leave the class. |
required extra time as per the rule and the extra time is allotted to me in question
paper. On the other side the teacher continually asking me to submit the paper which
disturbs me and | left the question paper and leave the class. | submit the paper with
completing it.)

Reflection: The attitude of teachers towards CWSN during examination was not
cordial. Special children need additional support to complete the paper. They want
their question paper font size must be according to their need. Low vision children
feel difficulty in reading the questions when font size is not appropriate for them. The
extra time as per the rule is mentioned in the question paper. Due to disturbance of

asking again and again for submitting the answer sheet student indirectly forced to
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submit the incomplete paper before time. There is a lack of cooperation and

motivation.

Researcher had examined data related to the results of 2017 to 2019 in result
registers. It was found that on average about 30% to 35% of CWSN were promoted to
10" class (CBSE board class) in annual result and 3% to 8% were promoted after re-
examination. This percentage shows that many children with special needs never reach
up to class 10". Although there are many special provisions to conduct their
examinations and evaluation, but these provisions are not followed by the school
completely. As well as government guidelines describes these special provisions
through the circular and other documents before the examination, still these provisions
are not being fulfilled completely; as large font size questions paper for low vision,
seating arrangements in exam rooms for the physically impaired children, instructions

in sign language to hearing impaired, providing extra time for completion of exams etc.

Objective no- 6 To understand the views of parents towards the education for
their special educational need child.

Lack of family support

“Parents attitude and available resources play an important role in determining whether
children with special needs can overcome the multiple barriers preventing them from
attending school and getting an equal education with normal children. In some cases,
however parents and grandparents themselves are the first barrier of their child
education, they do not think that their children are capable for learning and this they do

not bring them to school”.
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To ensure that children with special needs have access to equal education, a step is to
inform parents and grand-parents about their children’s “right to education” and about
their duties towards their children’s education.

A chid with multiple disabilities respond that his grandmother always says that he has
no ability to learn because he has not strength in his right hand and leg and he is not
able to speak properly with some mental disorder. My hands don’t work, how can I go
to school daily? She was worried about me, more than my parents and not in fever of
my education. But my father was always with me and come to my school with me to

reach me in class.

A 6" class low vision girl told that she would really like to go to school, but her father
said she can’t because “everything is inconvenient” at school. She can not even walk
without somebody hand and that there is no one who can care for her there. But her
mother was in her support and she come to school with her mother daily.

Similarly parents of 13" year old hearing disabled child did not send him to school upto
the age of 10 year, because they were worried that the school would not enroll their
child and explained that he can’t learn. When they come to delhi than his parents

enrolled him in school under RTE in class 6™.

“Parents of some children with special needs also have little knowledge about the type
of support and modifications that could helped their children to get a quality education
in inclusive schools. One of them said that he did not expect the class to adapt to his
child, since it is his child who is the problem, especially because the class size is often

big and teacher is already very busy with the other children”.
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Box 15: Verbatim reflects the behaviour of Parents

One parent told that,

Yah aapka bacha hai, thodi sun ne bolne me dikkat hai. Lakin jaha aap 50-60 bache
class me padha rahe hai, vahi ye bhi padh lega, jaisa padh sakega.

(He is your child. He has difficulty in hearing and speaking. Where you are teaching
50-60 students there he will also manage to learn something.)

A mother of CWSN explained to researcher,

Meri beti ka admission school me abhi kuch din pahle hi hua hai. Pahle 8-9 year tak
ye kisi school nahi gai. 4™ class me humne name likhwaya tha lakin, vaha teahers n
kaha ki agar bachi ko aane jane me jyda dikkat h to ghar p rehne do attendance hum
laga legey, jab jyda jroort hogi tab phone kr degey aap sath | aaya karna. Isko bolne
or suune m dikkat h. yaha thoda bahut kuch bacho ke sath ghuul mil jayegi, to kuch
seekh legi. Baki bacho jaise to yeh nahi seekh sakegi.

(My daughter gets admission in this school few days back. She did not
went to any school till the age of 8-9 years. School enrolled my daughter in class 4™
. Teacher said that as you have difficulty in attending the school so you can stay at
home and | will put attendance. If you find any problem than we can discuss on
phone. She cannot learn as other students learns.)

Reflection: Yet the schools can’t refuse to enrol CWSN, some parents of CWSN
are not aware about that and they are often grateful when their children start going to
school. They are asking teachers for support of their children. Parents are not aware
about the disability rights and they almost never ask for any form of accommodation
provided by the schools. One parent told that she has brought her daughter inside the
classroom because of physical barriers at school, but when she came in higher grades,

the whole class moved to the second floor. It was difficult for her to take her daughter
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at second floor. She complained and requested to change her classroom on ground
floor, but she was refused. The school said that there is a shortage of classroom and
it is not possible to shift the class at ground floor. Renovation of old school buildings

as per PWD act is not possible every time.

It was observed and accepted by the teachers that some children, those are in
category of CWSN hardly come to school and they are short in attendance. When
researcher talk with parents then the reply came, the mother of a 12year old physically
impaired child told that she could not come daily with her child to school, because she
worked on daily wages and her father is not alive. She has to go on work at 8:00 am to
5:00 pm. Her child cannot go to school herself due to lack or transport form the
residence to school and she can’t afford privet transport for her child. Further she said
that school contacted me one or two time to know the reasons that why she is absent
since long time, when | told them about situation of mine, they replied to struck off her
name form school.

In such cases the situation is especially problematic, where both parents are
working and they have to to leave their child to their neighbor's house, friends and
sometime to their grandparents. These people may not be aware of the resources and
then it becomes the biggest education barriers in the field of disability. These types of
experiences shared by the parents shows that there is a lack of a proper referral system
towards the education of CWSN to find out the solutions for the education of their
children.

Discrimination and reasonable accommodation
Children with special needs and their parents very often get support from the

SMC’s. The SMC plays an important role of mediator between parents and schools to
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find solutions of their situations. She told that one of the SMC’s member got the
children enrolled in school after one year after talking to the school and now my
daughter some once in week and studying in class 7%". However, a number of parents
complained that SMC failed to act for the education of CWSN , members of SMC’s
neglecting accommaodations and barriers related to school premises. SMC works as per
the school matters. The mother of a learning impairment child told that teachers avoided
addressing her son’s situation and learning problems, her son was denied to enrol by
the nearest school to my home. In her word- she said,

Box 16: Verbatim reflects the Class room teaching system: Mother of hearing-
disable child

Me apne bache ka admission krane ke liye pass k school gai thi, lekin vaha mujhe

idhar udhar bhejne kai bad kaha gaya ki unke pass seat khali nahi hai kyoki har class
me pehle sai hi 70-75 bache ho chuke hai. Unhone kaha ki principal sai baat kar
lena. Me 2-3 baar school gai principal se bat karne kai liye lekin ve school mai hotey
hi nahi thai.

(I went to one of the school to get admission of my child. Personals of school send
me from one desk to another and finally said that there is no seat vacant for the
admission because in every class there are 70-75 students enrolled. The Office staff
directed me to talk to the principal. I went to school for 2-3 times but | could not meet
the principal because Principal was not in the school.)

Further she said,Mai apne ghar vale kai sath hi kaam par jatti hu aur admission ke
liye rooz rooz yaha vaha kai chakkar nahi laga sakti. Mere 5 aur bhi bache hai iske
alawa. Rooz kaam sai chutti nahi kar sakti. Isliye jab vaha admission nahi hua to
kuch dino bad iss school ke ek SMC member ne bache ka admission yaha krane me

mdad Ki.
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(I do go for job with my husband. | have five more children. | cannot
take leave from my job frequently. After some time one SMC member helped me in
getting admission in the same school. She told that she wanted to enrolled her son in
that school because her elder daughter is also studying there, it may be beneficial
for her son and daughter but could not happened. In next session she will try for the
enrollment again.)

Reflection: Although this is legal provision under the RTE-2009 act that 6-14 years
of child must get compulsory education; schools should help children with special
needs in their educational rights. Schools are prohibited from denying them for
admission. But schools are not very supportive in this area. Actually CWSN
required additional resources in terms of teaching learning process, examination and

evaluation and physical resources.

Theoretically, it was observed that the discrimination facing by the people can
take legal action against the school or android application to the concerned government
office. But as one parent explained about her situations that it is not easy task for them.
Those are depended on daily wages, even they can’t afford fees for this kind of legal
actions.

The school administration has not recorded any complained of discrimination
about denying admission to children with special needs. A member (teacher) of school’s
“complaint committee” said that they had never taken any action against admission in-
charge for denying admission because they had “never found” any such incidents or
“never received any such complaints”, relating discriminatory denial of admission to

any children with special needs.
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Objective No-7 To explore discriminative experiences of CWSN .

Table 46: Awareness of CWSN about the concept of discrimination in school

and in their social life

Respondent | Sample | Completely Aware | Partially Aware | Not Aware
CWSN 80 34 19 27
% 42.50% 23.75% 33.75%

Responses: The above written question was about the awareness of discrimination
faced by children with special needs in their social life. The responses were not very
satisfactory as only thirty-four respondent were aware about what discrimination in
their social life. Nineteen were partially aware and twenty-seven were not aware at all.
It also shows that the children who are not aware about the description

Table 47: Class from which CWSN started their studies (going to school)

Respondent CWSN
21
Class from which they started studies No. of Response | % of Response
Class1-3 03 142
Class4 -5 04 19.0
Class 6 — 8 02 9.5
From any other class 00 0.0

Responses: The above written question is about the class from which CWSN started
their studies. The responses are like these only three respondents started studies from
Class 1 — 3. Four respondents started studies from Class 4 — 5. Two respondents had
started studies from Class 6 — 8 and no students had started studies from any other class.

It is very clear that very few CWSN started their schooling from early stage.
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Table 48: Views of CWSN about the education in inclusive setup (opposed your

schooling).
Facility Sample Yes No
80 31 49
CWSN % 38.7 61.2

Responses: The above written question is about the views of CWSN about the
education in inclusive setup. The responses are that thirty-one CWSN  respondents
oppose about the education in inclusive set up and forty-nine CWSN respondents do
not oppose about the education in inclusive set up, which is more or less satisfactory.

Table 49: Seating arrangement of CWSN in classroom

Respondent CWSN
80
Seating arrangement of CWSN in No. of Response | % of
classroom Response

In first two rows 13 16.2
In last two rows 44 55.0
In middle two rows 21 26.2

Any other place 02 2.5

Responses: The above written question is about seating arrangement of CWSN in
classroom i.e. where they usually seat. The responses are like these thirteen respondents
say that they sit in first two rows and forty-four respondents say that they sit in last two
rows, then it can be said that most of the CWSN learners prefer or compelled to seat
in these two rows. Now twenty-one respondents say that they sit in middle two rows.
Two respondents say that they sit any other place. So, from the above responses it is
very clear that least number of students get the opportunity to seat in the front and very

few numbers of learners have the liberty to seat anywhere.
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Table 50: Equality in teaching of all subjects by the teachers

Respondent Sample Yes No
CWSN 80 47 33
% 58.7 41.2

Responses: The above written question is about equality in teaching of all the subject
by the teachers. The result shows that forty-seven respondents say yes and thirty-three
say no. So, it can be concluded that most of the teachers teach the CWSN learners
equally like other students but there are some teachers who still discriminate with these
categories of pupils.

Table 51: View of CWSN on stopping them to participating in Co-curricular

activities
Respondent CWSN
80
Who stops CWSN to participate in co- No. of Response | % of Response
curricular activities
Friends 21 26.2
Teachers 19 23.7
Parents 09 11.2
Siblings 02 2.5
Self 17 21.2
No one 11 13.7
Any other 01 1.2

Responses: The above table describe about the view of CWSN on stopping them to
participate in co-curricular activities. The result was like these twenty-one respondents
have said that their friends stopped them to participate in Co-curricular activities.
Again, nineteen students have said their teachers and nine students have responded that
their parents stopped them to participate. Likewise, two learners have said their siblings,
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seven said that they themselves do not want to participate. It is again seen that eleven
candidates have said that no one inhibited them to partake and only one have said any
other. So, the overall scenario that can be understood that CWSN are stopped by the
persons who are close to them.

Table 52: Role maker of CWSN in school programme celebrations’

Respondent CWSN
80

Selection of role of CWSN in school No. of Response | % of Response
celebrations’
Self 11 13.7
Teacher/trainer 32 40.0
Self-group of participators 18 22.5
Parents 02 2.5
Siblings 01 12.7
Friends 04 1.2
Any other 12 15.0

Responses: The above table depicts the role maker of CWSN in school programme
celebrations. The result could be described as eleven respondents have said that they
themselves have decided their role in the programme, while thirty-two have said their
teacher/ trainer has decided the same for them. Again, eighteen have responded that
their self-group of participators take the decision on behalf them that what would be
their roles and two say that their parents and one say that their siblings decide their roles
in those events. On the other hand, four pupils have said their friends and twelve say
any other. The above result show that teacher and trainer take the major decision about
the role of CWSN in school programme ceremony. Very few learners are there who

takes the decision on their own.
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Table 53: Views of CWSN on stopping them to attend or participate in sports

activities
Respondent Sample Yes No
CWSN 80 29 51

% 36.2 63.7

Responses: The above table shows the views of CWSN on stop to participate or attend
them in sports activities. The result clearly reveals the fact that twenty-nine respondents
have responded that they are stopped to participate in sports activities and fifty one have
said no that they are not stopped to play in sports activities ever. So more or less the
result is satisfactory as the majority of CWSN learners are never stopped by anyone
to play or participate but it cannot be denied that even though the number is less still
there are some learners who are inhibited to play or attend.

Table 54: Coming to school on sports day: replies of CWSN

Respondent Sample Yes No
CWSN 80 42 38
% 52.5 47.5

Responses: The above table depicts the responses about the presence of CWSN on
sports day, the responses are that forty-two respondents have said that they come to
school on sports day and thirty-eight candidates have said that they don’t come to
school on sports day. Although majority of the pupils come on the sports day but still
there are large number of pupils who don’t come to school on sports day, which is a
matter of concern.

Table 55: likes of CWSN to participate in sports activities

Respondent Sample Yes No
CWSN 80 62 18
% 77.5 22.5
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Responses: The above table depicts the responses of CWSN  about their wish to
participate in sports activities, the responses are like these sixty-two respondents have
said that they like to participate in sports activities and rest eighteen have said they
don’t like to participate. It is very evident from the data that majority of CWSN are
wish to participate in events and sports activity and very less pupils are don’t have any
sort of enthusiasm to participate.

Table 56: Responses of CWSN on discriminative behaviour with them

Respondent CWSN
80

Discriminatory behaviour of others towards | No. of Response | % of Response
the CWSN
Teachers 22 27.5
Parents 01 1.2
Siblings 01 1.2
Classmates 32 40.0
Neighbours 08 10.0
No one 16 20.0
Any other 00 0.0

Responses: The above table depicts the discriminatory behaviour of others towards the
CWSN. The result shows that twenty-two respondents have said that their teachers
show discriminative behaviour with them while one respondent has said that their
parents show discriminative behaviour. Again, one has said that their siblings have
discriminative attitude towards them. Now thirty-two have said their classmates, it
seems that most of the classmates of CWSN show the discrimination towards them.
On the other hand, eight have said their neighbours shows discriminative behaviour. It

should be appreciated that most of the neighbours are not involve in this. At the end
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sixteen respondents have said no one shows any kind of discrimination and no
responses for any other. From the above information it is seen that after the friends of
CWSN learners the teachers show discrimination towards them, which is very much
disappointing thing but good part is that very few parents and siblings show
discrimination towards them.

Table 57: Views of CWSN on occurrence problem in commuting to and from

school
Respondent Sample Yes No
CWSN 80 32 48

% 40 60

Responses: The table description is about the problem occurring in commuting to and
from school. The responses are like thirty-two CWSN learners have said yes that they
have problem in commuting to and from school and forty-eight have said no that they
do not have any problem. So, it is clear that majority of the pupils do not have any
problem to commute but still there are some students who have the problem to
commute.

Table 58: Views of CWSN on imposing to a particular subject that they did not
want to take

Respondent Sample Yes No
CWSN 80 07 63
% 8.75 78.75

Responses: The table describe about the views of CWSN on imposing to a subject
that they did not want to take, it is depicted in the table that seven learners have
responded as yes that they are imposed to take a subject which they did not want to take
and sixty-three have said no that they are not imposed ever. So, from the above it is
clearly seen that majority of the students have chosen their subjects on their own.
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Table 59: Marks obtained by the CWSN

in previous examination

Respondent CWSN
80
Marks obtained in previous class No. of Response % of Response
1% - 25% 15 18.75
26% - 50% 49 61.25
51% - 75% 15 18.75
Above 75% 01 1.25

Responses: The above table provide the information about marks obtained by the
CWSN in previous examination, the range of % of marks obtained in previous class
by CWSN given in the table, fifteen respondents have said that they have secured
marks 1% - 25%, forty nine students have said that they have obtained marks 26% -
50%, fifteen students have responded as that they have obtained marks 51% - 75% and
one have obtained above 75%. So, it can be said that the achievement levels of the
CWSN students are not satisfactory as majority of the students have obtained marks

26%-50%, which needs to be taken into consideration, only few students manage to get

good marks.

Table 60: Views on defining the marks in the examinations

Respondent CWSN
80

Marks in exams No. of Response | % of Response
Score same marks as other students 11 13.75
Not score same marks as other students 13 16.25
Score very low marks than other students 55 68.75
Score very high marks than other students 01 1.25
Other 00 00
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Responses: The above table provide the information about marks in the examination,
now eleven respondents have said that they score same marks as other students, whereas
thirteen respondents have said that they don’t score same marks as other students.
Again, fifty-five learners have said that they score very low marks than other students,
only one student has said that he or she scores very high marks than other students and
no other has gone for other option. It is a matter of great concern that CWSN students
secure very low marks as other students which needs to be taken into consideration and

must be rectified. Though there are very few who scores more than normal students.

Description about the discrimination faced by CWSN in school

Responses: Researcher has recorded the voices of the students and the gist of the
verbatim is that if the disability is from by birth than parents do not think to send their
children to the school at the right age. For this there were various reasons like parents
were engaged in providing the training of daily living activities, financial crunch is
another barrier, helping for every activity from the start of the day to end of the day
parents were so tired that they could not even think for sending the school. When
students took admission in the school then they required all kind of facilities for their
learning process. Due to sometimes lack of resources and due to lack of sensitivity of
teachers; CWSN faced discrimination during teaching learning process. Every time
teacher said that I will explain you later or I will provide you later or you cannot do it
or it is not meant for you or you sit at one place only. These were the various comments

passed by the teachers and so the peer group learn the same. One another discrimination
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was that CWSN gets very rare experience of participation in co-curricular activities.

They were deprived with basic skills/ training which general students gets.

Description about the discrimination faced by you outside the school

Responses: In the previous response it was seen that the first discrimination was done
by the parents due to one or another way. People from society pass different sarcastic
comments like you cannot do anything in the life so why to waste money and time for
schooling. Even you cannot get job. Or you can get job by government policies.
Difficulty in communicating from one place to another. Assistive devices are very

expenses. Lack of emotional support was mentioned by most of the children.

It was observed that some children was not motivated to understand the outcome
of barriers because of multiple disabilities. Some students mostly either drop out or get
transfer to other schools. They were scolded by fellow students because of being lower
than other children in school. A large number of students said they were really treated
very badly by peer students. A speech impaired child of class 7 said,

Box 17: Verbatim reflects the Class room behavior system: by A Speech and

Language disable child

A Speech and Language disable 7" class student said,
Class me teacher mujhe hi martey hai, kyoki mai sabhi ko acha nahi lagta. Mujhe
bolne me dikkat hoti h to me kisi kaam se dosto ke paas chala jata hu. Class mai
idhar udhar jaane par meri pitai ho jati h. bache bhi mera majak udatey h aur
chedkhani kartey hai. ye sab mujhe acha nahi lagta, isiliye me agli class me school

change karuga.... (S1/B/17/2019)
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(In class teacher beats me only because nobody likes me. | have a
problem in speaking too and for this | went to other students for help. For this
teacher beats me as | am moving around in the class. Students make joke/fun of me
and tease me. | do not like this behaviour and I will change the school in the next
class.)

Reflection: This type of statement presents that there is discrimination exist in form
of indirect discrimination. Children are facing in different school level activities.
These discriminative behaviours of teachers and classmates with CWSN decline the
key purpose of inclusive education. The objective of UNESCO in this area says that
every child having any kind of disability needs to be address immediately. It also
says that overall development includes providing self respect and self dignity to the
individual. There is a lot of variation and differences in the attitude of teachers in
providing equal rights and equal educational opportunity to all the children. On the
other hand this kind of assurance cannot be e given by the system. It can only stop

when teacher themselves aware from their heart.

Limited access to board classes

A very few children with special needs reach up to CBSE board classes (10""&
12'). Some concern has impairment of mild level. It was observed that the majority of
CWSN left school after being failed in class 9™". More than 75% of CWSN score less
than 30% marks in exams, however they passed up to class 8" due to being under non-
detention policy. They appeared two times in re-examination organised under the
government policy of re-examinations in compartment cases. Except 2 to 5 percentage

students of school, they could not score more than 33% marks (criteria to be pass in
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class). Question papers remain common as discussed before and no extra time provided
to CWSN during these re-exams too.
Limited subject choices

Inclusive school system has opened doors to got admission in any stream
without discrimination as RPWD Act-2016 recommend to admit them without
discrimination and to provide education and opportunities equally with other students.
29% students said that they could not get subjects as per their choices. A few students
of special needs said that some subjects are imposed on them. Although, the teacher in-
charge of admission denied to it, they said that as per department guidelines they
enrolled them and choice of subject is depending on the students.

Box 18: Verbatim reflects the Class room behaviour of the teacher in selecting the

optional subject

Maine jab admission ke liye form bhara tab usme English subject bhara tha, lekin
sir ne kaha tum English nahi chala paogey, mushkil se paas ho paye ho, English
tumko nahi milegi. Sanskrit padhni hai to admission form jama kar leta hu, varna
bhag jao. Unhone kaha ki internal marks tumhe diye gay h tab pass ho gye, varna
tumse 100 me se 33 no nahi lekar aaye jatey. Sanskrit milegi leni hai to bolo vrna
kisi aur school me try karo...... (S4/B/86/2019)

(When I filled form for admission then | had taken English subject and
filled the same in the admission form. But sir replied while verifying the admission
form that, you cannot take English subject because you cannot study it effectively and
you can nor pass in this subject. Therefore, you will not get English subject. If you
would like to take Sanskrit subject than I will submit your form otherwise go away.

He said that | was passed only because of internal subject. | cannot score even 33
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marks out of 100 marks. You will get Sanskrit subject otherwise take admission in
some other school.)

An Another student said,

Mujhe commerce with maths chahiye tha, lekin admission nahi diya gaya, kyoki
unhone kaha ki maths ke liye 10" class me standard maths hona chahiye. 10" me
maine standard math hi exam form me bhara tha, lekin maths ke sir ne mera subject
basic math kara diya. Sir bole, standard math me tum fail ho jaogey uska paper hard
aayega. Basic math kro ache no aayegey to % badhegi aur pass bhi ho jaogey....
(S2/G/54/2019)

(I want Commerce and Mathematics subject but | was refused by
putting remarks that, | can get this subject only if | had taken standard mathematics
in class 10™. In my class 10" exam form | filled Standard Mathematics but my sir
said that you cannot score passing marks in standard mathematics and so you take
Basic Mathematics. In Basic Mathematics you can score passing marks. Sir changed
the subject.)

Reflection: In these testimonials the experiences of CWSN during the process of
admission, demotivating students having special needs and being the nearby schools,
they can’t go to other schools. Students are not aware of the future prospects of the

subjects.

One of them said, I don’t like Sanskrit because it was a not a willfull selection and not
my selection, it’s not easy to understand too. In schools only five subjects with one
additional physical education subject is available in all the sample schools taken. Two
language subjects are compulsory out of three, languages are main subject not the

additional subject. So, student with Sanskrit are not happy. A student said that nobody
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in my family know Sanskrit, how they can help me in study. Both of my elder brothers
are student of B.Com. and B.Sc. They can help me in all the subjects but they cannot
help me in Sanskrit subject.

4.3 Analysis and Interpretation of the views of teachers

Teachers views about the ethos of inclusion in their school:

On the assumption, discussion and observation during the data collection it was
concluded that there is a successful implementation of inclusive policy and it is mainly
dependent on teachers in institutions/schools being positive about it. The analyses
showed evidence of positive attitudes of administrator, teachers, parents and the peer
group, but no proof of acceptance or implementation of a full inclusion or ‘zero reject’
approach to the provision of inclusiveness. Discussion with teachers shows that there
is a cooperation between different subject teachers and they said that there should be
encouragement and rewards for their positive and progressive behaviour towards
CWSN. Teachers said that it is very difficult to handle and keep patience every time
and therefore life skills training for behaviour reinforcement, mentoring the micro
teaching, and modelling positive behaviour is required every year. Schools are
welcoming and accepting CWSN  because of the policy framed. Teachers said that
they want to be a part of decision making in school policies. They suggested that there
is a scarcity of required resources which can be meet out with sharing of resource with
other schools. Teachers are supportive, teachers are trusted by leadership and teacher’s
leadership behaviour management strategies are towards CWSN. There should be
weekly meetings between teachers and leadership for subject coordination, examination

and evaluation.
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Teachers beliefs about special needs and inclusion:

CWSN need individual attention and time whereas sever CWSN must go to
special school because presence of sever CWSN has negative impact on their teaching.
Problems with including CWSN can be dealt with specialized trained teachers which
is needed for working in inclusive environment. School need additional help in
classroom to take care of CWSN so that teachers can able to describe the special needs.
Student teacher ration should be less to give optimum Academic Achievement which
is the key to inclusion and good social and academic support for CWSN in mainstream.
The movement for ‘inclusive education’ is part of a broad human rights agenda which

is acceptable by every person in the school.

Teachers beliefs about inclusion and their pedagogical outcomes:

Teachers Parent collaboration needs to be strengthened. Evaluation of learning
needs for CWSN and then use of appropriate pedagogy may be used; as suggested by
one of the teachers. Teachers are not using alternating learning task rather they said that
need more training to simplify the teaching-learning task. Resource teacher has
suggested may types of strategies and said that implementation can be done by trained
teachers. Training must be provided every year. Teacher use outdoors as resource and
do not prepare mixed ability grouping. There is a lack of cooperative learning and extra
worksheet for all children was not given. There is no informal assessment. Teachers are
challenged for giving extra time and attention. Sitting arrangement for CWSN s

difficult when more children are there in one class.
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CHAPTER V

Result and Discussion

5.1 Section I:
a) Schooling and CWSN children’s concern, despair and hope
b) Shattered hope of opportunity, trust deficit and the sense of powerlessness
c) CWSN asamember of community: Perspective and educational
involvement
d) Inferior education and improper training for life
e) Emotional bonding, unpleasant encounter and challenges: The voices of the

CWSN

a) Schooling and CWSN children’s concern, despair and hope
The system of schooling is very complex process. In this process of providing the
education to children with special needs; there are many areas and personals
concerns. Every facility, resources and congenial environment is established by the
people involved in the education system. These are Principal, teachers, supporting
staff, supervisors etc. The Government has made policies to establish educational
institutions in inclusive education set-up. Special provisions have been made for the
children with special need. The researcher had seen and observed that the related
resources are available in the schools but the optimum utilisation is not there. There
is a dire need for the sensitisation of teachers, principal and other supporting staff
towards children with special needs. Children with special needs are facing many
problems which needs to be rectify. The researcher had identified a number of areas

that they find difficult in their lives because of their disabilities, including a lack of
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understanding and thoughtlessness shown by members of the public, access and
design issues, service intransigence, transport problems, unequal access to
information on services and entitlements, gaps in providing educational services,
social isolation, and a variety of personal difficulties, such as reading and writing.
They said that while these were not new difficulties and that the situation had
improved over the years, they also said that much more needs to be done by
everyone concerned. Verbatim comments in relation to each of these areas are
essential to discuss. Some participants felt the situation was worse when the
stereotyping was done by an organisation that was supposed to be working on behalf
of people with disabilities. “A number of participants mentioned instances where
they were unable to access a building, use facilities, or manoeuvre though streets
due to poor design of buildings or a lack of maintenance of footpaths. Others spoke
of inadequate access to information, education and transport as being critical to

’

the lives of everyone, including people with disabilities”.

b) Shattered hope of opportunity, trust deficit and the sense of powerlessness

“lI am in a wheelchair and yesterday during the school function, the cars were all on
the footpaths and we couldn't get down the road. Issues like people parking on footpaths
or in disabled parking spots, this comes back to statutory address and implementation.
We have parking spaces but not adequate implementation”. There is an example of
inflexibility services which was observed by a student that different disability person
required different kind of accessible resources and support. Sometimes some students
are getting the proper care and sometimes the proper care is missing. “We have to make

our services more flexible to meet our needs as they arise. Also, the mobility
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allow/permitances may be given to the students. Some participants were dissatisfied
with the level of services provided to people with disabilities, while others said they
had experienced difficulties by not knowing how to access services they
needed”. “When | move to some office for any kind of requirement they told me to go to
another office and then another office also do the same”. Single window system may

be generated for the children with special needs.

c) CWSN as a member of community: Perspective and educational
involvement

Most of the students felt that living alone which is named as isolation is a big condition
for any one specially people with disabilities, especially if they are not cared one to one
by their teachers. While some of these students were in a good relationship with their
peer group, most were not. “Relationships were difficult to find due to their disability
and the unreasonable boundaries that are placed on relationships in their service and by
their parents. A personal lack of confidence and a tendency for some people with
disabilities to place too much emphasis on their disability are also factors that were
perceived to inhibit the development of long-term relationships. Few participants used
social networking sites, partly out of fear and a lack of computer literacy”. Teachers are
not paying much attention to acquaint students for the technology. Some other
important and essential issues, some CWSN facing difficulty In daily living activities
like washing, dressing, daily living activities, cooking, celebrating social festivals,
family functions, driving, access to gymnasium, step out for shopping place and picture
hall, going on holidays and managing money. “Independent living was perceived by
this group to be primarily about choice and control. They felt that it was about knowing

what you want and having sufficient support and resources to ensure it happens.
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However, they also acknowledged that independent living was not always about doing
things for yourself and that it often entails knowing what you want and directing other
people to do what you cannot do”. There are some limited hours for the personal
assistance which is not sufficient. “The UN Convention on the Rights of Persons with
Disabilities recognises the equal right of all people with disabilities to live in the
community and to full participation and inclusion in the community. It is Government
policy to support people with disabilities to live ordinary lives in ordinary places, and
to reconfigure disability services and supports to achieve this. The policy is to
progressively move people who live in residential institutions to more appropriate

homes in the community”.

d) Inferior education and improper training for life

It is very essential to understand the attitude of school personnel towards children with
special needs. In this context the social construction of disability and various kinds of
impairment can be discuss and realise the discrimination faced by children with special
needs. Elimination of negative attitude is not seen whereas the intervention of various
facilities not given to the children with special needs. The provision for education is
very high to bring the children with special needs into the mainstream but these
provisions are not applied in letter and spirit. Therefore, many time parents and students
are of the view that they are wasting their time, money and energy in the School.
Inclusive school most of the teaching learning process is for general students. Because
of this child with special needs deprived and feel discriminated as they could not
understand the concept taught classroom. They completely depend on the resource

teacher. The resource teacher does not visit School every day and to note attention
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effectively to every student. In this way children with special needs keeps on waiting
for their turn to come and syllabus is completed. Assessment system of the school is
not appropriate because there is a common assessment system adopted for general and
special children. The pattern of examination is faulty. Various provisions which are
already their policy document for children with special needs in an inclusive school are
not adopted properly. Different disability concern students’ needs different type of
accessibility and different types of reading- learning material. This all reflects the
improper training for life. No skill-based and vocational training is given in the school.

Participation in co-curricular activity are very low.

e) Emotional bonding, unpleasant encounter and challenges: The voices of the
CWSN

Emotional bonding between teacher and students gives direction to the child to come
to school on time. The emotional bonding is missing a lot. Attitude of school personals
needs to reviewed. The negative attitude was perceived by some of the children with
special needs. They discuss that this is the barrier and make us depressed. It realises
every time that we are burden on the society. There are various strategic approaches to
develop attitude interventions at educational institutions. The negative attitudes deal
directly against various kinds of discrimination and various kinds of injustice. This kind
of interventions of various kinds of justice and nondiscriminativeness promote and help
in equality in the field of education with desired employment. It is very essential to
understand the attitude of school personnel towards children with special needs. In this
context the social construction of disability and various kinds of impairment can be
discuss and realize the discrimination faced by children with special needs. Elimination

of negative attitude is not seen whereas the intervention for developing attitude must be
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of wide range. Disability Awareness Training is needed for all the teachers or aspirents
but the way it is carried out is matter. It was observed that the teachers are well qualified
but because of the attitudinal factor the skills are not reflecting during teaching learning
process. The impact of awareness training on disability should be monitored and
evaluated. It helps in developing type of equality, type of autonomy, type of dignity and
type of solidarity or type of social justice — which is essential if governments and
individuals are to commit themselves to ensuring that each and every person can access
the required places.

“Attitudes are directly influenced through questioning, personal experience and
positive or negative reinforcement (Fossey, 1993; Sdorow, 1990, cited by Eby et al,
1998). Attitudes are indirectly influenced through social learning and observation or by
learning through association (Fossey, 1993; Sdorow, 1990 cited by Eby et al, 1998).
Teachers’ attitudes towards students with disabilities have a significant impact on the
educational experience (Kenny et al, 2000 cited by Lodge et al 2004}; Genesi, 2007).
While legal mandates declare that children with disabilities may be included in the
regular classroom, these mandates don’t ensure that they will be accepted or treated
fairly by their teachers or peers (Genesi 2007 citing Marks, 1997). Mason (1995) cited
by Lodge et al (2004) argues that schools need to actively engage in challenging
pervasive societal attitudes of able-bodyism and able-mindedness”. The social
construction of disability is depending on various factors and leads to effect self-esteem.
The person become ambivalence, stereotyping, stigmatization, prejudice and
discrimination. “Social isolation would appear to be a critical and increasing problem
for many people with disabilities, particularly if they are more in number in one class.

This problem is compounded by difficulties associated with the development of personal

! Lodge, A., Lynch, K. (2004) Diversity at School, Dublin: Institute of Public Administration
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relationships, some of which are personal and others the result of families and service
providers that are perceived to be too protective. Independent living was perceived by
this group to be primarily about choice and control. They felt that it was about knowing
what you want and having sufficient support and resources to ensure it happens.
However, they also acknowledged that independent living was not always about doing
things for yourself and that it often entails 'knowing what you want and directing other
people to do what you cannot do'. The provision of adequate resources and assistance
with routine tasks would represent a significant help for many of these participants in

living independent lives .

5.2 Section I11:
a) Concerns, worries and hope: Voices from the teachers

b) The problem of access to educational opportunity

a) Concerns, worries and hope: Voices from the teachers

As everybody knows that our society is becoming more and more complex day
by so the teacher has a crucial role to play. He has a lot of responsibilities to be dealt
with disabled children. And for this, he has to seek help of the inclusive setting which
necessarily requires co-operation and good understanding between regular special and
resource teacher. For teaching the scholars have set the theory of 3R’s Rights, Roles
and Responsibilities. The teacher is always impartial and who treats all students
equally. All the students should be given equal opportunities to learn whether they are
dull, intelligent etc. all students should be treated equally. This equality and security

will be ensured only by the teacher. Teacher is considered the specialist of human
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behaviour who provides specialized instructions and support to the students who are in

need without labelling them. The responsibility of a challenged child should be

undertaken by all teachers. Some of the areas are identified where teachers try to act as

per the requirement of the child and as per the RPWD Act 2016 like:

1.

2.

10.

11.

12.

13.

14.

15.

16.

17.

18.

He should make the students understand and accept human differences.

He should adopt the ‘Zero rejection policy’.

He makes the child realize his calibre and potentiality.

He motivates the child to enrich his various skills.

The teacher infuses positivity among students.

He assesses child’s potentials.

He also assesses learner’s needs.

He constantly reassesses child’s progress.

The teacher regularly observes the behaviour of the child.

By regular assessment, he determines the strengths and weaknesses of the
learners.

He ensures the cordial relationship between students with and without
disabilities.

He develops self-concept in disabled children.

He provides the realistic opportunity to the disabled students to become sciatic.
He motivates the parents of children with SEN for involvement in setting
individual goals for their children.

He develops self-confidence in the children.

He motivates exceptional children to gain maximum achievement.

He makes the child emotionally, physically and educationally sound.

He provides the students career-counselling.
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Special education teacher has a significant role to play for the development of the child

with special education needs. The study has compiled the views of special educator/

resource teacher where they claimed that they are not benefiting the end users. Resource

teacher has given various areas where they need to work at the ground level but due to

availability of time, resources and a greater number of students; fails to perform their

duties. The researcher has identified certain areas where the teacher needs to think of

like:

1.

2.

The teacher infuses certain skills in SEN child.

He should enhance his ability to acquire, organise, identify and communicate
information.

He should develop the ethics to work co-operatively with other professionals
dealing with the students with special educational needs.

He should make him capable of working with various technologies.

He should also feel the needs for parents of SEN child.

The teacher should collect the relevant material for children with special needs.
He should determine the practical steps necessary for meeting the needs of the

child with special needs.

Handling of Visually Challenged Children-Teacher have a great responsibility

especially for the visually challenged students. The following steps are missing in the

sample schools like:

1.

2.

The foremost is positive treatment to them.

The teacher should arrange adaptive environment for physically challenged
particularly and for visually challenged.

He should adopt role playing methods to increase self confidence in SEN Child.

They should be asked to sit in the front rows of the class.
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8.

9.

The concerned students should be motivated to participate in various activities.
He should make provision for their interaction with the well sighted students.

For the partially sighted, large printed material should be used.

He should use specialized material and equipment

Medical security should be ensured.

10. The well sighted students should understand the problem of visually impaired.

Handling of Hearing disabled Students — the children with hearing disabilities also

require a special care form the teacher which seems to be partially missing like:

1.

2.

They should be co-operated in facing their problem.

When they speak, they should face the students.

Material should be provided with chalk board and/ or handwriting.

Their dictation should be slow.

Teacher should encourage the children to participate in curricular and co-
curricular activities.

He should avoid lengthy sentences.

He should avoid lengthy sentences.

Report of the children should be submitted to the parents frequently by the
teacher.

He should use the modern techniques in such a way that hearing-impaired child

can get it properly.

10. He should maintain the link among resource, teacher, parents and community.

Handling of Orthopedically Handicapped Students — Teacher’s role in dealing with

physically challenged children is very noteworthy. Though the children with and

without disabilities are not generally different yet children having disabilities need
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much attention. The following are some points which was necessarily to be noticed

missing while dealing with the children having orthopaedic disability:

1.

2.

7.

8.

First, he should be made confident of his disability as miniature.

Teacher should teach the child to handle the disability in a better way.

He should be taught to handle all parts of his body even the paralysed part also.
He should teach him the determination, patience and courage.

His posture and position in class should also be well defined and designed.

He should be treated as common student with special attention.

Their dependence should be removed at the earliest.

He should be made capable of handling his needs in his own way independently.

Handling with the student having learning Disability- The dealing with the children

having learning disability is the most challenging task in teaching learning process

especially in inclusive school. Such group of children needs special attention and

teachers are particularly trained for them because their disability is directly related to

the education purpose and this affects deadly the purpose. So teacher has to be very

careful to deal with children with learning disability. The few areas are partially missing

which was observed and interact with children, parents and teachers like:

1.

The resource teacher should work with the parents and other teachers because
he only cannot handle such cases.

He should pay particular attention to the problem (s) faced by the child.

He should work in the direction of developing the ability in child.

He should differentiate the meanings of words in different context.

He should make a frequent observation and assessment of child’s activities and

characteristics.
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6. He should also be made part of the activities done by other student having no
disabilities.
7. Teaching aids are the proved weapon for such children.
Handling of Children with CP- They are some special children who also require
special attention and efforts as were done in case of dealing with the children having
learning disability. They should also be treated differently. The following areas were
seeming to be missing:
1. Motivation is the unmissed weapon which cannot be replaced with other.
2. The other students having no disability should also be motivated to treat the
sufferer well.
3. The resources teacher should treat them on regular basis and handle them
politely.
4. Audio-visual aids should be used.
5. Emotional support is a must.
6. The different kinds of people should be easily accessible to the sufferer.
7. The students should be engaged in all types of co-curricular activities.
It is natural and obvious that the physically or mentally challenged students are handled
by a special teacher or a resource teacher. They are helpful for the general class teacher
and also for the successful inclusion. It is the resource teacher who prepares such an
environment in which both disabled and non-disabled children sit together and
positively affects the inclusive set up. He is the only person who makes the disabled
child feel home like in the company of students without disability. The following are
the responsibilities of a resource teacher wants to perform but due to related support
they cannot perform accordingly. Resource teacher could not ensure the success of

inclusion but he helps in identification of disabled children. He could not continuously
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monitor the progress of the disabled child. He was not maintaining the laicism with

other professionals in relation to the child. He fails partially in the following more areas:

1.

2.

10.

11.

12.

13.

A screening test should be organised for a disabled child.

A specific environment should be created for the children with SEN.

A resource room help should be provided until he gets involved in the regular
classroom.

Particular seminars and programmes are to be organised to motivate the
suffering children.

An assessment of the needs of the child should be done.

A certain progress report should be made.

He should enable other teachers to acquire educational and communication
related potential of children with disabilities.

He should diagnose the problem and carry out the remedial work.

He is necessary to achieve maximum level of independence and ensure high
productivity.

He makes other teacher familiar with the equipment use for disabled children.
He helps in developing individualized education programmes.

He prepares a report on the basis of data collected and communicating results
to the other staff members.

He makes all the students with disability home like among other students having

no disability.

b) The problem of access to educational opportunity

In Indian school the quality of education which is provided to the children matters and

therefore it pays attention to teacher morale, academic performance, strong and
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insignificant curriculum, high enrolment rates and repetition rates highlighting the need
for critical participation and evaluation of this universal curriculum. of type of equality.
However, type of efforts to address these issues cannot be seen alone in the social and
educational context. Any attempt to create a truly inclusive type of program (extending
beyond minimal educational ideas for children with disabilities as currently thought)
ultimately needs careful consideration of all aspects of learning and social. It involves
the need to deal with problems at large, small, large levels. Here it not only recognizes
the diversity of society in terms of importance, but also brings an important focus on
the need to consider school responsibilities, attitudes and the role of teachers and the
vision of a developing education community. Evidence from Singal (2006b) and Jha
(2002) shows that type of awareness in a particular sense, such as 'inclusive education’
is not a guarantee that teaching habits of type of learning are included. Changes in the
type of classroom require simultaneous changes in type of technology, type of
curriculum structure, and type of changes in attitudes and type of beliefs as reflected in
the school culture. While it is important for teachers to be informed and assisted in
developing new teaching strategies, focusing on that knowledge emphasizes the need
to focus on changing values, beliefs and attitudes. There is a requirment to examine
again the ideas surrounding type of values and type of educational goals for children
with disabilities. Ongoing debates about ‘inclusion’ in India could provide an impetus
for critical understanding in current teaching practices and type of education policies.
The inclusion requires a different type of school culture, and this could be an
opportunity for the type of Indian education system to test its many failures so that we

can participate in the type of visible world.
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5.3 Section I11:
a) Parents and the community members: Education and educating their CWSN

children

a) Parents and the community members: Education and educating their
CWSN children

Role of Family in the Modern Age

Today the aim of education in our country is to make the children capable
citizens of the democratic country through their physical, mental, moral, social and
cultural and vocational development. These days the necessity of education for
religious and spiritual development is also being considered essential. The family helps
us in achieving these aims. There is no society in the world where family system in
some form or the other does not exist. Family is a universal institution. It is found all
over the world. In the family organisation, each member has responsibility towards it.
Family is at the centre of social organisation. All families together constitute the
society; the family is a small unit of the society. Therefore, the first support for CWSN
is given by the family members. The family is the cradle of social virtues. The CWSN
learns social virtues while living within the family. The family influences the child’s
personality in a great measure. A family is a permanent social institution which helps
their CWSN for their educational rights. It is the first duty of the parents to give equal
opportunity to their general and special children. Researcher has observed that there is
a big problem with in the family to provide easy access to their CWSN . Their financial

condition does not allow/permit them.
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Making Community an Effective Agency of Education
The community and the schools should work in tandem, they must complement

each other. The school must function as a centre of the community. It must participate
in the activities and programmes of the community. The school and the community
should cooperate with each other. The community should act as a role model before the
CWSN. The children will emulate them. The community should provide the CWSN
with pure environment in which they can develop in the best possible way. The outlook
of the community should be broad, not narrow. The community should develop in the
CWSN reasoning and critical powers. The co-operation of the family should be sought
for making the community a powerful agency of education. The state should extend full
cooperation in the educational activities of the community. Many facilities are provided
but at the ground level it was observed by the researcher that the end user i.e. CWSN
is not benefitted.
Role of Family in Parent Professional Partnership with school

The parents should ensure that their children’s admission (CWSN) in the school is
in time. Late admission can make the children lag behind in studies. The parents should
provide for the educational requirements of the child (CWSN) like, books, exercise
books, pen and other educational material so that the children do not feel handicapped
on this account. The parents must keep track of their (CWSN) children’s attendance in
the school so that they attend school regularly. And if they are irregular, the parents
must learn the cause and try to remove it. The parents should take interest in the studies
of their children (CWSN) and must know their educational progress and their
participation in other activities in the school. The parents should solve the problems
that hinder the development of the interests of their children. The parents should make

regular visits of the school of their children to find out if they have any problems, and
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if they do have any, their solution should be sought. The parents should regularly check
the school diary of their children and the information sought about the children should
be made available to the school. The parents should encourage their children (CWSN)
to participate in the co-curricular activities of the school and help them in the all-round
development of their personality. The parents should find out the weaknesses of their
children and find a solution to him. If the child is weak in mathematics or in science,
the parents should meet the teachers concerned and help their child at home in his
studies, in the subjects he is weak in. They should devote additional time to the child to
remove his weaknesses. The parents should give due regard to the teachers. This will
cultivate in the children a habit of showing proper regard to their teachers. The parents
should see the school report of the children regularly. This will help them to know if
their child is weak in any subject or if he is suffering from some ailment. They should
see that the child’s problems, if any, are solved. These were the views of the parents
and teachers but they were not showing any interest because of many reasons. It is clear
that home and school complement each other. The responsibility for the education of
the family does not fall on the Teachers alone. The parents too must also bear the
responsibility. Vinoba Bhave has rightly said, “In an ideal scheme of things home
should become school and school should become home”. If the children get the home
atmosphere and if the home provides a congenial environment conducive to education,
their hidden capabilities and powers will come to the fore and can be developed suitably
well. In this way the school and home are the two sides of the same coin.
Benefits of Parent Professional Partnership

In inclusive education, parent professional partnership is very beneficial in the
education of disabled and non-disabled students. There are the following benefits of

Parent professional partnership which researcher has acknowledged.
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1. Parent professional partnership is helpful for the identification of diverse needs
of students at homes as well as in schools.
2. Itis helpful in making education more meaningful and useful for all students.
3. It respects each student needs and preferences.
4. In parent professional partnership, the suggestions are given to overcome the
barriers in education.
5. Parent professional partnership provides equal learning opportunities ot all
learners.
6. This partnership plans to meet, create and evaluate students together.
7. ltis helpful in creating well designed individualised educational programme.
8. It provides adequate supports and services to the exceptional children.
9. It makes SEN learners emotionally, psychologically socially and economically
sound.
10. In parent-professional partnership, the professional skills are developed in the
area of cooperative learning peer tutorial and adaptive curriculum etc.
Developing parent professional partnership is not any easy work. It requires
commitment, time and extra support to be successful. So great efforts should be made
for active parent professional partnership. Collaboration between parents and
professionals is based on well-constructed plans that identify specific accommodation,
modifications and goals for learners with SEN and coordinating effective
communication between parents and professionals. In order to build type of strong
partnership, type of families and type of school staff members need time to get to
understand each other better, plan how to work together to adjust SEN learners with
normal learners. There is need of reinforcing mutual trust and belongingness. Proper

information and training services should be provided to parents so that they can
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understand the concept of inclusion. School staff should always create a welcoming

environment for parents.

5.4 Section IV:
a. Findings on the basis of observation
i.  Peer-to-peer relationships

ii.  Evaluation of children’s individual needs
iii.  Extratime and individual attention
iv.  Assessment modes
v.  Encouraging desirable behaviour
vi.  Teaching and resources for inclusion

b. Critical reflections: concluding thoughts and future possibilities

a) Findings on the basis of observation
i Peer-to-peer relationships
Good relationships with peers make significant contributions to healthy emotional well-
being. Traveling around the globe can be a daunting task. Children and adolescents
benefit from the social and emotional support of friends, but they may also experience
occasional social pressures and peer pressure. Peer-to-peer relationships provide a
unique type of environment in which children learn a type of social skills, such as
empathy, type of cooperation, and type of problem-solving strategies. Peer-to-peer
relationships can also have a negative impact on social development through bullying,
isolation, and deviant peer practices. Emotional education programs for all, school-
based, and social programs provide a solid foundation for promoting healthy social

development and building positive peer culture.
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ii. Evaluation of children’s individual needs
Evaluation of CWSN is a very complex process. But it is well defined. It can not be
same as general students. There are various classroom activities which can not be
performed by the visually impaired children. In the same way hearing impaired children
and mentally disability children cannot perform all the activities of the classroom.
Therefore, individual needs of the different types of disability requires different
evaluation types. Resource teachers can add their expertise in this area. It was observed
that the low vision children are not getting question paper of larger font. Some students

want their question paper to be readout when they required but it does not happen.

iii. Extra time and individual attention
“Extra time and individual attention were both used as a differentiation strategy by
some of the respondents to support CWSN”. They are supposed to get extra time in
examination but the invigilator puts pressure on the mind of the child to finish before
time. In this pressure students do not complete their full question paper. On the other
hand, they get comments like, Zayada time lakar bhi tum kuch nahi kar saktai.

iv. Assessment modes
Depending on their beliefs about “the inclusion rate, five of the respondents tried to
introduce various assessment methods in their teaching, so that other CWSNs were
better supported in academic progress with their peers. Saima reports how it separated
the test of one child with a short attention span that sometimes could not understand
instructions either orally or in writing”.

v. Encouraging desirable behaviour
Some teachers believe that it is possible for them to be able to maintain a healthy flow

of instruction in their classroom. If a child was upset or indifferent, they would stop
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calling their name, so as not to embarrass themselves and use subtle tactics to help them
regain their focus.

V. Teaching and resources for inclusion
As another type of segregation, teachers have used a type of resources and created their
own to make type of inclusion possible within and outside their regular classrooms. The
observation mentioned that the funds for the resources are available but resources are

not available. The resource rooms are taken into use of other activity.

b) Critical reflections: concluding thoughts and future possibilities
Efforts aimed at educating children with disabilities in India have been largely based
on the broader concept of social justice, with a focus on achieving equitable policy and
the provision of resources (as evidenced by a strong focus on resources, resources and
resources). However, working with such a sense of justice is the same rather than
slowing down and there are two fundamental flaws. Firstly, it is extremely selfish in its
appearance and finds the problem ‘inside’ the child, and secondly it takes attention in
asking how community structures and institutions support patterns of injustice. On the
other hand, it can be argued that this focuses on the redistribution of desirable and
essential resources, as children with disabilities are often economically disadvantaged,
and without these special programs can often be deprived of essential needs. However,
a little attention to construction issues is not enough and does not provide all justice.
Here the tendency to ‘fix’ a first-degree concern, where access does not work
automatically brings balance. “All the government policies and measures are absolutely
critical to attaining full inclusion and equity for all SEDGs - but they are not sufficient.
What is also required is a change in school culture. All participants in the school

education system, including teachers, principals, administrators, counsellors, and
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students, will be sensitized to the requirements of all students, the notions of inclusion
and equity, and the respect, dignity, and privacy of all persons. Such an educational
culture will provide the best pathway to help students become empowered individuals
who, in turn, will enable society to transform into one that is responsible towards its
most vulnerable citizens. Inclusion and equity will become a key aspect of teacher
education (and training for all leadership, administrative, and other positions in
schools); efforts will be made to recruit more high-quality teachers and leaders from
SEDGs in order to bring in excellent role models for all students”. As per the National
Education Policy-2020, “Students will be sensitized through this new school culture,
brought in by teachers, trained social workers and counsellors as well as through
corresponding changes to bring in an inclusive school curriculum. The school
curriculum will include, early on, material on human values such as respect for all
persons, empathy, tolerance, human rights, gender equality, non-violence, global
citizenship, inclusion, and equity. It would also include more detailed knowledge of
various cultures, religions, languages, gender identities, etc. to sensitize and develop
respect for diversity. Any biases and stereotypes in school curriculum will be removed,
and more material will be included that is relevant and relatable to all communities”.
5.5 Limitations encountered in the fieldwork

All researcher encountered some type of limitations, which is an inevitable result of the
given research process. In short, it can be focus on one macro limit: the lack of type of
information about type of special needs in India. Lack of type of available information
and type of data on the status of people with disabilities in Delhi was a major problem.
The unavailability of any recent statistics regarding the number of CWSNs enrolled in
ordinary or special schools means that it has been difficult to determine the severity of

the national situation. Most government websites point out the location of the disability,
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but even international type of organizations, such as UN, UNESCO and UNICEF, have
failed to provide detailed type of information on CWSN education enrolment in their
latest type of reports. While it can be argued that my study was a type of quality account
of what teachers can do in their schools in working for inclusion, it may be helpful to
set homework in the larger context of existing policies and practices in the country more
broadly. One of the reasons for the type of lack of up-to-date information can be
attributed to the fact that there are two different departments of education and special
education, which are integrated with the schools. In addition to the type of lack of data,
there is a type of lack of thought-provoking and motivational issues. It took lot of time
and energy to get original data. Principal is not ready to talk much in this regard. One
important challenge that has persisted during this research has been the differences in
the understanding and use of different words and terms. Many students were of the view
that my report will help them in getting their educational rights properly. This thought
of the students deeply shattered me because at that time | can collect data only. I cannot

help them in anyway.

5.6 Educational implications and National Importance of the Study

“All persons with disabilities have the right to be free from discrimination in
the enjoyment of their rights. This includes the right to be free from discrimination on
the basis of disability, but also on any other basis such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property, birth or other
status”.

Through the voices of the children with special needs collected in this research
few areas where CWSN needs respect and lead a dignified life like: type of equality

before the type of law without discrimination, type of right to life, type of liberty and
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type of security of the person, type of equal recognition before the law and type of legal
capacity, type of freedom from torture, type of freedom from exploitation, type of
violence and type of abuse, type of right to respect physical and mental integrity, type
of freedom of movement and nationality, type of right to live in the community, type
of freedom of expression and opinion, type of respect for privacy, respect for home and
the family, type of right to work, type of right to an adequate standard of living, type of
right to education, type of right to health, right to participate in political and public life,
right to participate in cultural life and many more.

“All persons with disabilities have the right to be free from discrimination in
the enjoyment of their rights. This includes the right to be free from discrimination on
the basis of disability, but also on any other basis such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property, birth or other
status.

a) undertake or cause to be undertaken surveys, investigations and research
concerning the cause of occurrence of disabilities;

b) promote various methods of preventing disabilities;

c) screen all the children at least once in a year for the purpose of identifying at-
risk cases;

d) provide facilities for training to the staff at the primary health centres;

e) sponsor or cause to be sponsored awareness campaigns and disseminate or
cause to be disseminated information for general hygiene health and sanitation;

f) take measures for pre-natal, peri-natal, and post-natal care of mother and child;

g) educate the public through the pre-schools, primary health centres, village level
workers and anganwadi workers;

h) Create awareness amongst masses through television, radio and other mass
media on the causes of disabilities and the preventive measures to be adopted”.

The Central and State Governments and local authorities needs to ensure
that every type of child with disability has access to free and adequate education till the

age of 18. “The Govt. shall provide aids and appliances to persons with disabilities and
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shall provide land at concessional rates for allotment to persons with disabilities for
housing, business, special recreation centres, special schools, research centres and
factories by entrepreneurs with disabilities. Govt. transport shall take special measures
to adopt their facilities and amenities so that they permit easy access to persons with
disabilities, inclusive of persons on wheel chairs. Building and toilets shall be
constructed with ramps and other features so that wheel chair users can have access to
them. Government and local authorities shall promote and sponsor research in order to
prevent disability, rehabilitate the disabled, develop assistive devices, identify jobs for
disabled and develop pre-disabled structural features in factories and offices. Person
having eighty per cent or more of one or more disabilities are considered persons with
severe disability. Governments shall establish and maintain institutions for them.
Where private institutions exist, which meet Government standards, they shall be
recognized as institutions fit for persons with severe disabilities. The Central
Government shall appoint a Chief Commissioner for persons with disabilities for the
implementation of this Act. The Chief Commissioner shall coordinate the work of the
Commissioners, monitor the utilization of funds given by the Central Government for
persons with disabilities, ensure that rights and facilities made available to persons with
disabilities are protected, and submit an annual report to the Central Government on the
implementation of this Act. As any individual knows, every child comes into a family
with an abundance of needs: to be loved and cared for, nurtured, fed, clothed and
educated, among other things. A child with special needs is basically a child who,
because of his or her unique medical or developmental difficulties, has needs in addition
to those of his or her peers. Special needs may range from mild to more severe. Most

special needs respond well to treatment or special programs and services”.
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“The teacher plays a very important role in accomplishing most of the needs of
the child. The Disability Act 1995 and UNCRPD rights is an important aspect for the
teacher to explain it to the parents and other stake holders. Role of the teacher is very
crucial while dealing with CWSN, teacher has to understand the meanings of each
disability, identify the child and classify it to which group of disability it belongs to,
and later send the child to a professional for assessment and once the assessment is
done, she can plan for further intervention jointly working with professionals and
parents”. The National Education Policy (NEP) 2020 speaks for supporting Children

with Special Needs (CWSN) which is reflecting in this figure below:
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Certificate Courses )
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in-service teachers to become special
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Figure 7: National Education Policy (NEP) 2020: Supporting Children with Special
Needs (CWSN)

The Policy also idetify the importance of creating and developining enabling
mechanisms for providing Children with Special Needs (CWSN) or Divyang, and the
same opportunities of obtaining type of quality education as any other child. “The

Policy also recognizes the importance of creating enabling mechanisms for providing
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Children with Special Needs (CWSN) or Divyang, the same opportunities of obtaining
quality education as any other child. Ensuring the inclusion and equal participation of
children with disabilities in ECCE and the schooling system will also be accorded the
highest priority. Children with disabilities will be enabled to fully participate in the
regular schooling process from the Foundational Stage to higher education. The Rights
of Persons with Disabilities (RPWD) Act 2016 defines inclusive education as a ‘system
of education wherein students with and without disabilities learn together and the
system of teaching and learning is suitably adapted to meet the learning needs of
different types of students with disabilities. This Policy is in complete consonance with
the provisions of the RPWD Act 2016 and endorses all its recommendations with regard
to school education. While preparing the National Curriculum Framework, NCERT
will ensure that consultations are held with expert bodies such as National Institutes of
DEPwD. To this end, schools/school complexes will be provided resources for the
integration of children with disabilities, recruitment of special educators with cross-
disability training, and for the establishment of resource centres, wherever needed,
especially for children with severe or multiple disabilities. Barrier free access for all
children with disabilities will be enabled as per the RPWD Act. Different categories of
children with disabilities have differing needs. Schools and school complexes will work
and be supported for providing all children with disabilities accommodations and
support mechanisms tailored to suit their needs and to ensure their full participation and
inclusion in the classroom. In particular, assistive devices and appropriate technology-
based tools, as well as adequate and language-appropriate teaching-learning materials
(e.g., textbooks in accessible formats such as large print and Braille) will be made
available to help children with disabilities integrate more easily into classrooms and

engage with teachers and their peers. This will apply to all school activities including
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arts, sports, and vocational education. NIOS will develop high-quality modules to teach
Indian Sign Language, and to teach other basic subjects using Indian Sign Language.
Adequate attention will be paid to the safety and security of children with disabilities.
The awareness and knowledge of how to teach children with specific disabilities
(including learning disabilities) will be an integral part of all teacher education
programmes, along with gender sensitization and sensitization towards all
underrepresented groups in order to reverse their underrepresentation”.

5.7 Suggestions for Further Research

There are six main types of disability discrimination like direct type of
discrimination, type of indirect discrimination, type of failure to make reasonable
adjustments, type of discrimination arising from disability, type of harassment and
victimisation. In the present research; all the areas were taken into consideration in the
form of voices of the specific group. These areas can be taken independently to
contextualise the actual situation. The related suggestions may be made for the
implementation of the policies.

Social Security is another area which can be taken for the research like financial
type of assistance to non-government organizations for the rehabilitation of persons
with disabilities, Insurance coverage for the benefit of the government employees with
disabilities and unemployment allow/permitance to the people with disabilities who are
registered with the special employment exchange for more than a year and could not
find any gainful occupation.

Grievance Redressal is an important area where following areas suggested for
the research like: violation of the rights as prescribed in this act, people with disabilities

may move an application to the authorities.
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SUMMARY

Conceptualizing the context

The fundamental right which provides all the humans: the effort to develop,
develop independent choice, reflect a natural happy and prosperous life irrespective of
caste, creed, colour, sect and gender is the Right to Education. Education is the most
powerful key in the hands of a person to bravely deal with the poverty and raising the
economic standards in the society and hence results in social development. He World
Education Encyclopaedia has laid down three essential functions of education that must
be fulfilled as per design. Firstly, children take good education not only for the
knowledge of core subjects but also a medium to acquire values, attitudes and skills for
life time basis. Secondly, education is a medium of understanding other basic type of
requirements such as workable job and type of good quality of life. Thirdly, type of
education provides training and then education prepares skilled persos for all service
levels which affects every sector of world economy. Thus, good training of education
IS a recurring investment that sustains and accelerates educational development of
world economy. “Education enables individuals to make the transition to new social
orders by providing self-understanding, better knowledge of the choices available, and
a critical appreciation of the nature of change itself”. Theories and empirical evidences
describe that primary level education and the early years of secondary level education
are most vital to educational growth (Abblet & Sengleson, 2001) then evidently proves
that when children drop out from primary education the reservoir of potential
labour/workforce, type of development of the job force and the type of strength for
knowledge-driven progress from which economy any society can draw all benefits may

constrained. At all the local, national and international level education essentially has a
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strong influence upon economic, type of social and type of cultural characteristics of
persons and type of members of communities ultimately contributes to economic
growth and productivity/progress (Brink, 1997).

Education certainly initiates in the upward direction movement in the social
structure/framework and thus, it is a strong instrument of positive/productive social
change which can help in bridge the gap between different sections/areas of the society.
Many factors are responsible for the development of education system of a country as
it cannot develop in isolation and need support of all sections/areas through social and
structural development, cultural diversities, gender, caste and uneven access and equity
in education deeply. In ancient time, India was widely acclaimed as land of knowledge
and enlightenment yet access to formal education was limited to selected strata of the
society. The modern era should be based on equality in all field of making a prosperous
and standard lifestyle and equal opportunity, thus become a basic human right. Indian
society is so deeply rooted in social inequalities and prejudices which continue to bring
hurdles for the development of nation as a whole. Government has made appraisable
steps in uplifting the marginalized sections/areas of the society. The efforts had made
major changes for the provision of uplifting the marginalized sections of the society as
well by providing better educational support but what about the special children, their
need and their education? Special children and their needs are somehow differentiated.
They don’t get admission in the normal schools as they are treated very low in the
society near to dull and dumb. Government takes initiative for such education and
established special schools for special education. This initiative of government had now
become over dated and also raises questions. The main function of the education is to
make any person adjustable in society and also increase independence but what about

children with special needs? They have on the one side become isolated and adjustable
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and on the other hand treated unequal. Thus, the concept of integrated education has
emerged to make them socially adjustable, equal and independent. Education that is for
all and common. Till the year 1990s 90% of India’s estimated that 40 million of children
who are in the age group recorded of four to sixteen years with various types of the
disability like physical and mental disabilities were removed/excluded from
general/mainstreem education. In the recent past, there have been several initiatives
taken by the nations of world including India to bring the deprived section i.e. children
with special needs to the fold of mainstream/general education so that they are provided
an opportunity to grow and receive education in an inclusive environment. However,
the provision/availability of education to the deprived section i.e. children with special
needs in exclusive educational environments like special schools, integrated set-up etc.
dates back to a long past. It is, therefore, necessary to have a glimpse of the
developments in education of the deprived section i.e. ‘children with special needs’ in
the past.

Marginalization and Discrimination: Multiple Diagnoses/identified, Multiple
Prescriptions

Marginalization as multi-dimensionality- that is, the type of complexity of
Marginalization as type of multi-dimensionality is its plagues policy-makers. There are
not much type of positive understanding/agreement in the scientific type of academic
literature or in the framing and preparing of policy framework and networks about the
type of CWSN academics how to realise the ‘actual challenges. A number of competed
identified and type of diagnosis are there available to put in record for unequal, and
even polarized, even distributions of income, equal capacity and most power, all of
which prevent and discuss real inclusion in the field of education. We can take an
example, for instance may be, type of homelessness. Homelessness people and

inadequate housing for the type of Marginalization as type of multi-dimensionality have
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emerged as central social issues. Lack of reasonable access to affordable and adoptable,
adequate type of required number of housing facility and safe neighbourhoods means a
variety of individuals staying from single men means nuclear families with children,
live on the margins of social structure and calling the street side stay of the cities home.
Many also are on the margins of the forced labour and type of workforce force, working
effectively but not earning or getting enough to support themselves and their families.
There's a risk of reproducing marginality from one generation to subsequent, as
schooling is mortgaged thanks to the lack to attend, to concentrate, or to thrive due to
inadequate housing, food or income generally. Governments and therefore the
voluntary sector like NGO struggle to deal with the sectional crisis, developing/making
initiatives to affect homelessness people, to supply/provide school lunch and breakfasts,
and to develop food banks, where on redistribute income/productivity to seniors and
families with young children and to market the provision of adequate training.
Nonetheless, the said problems remain unchanged. In large part, of solving these
problems, and therefore the tenacity of the conditions that are indicators of
marginalization, are often attributed to rapid changes related to large trends like
sustainable development goal, globalization, new information technologies, e learning,
restructured labour/workforce /workforce markets, and new ideologies. to mention that
they're “attributable” to such social, technological, economic and political changes,
however, isn't to account for them sufficiently to develop a coherent policy analysis.
More is required. Seeking an identification of more proximate causes of
marginalization forces us to acknowledge that a spread of sometimes competing
theoretical explanations is out there. instead of skirting the difficulty of varying

interpretations, this Backgrounder will embrace this diversity and work with three
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different diagnoses/identified of marginalization, assessing the ways they construct the
matter and therefore the solutions offered”.
Stigmatization and prejudice

Discrimination with children with special needs (CWSN) and negative attitudes which
is not acceptable toward disability. “These attitudes impede progress towards inclusion.
The language widely wants to describe disability serves to perpetuate negative
stereotypes and stop full inclusion. Professionals, also because the wider society,
commonly use derogatory terms like defective, and imbecile when pertaining to
disability, while the assumption that these defects must be corrected prevails within the
region. Implementation of inclusive education is hampered by persisting negativity
towards disability among the professionals within the education system. Government
commitment to inclusion initiatives and therefore the philosophies supporting them are
very new, and counter many deeply held beliefs about education. the bulk of teachers
still have an equivalent discriminatory attitude towards disability as those evidenced
within the majority population”.

Throughout history, children with special needs (CWSN) have been treated
differently. On the basis of unfair treatments in society with special children, the history

may be divided into seven eras: (Justin Dart, Advocate For Rights of Disabled

People”. New York Times. Retrieved 29 October 2017. ,_ abilitymagazine.com.
Retrieved 2019-11-06.)

* The Era of Exclusion: Extermination and recantation

» The Era of Acceptance: As a subject of amusement

» The Era of legal Discrimination and Witchcraft:

* The Era of Sympathy and Asylum: Asylum

» The Era of Isolation settings: Special schools
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» The Era of Segregated settings: Special Classes
» The Era of Inclusive settings: Regular classes
Major steps towards the Education for CWSN at International level

» Universal Declaration of Human Rights (1948)

» UN Convention on the Rights of the Child (1989)

» The World Declaration on Education for All (1990)

« The UN Standard Rules on the Equalisation of Opportunities for Persons with
Disabilities (1993)

+ Salamanca Statement & Framework for Action on Special Needs Education
(1994)

» World Education Forum framework for Action (2000)

» EFA Flagship on The Right to Education for Persons with Disabilities: Towards
Inclusion (2001)

Education of CWSN in India

« first school for deaf was set up in Bombay in 1883

« first school for blind was set up in Amritsar in 1887

« first school for Blind and Deaf — Mysore 1901

» After independence in 1947, India tried to focus on the education of the children
including CWSN.

* Planning in 1971 and union government introduced a scheme called “Integrated

school”- 1974.
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Figure: The Rights Framework for Inclusion
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1994

*The UN Standard Rules on the Equalisation of Op-
portunities for Persons with Disabilities Rule 6
Not only affirms the equal rights of all children, youth and
adults with disabilities to education but also states that edu-
199 3 > cation should be provided in “an integrated school settings”
and in the “general school settings”

*The World Declaration

on Education for All
(Jomtien Declaration) < 1990

1989 * UN Convention on the Rights of the Child
Ensures the right for all children to receive education without discrimination on any grounds

19 4 8 * Universal Declaration of Human Rights
Ensures the right to free and compulsing elementary education for all children.

Children with Special Needs: Origin and Concept
First time the concept of children with special needs (CWSN) originated during
the British rule. This led to the origin of the term, ‘Special Educational Needs (SEN)’,

which became part of UK legislation, its classrooms and importantly-teaching-learning

process.
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There is no legal definition of this term in India. However, only in a few
instances and documents, SEN has been accepted in its broader perspective across the
various States of the country. The main focus is always remained on the learners with
specific needs. The focus of inclusive education according to MHRD 2003, was on the
specific disabilities such as Visual disabilities, Speech and Hearing disabilities,
Physical disabilities, and neuromuscular and neuro-developmental disorders included
Cerebral palsy, Multiple disability (MD), Autism, Mental retardation (MR), and
Learning disabilities (LD). The PWD (Persons with Disabilities) Act 1995 has given
the definition of disability and defines different types of disabilities.PWD Act 1995
ensures the equal opportunities, protection of rights and full participation of Persons
with disability. It means a person who is suffering from a disability not less than 40%
of disability is certified by a medical authority (any institution or hospital, specified for
the purposes of this Act by notification by the appropriate Government). The act has
recognized the seven types of disabilities namely Blindness, Low vision, Leprosy-
cured, Hearing impairment, Loco motor disability, Mental retardation and Mental
illness. The act has defined each disability as follows:

h) "Blindness is defined as the condition of a person who suffers from any of the
following conditions, a) 100% absence of sight b) Visual acuity up to 6/60 or
20/200 (snellen) in the better eye with correcting lenses ¢) Limitation of the
field of vision subtending an angle of 20 degree or worse”.

i) "Person with low vision refers a person with disorder in functioning of vision
even after treatment or standard refractive correction but uses or is potentially
capable of using vision for with the assistance of appropriate assistive device”.

J) Leprosy cured person refers to a type of person who has been recovered from

leprosy but is suffering from- i) There is a sensation loss in hand, in feet. There
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K)

is a paralysis in the eye-lid and eye with no manifest deformity; ii) Manifest
deformity and type of paresis; Remarkable mobility in hands and in feet which
help and engage them in various kinds of economic work which is normal; iv)
Extreme type of physical deformity as well as type of advanced age which
prevents him/her from undertaking any profitable vocation, and the expression
"leprosy cured" shall be construed accordingly;

"Hearing disability refers to the loss of sixty decibels or more in the better ear
in the conversational range of' frequencies”.

"Loco motor disability refers to the disorders in bones functioning, muscles
and joints leading to substantial restriction in the movement of the limbs or any
form of cerebral palsy”.

Intellectual disability refers to a person’s condition of insufficient
development of brain which is characterized by abnormality of intelligence.
Mental illness refers to the abnormal functioning of mind other than mental
retardation

There are checklists available to identify the various disabilities and are

currently used to identify children with special needs. “Children with special needs

(CWSN) are recognized as unique individuals. Their uniqueness may be noticed in one

or more of the following dimensions: vision, hearing, movement, communication,

percept
Conseq

K)

ual-motor, social-emotional intelligence and adaptive behaviour”.
uently, these children can be classified into the following types:

Children with Hearing and Speech Disability
Children with Visual Disability

Children with Intellectual Deficits

Children with Specific Learning Disability
Children with Communication Disorders
Children with Orthopaedic Disability
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gq) Children with Emotional Disturbance

r)  Children who are Socially Disadvantaged

s)  Children with Multiple Disabilities

t)  Children with superior intelligence and special talents.

Table: Enrolment of Children with Disabilities:

Others

Primary Upper Primary | Secondary Higher Secondary

State Delhi 838 143 223 151

Hearing impairment

Primary | Primary Primary Primary
448 448 448 448
Others
Primary Upper Primary | Secondary Higher Secondary
State Delhi 454 164 72 32

Multiple Impairment

Primary Upper primary Secondary | Higher Secondary

327 20 18 12

Source: “NCERT (2008) Seventh All India School Education Survey (7th AISES),
Schools for Physically Challenged Children, NCERT, New Delhi”.

Table: Number of Schools Admitting Children with Disabilities:

Visual Impairment
Upper Primary Secondary Higher Secondary
State Delhi 59 65 42
Hearing impairment
Upper primary Secondary Higher Secondary
50 88 46
Others
Upper Primary Secondary Higher Secondary
State Delhi 36 24 14
Multiple Impairment
Upper primary Secondary Higher Secondary
15 6 9

Source: NCERT (2008) Seventh All India School Education Survey (7th AISES),
Schools for Physically Challenged Children, NCERT, New Delhi.
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Table: Details of funds released under Inclusive Education for Disabled at
Secondary Stage (IEDSS)

S no. State 2009-10 2010-11 | 2011-12 | 2012-13

1. Delhi 167.47 140 140.68 -

Source: http://mhrd.gov.in/inclusive education. MHRD

Table: Percentage of Girls with Disabilities Enrolled at Secondary and Higher
Secondary Level

S. no. State 2009-10 | 2010-11 | 2011-12 2012-13

1. Delhi 167.47 | 140 140.68 -

Table: Percentage of Girls with Disabilities Enrolled at Secondary and Higher
Secondary Level.
S.no. | State | 2009-10 | 2010-11 2011-12 2012-13

1. Delhi - 59.26 54.06 48.62

Source: Data as provided by State/UTs in the State Questionnaire Note: Maharashtra
has not provided data gender wise; Uttar Pradesh & Sikkim have not given any data
for enrolment of students with disabilities.
Rational of the Study

In spite of the constitutional provisions of equal educational opportunities to all
citizens under the Indian constitution and some efforts of the government, children with
special needs (CWSN) in general and in particular have not been able to respond to the
challenges of improving their educational status and have not kept pace with that of the
rest of society. The reasons for the children with special needs (CWSN) educational
issues cannot be understood in isolation. It should be understood in tandem with other
indicators of human development. This is why; Cohen and Ball (1999) consistently
refer to environmental contexts, in which human development remains rooted. The

researcher considers, that, the dimensions related to the influence of sociocultural,

historic-political, educational, inclusiveness, psychological, and economic discourses
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of society, in general have a major influence upon the social consciousness and shaping
the perception of children with special needs (CWSN). Therefore, the researcher
believes that it is necessary to analyse education of children with special needs (CWSN)
in terms of above development of the country that has marred the education in inclusive
setup for children with special needs (CWSN). The community has created a vacuum
for the development of children with special needs (CWSN) and along with the acute
psychological crisis of identity. Further, the deliberate neglect of the community of
children with special needs (CWSN), on the part of the government, has marred its
impact on their education and employment. Therefore, it is necessary to adopt a
systematic, analytical approach to understand and unravel their educational concerns
and issues of children with special needs (CWSN). The researcher believed it to be
important to understand the education of children with special needs (CWSN) in the
context of the contemporary society, where it was seen that the developmental process
is slow, recorded wages are less and unemployment is increasing. Thus, literatures
suggest, that, most children with special needs (CWSN) thinks that opportunities of
upward mobility and their economic development are stoped and their community has
borne the brunt of official neglect and discrimination.

Thus, the research was conceived and formulated on a very wide canvas of
children with special needs (CWSN) in India i.e. in context of their living and seeking
of individual and collective significance, and, the meaning of their existence. It
concerned, directly and indirectly, to their world view and meaning-making about self
and the others. It also, covertly and overtly relates to their identity, freedom and security
as all of these issues are interrelated and impinge on one another. Thus, the study is

situated at a juncture, when, there is a right to free and compulsory education, and, the
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concerns with regard to quality of education, are central, to policy makers and in the
arena of academic discourse.

The need of the present research arose, while the researcher was working on
disabled children during his M. Phil. course of study. During M.Phil. in education, the
researcher worked upon education and life prospects of some sections of children with
special needs (CWSN) in Delhi, the researcher took on the case studies upon Muslim
girls and focused her study upon attitude of society, teachers and parents towards
education. The proposed area emerged as issue, when the researcher interacted with
some samples belonging to children with special needs (CWSN) community.

This led the researcher to explore some of the available literatures relating to
the children with special needs (CWSN) community and found their typicality. Further,
in India, most of the sociological and educational studies focus attention to what
happens inside the school, as well as, within the classrooms, in everyday contexts. This
helps to understand the nuances relating to prevalent inequalities that prevent the spread
of equal opportunities, good quality of education, and so on more minutely, as
compared to traditional research, which focuses on standard technique of set of
techniques. However, very few studies have been done in context of what goes on
within schools and classrooms in everyday life contexts. In larger context of ‘providing
equal educational opportunities to all’ the state has failed in multiple ways as is
reflected through prevalence of inequalities- qualitative and quantitative, gender, access
and so on. Further, educationists and researchers largely tend to neglect everyday lived
experience in the process of schooling- where student engage within themselves with
teachers and other school personnel that ultimately shapes their meaning making in the
process of education. This is because, understanding the experiences of education,

provides broader analysis of the process of educational systems where access, quality,
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equity and similar other factors works. This is why, what goes on in the life of students
at schools becomes significant. Therefore, the researcher felt it important to understand
schools- focusing participants in the process of schooling, i.e., students, teachers,
community members and other participants, so as to unravel, how they negotiate with
them. The purpose for deciding to do this was to examine the socio-political and cultural
contexts of such meaning making and not just to provide description of how meaning
is produced by different stakeholders in school. This is why, Giroux and Simon (2000;
1541) give emphasis on the understanding of the struggle for going to school and the
struggle to adopt related pedagogy. It was also considered and considered for schools
that school is a place where the knowledge is constructed even if there is no support
from the side of the parents and society. Hence, the researcher believed that it was
necessary to pay attention to socio-political and cultural forces that shape school
experience in varied social contexts. Actually, there are various ways by which the
agencies of schooling could be understood. One way to understand it is the assertion of
students where they rebel, question and go against the norms of school, challenge
authority and so on. The other ways of understanding are to unfold the forms and roles
of agencies that remain covered and do not always directly expressed, but, remain
embedded in the student culture, and, exert far reaching consequences that reflect
through the students’ perspectives, attitudes, and world-views and so on. At this level,
students seek to assert their independence, from ideological and indoctrinated
characteristic phenomenon of school processes. With this understanding, the researcher
has tried to examine different agencies of schools that discipline, punctuality, constrain
and shape their experiences in multiple ways. This is why, the researcher, thought it to
be essential to unearth, unpack and unravel the world of children with special needs

(CWSN) culture in inclusive school setup. This was also important because students
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construct their own perception of several factors that contribute to create important
aspects of ‘life” at school. Children with special needs (CWSN) play a very important
and significant role that are often contradicted and contested- this need to be uncovered.
The location of the schools especially, in the West Delhi region, undoubtedly, shape
and provide meaning to perception of students. Hence, the voice of students in the
meaning making processes of schooling, was essential to understand. Therefore, it was
important for the researcher, to let the children with special needs (CWSN) speak for
themselves and researcher to listen their voices carefully and patiently in order to
unravel their aspirations and perspectives so as to reach the analysis correctly. This was
because, the ways by which students negotiate and interpret the principles of school,
often create a gap, between, schools as imagined by the authorities, and, as perceived
by the students. Thus, it was important to understand how are different concerns of
children with special needs (CWSN) expressed in the everyday contexts of school?
How do they negotiate and contest in different settings viz. a viz. life at school and life
at home? How do children with special needs (CWSN) try to realize their goals? How
do teacher, parents and other personnel contribute to the complex experience of
students? What forms of identities are constructed in different settings?

The work is important because it has tried to uncover fascinated life of children
with special needs (CWSN) at schools in contexts of resistance, relationship, identities
and ways of being. It has captured the voice of experience, feelings and perception of
children with special needs (CWSN). The narratives provide rich description accounts
of what children with special needs (CWSN) think and feel while at school.

Research Questions
The present research study attempts to address the following questions

1. What are the behavioural practices in inclusive education at school level?
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What are the social and academic problems faced by CWSN in inclusive
education setups?

Do CWSN gets equal opportunity in curricular and co-curricular activities?

Do the required resources are available in schools for CWSN?

What is the pattern of examination for CWSN?

What are the views of parents towards the education for their special educational
need’s child?

What type of discriminative behaviour experienced by CWSN?

Statement of the Problem

“Understanding Nature of Discrimination through the voices of the marginalized:

A study with reference to children with special needs”.

Objectives of the Study

As per the rational of the study the objectives of the study is as follows:

1.

2.

To study the classroom behaviour of teachers towards CWSN.

To study the behaviour of general students towards CWSN.

To understand the participatory experiences of CWSN during curricular and co-
curricular activities.

To examine the resources available in schools for CWSN.

To analyse the support services provided to CWSN during examination.

To understand the views of parents towards the education for their special
educational need child.

To explore discriminative experiences of CWSN.

Operational definitions of the terms used

Discrimination: In this study discrimination is an action or practice that excludes,

disadvantages, or differentiates between children on the basis of special needs or
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perceived trait. It is an act of making distinctions between children based on the
physical appearance, personality, disability as well as other categories.

Voices of The Marginalized: Marginalized are certain groups of children, those are
systematically disadvantaged, because they are discriminated against on the basis of
their disability, physical appearance and special needs. In this study the term voices of
the marginalized used for the social-educational experiences of CWSN, experienced in
school environment.

Children with Special Needs: Children with special needs are those who deviate from
the norm in intellectual or physical characteristics to such an extent that they require a
modification in school practices or special education services in order to develop to
their maximum capacities.

Table: Definition of Types of disability as per Census 2011

Type of disability Definition

1. Cannot see at all; or

2. Has no perception of light even with the help of spectacles;
or

3. Has perception of light but has blurred vision even after
using spectacles, contact lenses etc. A simple test is whether
the person can count the fingers of hand from a distance of 10
feet in good daylight. Such persons can however, move
Visual disability independently with the help of remaining sight; or

4. Can see light but cannot see properly to move about
independently; or

5. Has blurred vision but had no occasion to test if her/his
eyesight would improve after taking corrective measures.

6. One-eyed person not to be considered as disabled in Seeing

1. Cannot hear and speech at all; or
2. Has difficulty in hearing day-to-day conversational speech

(hard of hearing); or
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Hearing and speech

disability

3. Has difficulty in speaking or conversation
4. If she/he is using a hearing aid.
5. Hearing problem in one ear not to be considered as having

hearing disability.

Intellectual disability

1. Is taking medicines or other treatment for mental illness; or
2. Exhibits unnecessary and excessive worry and anxiety; or
3. Exhibits repetitive (obsessive-compulsive)
behaviour/thoughts; or

4. Exhibits sustained changes of mood or mood swings (joy
and sadness); or

5. Has unusual experiences - such as hearing voices, seeing
visions, experience of strange smells or sensations or strange
taste; or

6. Exhibits unusual behaviours like talking/laughing to self,

staring in space; or

Specific learning

disability

Locomotor disability

. Has difficulty in social interactions and adoptability.

. Difficulties in arithmetic, writing, reasoning or reading; or
. Difficulties in remembering facts; or

. Poor written expression that lacks clearity; or

. Inaccurate or slow reading or writing.

. Deformity of Limb; or

. Dysfunction of joints of limb; or

. Polio; or

. Paralysis; or

. Deformity of Body.

Cerebral palsy & LCP

. Difficulty walking; or
. Neurological problems; or
. lack of muscle co-ordinator; or

. Drooling and problems with swallow/permiting; or
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. Delay in speech development and difficulty in speaking;
LCP

1. Loss of sensation in hands or feet; or
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2. Loss of sensation and paresis in eye and eye-lid; or

3. Extreme physical deformity as well as advanced age.

1. Usually have more than one significant disability, such as

Multiple disability physical, sensory, behavioural, psychological issues.

Delimitations of the Study
In view of limited time and resources the present study was delimited as follows
by the researcher:

e The present study was limited to four schools with inclusive setups of Govt. of
NCT of Delhi.

e The sample for the study was confined to NCT of Delhi only.

e The present study was limited to class VI to XI only.

e To children with special needs studying in these four schools was taken for the
research purpose. The study was limited to the following categories of CWSN:
Low vision, specific learning disability, hearing and speech disability, locomotor
disability, intellectual disability, cerebral palsy & LCP, multiple disability.
Research Gap: Contextualizing the study in relation to literature explored

Researcher had explored the studies related to implementation of various
aspects of inclusive education practices, studies related to inclusive education practices
adopted by teachers and studies related to opinions of parents of children with special
needs about inclusion. On the bases of these studies it can be said that the environment
of the school is not only created by the official discourse, rather, it is simultaneously
constructed by the students, who brings meaning to the situation where they live, study,
play and interact. This is why, the study also concerns the ideals that evolve and
formulated, negotiated and expressed in everyday life of children with special needs

(CWSN) at school. Hence, the present research will help to understand the social world
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of everyday life experiences that often remain uncaptured through the recording and
analysis of empirical information. Thus, the research will help several other researchers,
students, teachers, and all those working in the field of children with special needs
(CWSN) education to understand the embedded issues relating differently abled person
in general and in particular as it contributes to understand meaning making in school
processes. The researcher thought to unpack and unravel the world of children with
special needs (CWSN) as constructed in school life. Actually, different culture, media
and other information from the outer world enters the school, and, create a unique
culture within school. As a conseguence, the students do not remain isolated and get
influenced with them and ultimately construct their own understanding of ‘life’ in
school as they are conscious human being that own dreams and aspirations. Further, the
study seeks to provide ‘alternative’ frame that will help to cater to a particular similar
marginalized social group. Since the exploration is situated around the ground realities,
therefore, the policy makers could be benefited to unravel and unearth the basic issues,
at intervention level, since, it provides pragmatic and an in-depth understanding relating
to education of children with special needs (CWSN). Furthermore, the linkages between
experiences of children with special needs (CWSN), and, their schooling has been
traced out which will help the readers in multiple ways- howsoever, they want to utilize
the research. The factors taken in the research are potentially relevant and constitute the
basis, due to which, educational development of children with special needs (CWSN)
in India has not kept pace with the time. All the above-mentioned concerns raised
certain important issues to be explored. Studies on facilities available to CWSN in
schools shows, Rane studied the facilities available to CWSN in Maharashtra. The
results of the study revealed that the Government of Maharashtra had not done any

assessment regarding the facilities available to CWSN. Administrators and institutions
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had to keep all the resources which are related to CWSN in the school itself. Sharing of
resources are not possible. Visuals are not possible every time. Class homework is not
possible for ant topic; it has to specify. Training of skilled teachers and their recruitment
is essential. Above all the attitude of teachers really matter. If there are all resources
and you do not have attitude to use them then everything is useless. Studies evaluated
integrated education facilities for CWSN in schools shows, Singh and Prabha tried to
evaluate facilities provided to the physically handicapped students in integrated
educational schools of Bihar. It was found that the available facilities were not accessed
by the students for whom these facilities were provided. It was also found that although
these disabled children are adjusted effectively in their families but the sme
environment is not found in the school. Even it is difficult to creat home environment
in the classroom because there are no. of children having individual differences. The
children and their family members. This study also reflects that the students are not
getting adequate facility and there exist a lack of communication with parents. Study
attitudes of educator towards inclusion of CWSN in regular education classrooms
shows, Eckman showed significant differences in acceptance of inclusion between
elementary and secondary respondents. Respondents from elementary schools were in
acceptance of inclusion. There were indicators that educators feel that the level of
inclusion operating in their school is the best regardless of whether that is 100%
inclusion or mostly special education placement. Research work has been done on
education practices adopted by teachers in inclusive setups: Anjana (2006) examined
“the impact of an intervention programme in the remediation of reading difficulties
among children with learning disabilities, Sharma (2010) Evaluate the influence of
inclusive education practices on learning and teacher attitude towards children with

special needs”, Upadhyay (2012) studied the Impact of SSA interventions in primary
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school for children with deaf and hard of hearing. Studies has been done on opinions
of parents of CWSN about inclusion also. Harton (1998): has researched on the parents
of two types; one is having CWSN and the other having general child. Daniel and King
(2007): conducted “a study evaluate impact of inclusive education on academic
achievement, student behaviour and self-esteem and parental attitudes. Khan (2012:
conducted a study of attitudes of the teachers and parents towards inclusive education
and its effect”. The need of the present research arose during researcher’s M.Phil.
course of study. During M.Phil. in education, the researcher worked upon education of
children with special needs (CWSN) in Delhi and focused his study upon attitude of
society and teachers towards the education of CWSN. The proposed area emerged as
issue, when the researcher interacted with some samples belonging to children with
special needs (CWSN) community. The work is important because it has tried to
uncover fascinated life of children with special needs (CWSN) at schools in contexts
of resistance, relationship, identities, opportunities, and ways of being. It has captured
the voice of experience, feelings and perception of children with special needs
(CWSN). Most of the studies conducted and focused on attitudes of regular teachers,
special education teachers, principals towards inclusive education. A few studies
conducted on perceptions and beliefs of principals and administrators about disability
and feasibility of inclusive education at primary level. Another trend found among
researcher to study the roles and responsibilities of para- educators, training needs of
teachers, opinions of parents of CWSN or non-disable about inclusive education.
Probably very few attempts have been made so far to study the discriminative
experiences and discrimination in inclusion education settings. Therefore, a descriptive
study on the nature of discrimination with CWSN in inclusive education settings at

school level is justifies.
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Methodology of The Study
Sampling
Stage 1 e Selection of schools of Govt. of
Purposive sampling ===  NCT of Delhi

Stage 2 e Selection of CWSN
[ [ e Selection of teachers

Stage 3 e Selection of teachers and parents
i i of CWSN for unstructured
interviews from each school.

Figure: Details of stages of sampling

Table 14: Details of selected schools and sample

Schools No. of Students | Teachers | Parents

Government Boys Senior Secondary 27 25 5
School, Baprola New Delhi

Government Girls Senior Secondary 25 10 5
School, Baprola New Delhi

Government Co-ed Senior Secondary 18 15 5
School, Baprola vihar, New Delhi

Government SBV Matiala New Delhi 10 10 5

Total 80 60 20

At the first stage the list of all schools of district west-B of NCT of Delhi was
collected from the directorate of education’s records. Purposive sampling was carried
out, to select the schools having large number of children with special needs. Further
purposive sampling procedure was used to select four schools of Delhi in which
children with special needs were available in large numbers. Out of these four schools
were in west-B district of Delhi. At the second stage, teachers of the four selected

schools and the children having special needs from class VI to XI were selected
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purposefully. In the third stage purposive sampling was done on the basis of
availability, consent and interest of teachers and parents to participate in research, for
the selection of parents of CWSN and teachers teaching in inclusive classroom setups
from class VI to XI from each school. “Several groups of people were engaged to
procure information to achieve the objectives of the study. The study targeted subject
teachers, physical education teachers, special educators and other staff involving in
teaching- learning process and all the children having special needs studying in class
VI to XI. The information acquired from these groups was used for triangulation to
establish the validity of the research findings, since the major part of the study involved
collection of qualitative data”.

Table : Details of selected schools and sample with their disability

2
2> | =
= o
Schools S 3
S | =
2|2 |2 =
=128 2| |2
2 |85 | & 3 =
c A n ~ ©
S |8|3 |s|s|8|y|O
5 2|5 |€£ (2|8 |x |2 |=
s 2|2 |8 |88 |a|3 5
z S|l »n T e I O T = [
Government Boys Senior Secondary
School, Baprola New Delhi 27 15| 1 6 1101 3 1 97
Government Girls Senior Secondary
School, Baprola New Delhi 25 111 | 0 2 2 7 2 1 25
Government Co-ed Senior
Secondary School, Baprola vihar | 19 | 5 | 3 o |11 4|1 2 | 18
New Delhi
Government SBV Matiala New
Delhi 10 | 4 2 2 01210 0 10
Total 80 35| 6 |12 | 4 [13| 6 | 4 |80
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The tools developed by the researcher are mentioned below:

Observation

schedule

-

Figure: Tools of the study

o o

Checklist Questionnaires

Unstructured Interviews

John W. Best (1992) commented that, “like the tools in the carpenter box, each

is appropriate in a given situation, to accomplish a particular purpose”. Every tool of

research is appropriate in the given situation to fulfill the specific purpose. Each tool

was administered to a specific target group. The details about the tools and target groups

are given in the

Table 16: Data collection tools and the targeted perspectives

Observation-Schedule

e Observation schedule for physical verification of children
with special needs.

Checklist

Amenities for children with special needs

Questionnaire

e Educational experiences and views of CWSN

e Educational barriers (social and academic)

Perceptions of teachers regarding education of children
with special needs

Unstructured
Interviews

Verify answers given in questionnaire

Discover unexplained views and experiences
Explanation for unclear answers

Personal views and perceptions regarding education of
CWSN

e Triangular verification
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Table: Types of Disability

- Mild: Between 26-40DB
= Moderate: Between 41-60DB
%c; Severe: Between 60-70DB
g Profound: Between 71-90DB
% Total Deafness: 91DB and above
Partially Sighted: The Visual impairment was corrected to the
maximum possibility but child is not positively give educational
performance
E Low Vision: Vision between 20/70-20/60 and cannot be corrected
g Profound/ Legally Blind: Vision between 20/400-20/1000 is
% profound
'§ Totally Blind: Lack of light perception.
Deformity of Limb
Dysfunction of joints of limb
g > Polio
% c;; Paralysis
9 S Deformity of Body
= Mild (Educable): Mental age 8-12, learn to approximately 6th
= grade level
-_g Moderate (Trainable): Mental age 5-8, can-not learn academic
‘_3“ subjects in school
% Profound/Severe: Require life-long care and supervision and are
= often confined to institutions
Dyslexia
Dysgraphia
g Dyscalculia
% > Dyspraxia
E ;; ADHD
& S Oral/written language disorder
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* Spastic

* Athetoid
* Hypotonic
§ . A:/aF:(ic
o;), * Mixed cerebral palsy
g LCP:-
g » Loss of sensation in hands or feet; or paresis in eye and eye-lid
3 » Extreme physical deformity as well as advanced age

* More than one significant disability, such as physical, sensory,

behavioural, psychological issues.

Multiple
disability

Table: Component and items wise details of the Checklist of amenities for children
with special needs in physical environment of school

Tool Main Components Items

Part-A: Checklist of amenities for children with visual 21 ltems

disability in physical environment

Part-B: Checklist of amenities for children with locomotor 19 Items

disability, cerebral palsy & LCP in physical environment

Part-C: Checklist of amenities for children with hearing and | 7 Items

speech disability in physical environment

Part-D: Checklist of amenities for children with mental 7 Iltems

Check list for provisions in
Physical Environment

disability in physical environment

Handling ethical issues
In the qualitative research, especially in context of research utilizing descriptive
methodology, ethical considerations, such as, confidentiality, safety and well-being of
the respondents remain prime concern of the researcher in the entire process of data
collection. Since the major informants were CWSN, hence, | maintained the

confidentiality of the respondents. Even in the process of report writing, the
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confidentiality of the respondents has been maintained and their original identity has
not been disclosed. In the beginning, many CWSN respondents were little apprehensive
to disclose the information, however, with the development of personal bonding such
apprehensions faded away. They came to realize that the information provided by them
will remain a secret with me and will not be disclosed. Once this realization came to
them even those children wanted to interact who were not included in the sample. I also
assured them, that, their participation would not put them in any kind of trouble,
awkward situation, pain or injuries. The respondents were also assured that their
revelation of perceptions and experiences which will be published as a report will hide
their identification and complete anonymity will be maintained. Thus, the identity of
the respondents has been disguised in writing the report so as to maintain their

confidentiality and do justice with the ethical issue.

Analysis and Interpretation of Data

The transformation of the resisting community (CWSN)

There is no ideal situation in the society. Whether we talk of discrimination, we talked
of inclusion, the talk of of getting or providing educational resources, societal
helpfulness, teaching learning process and many more. The policy makers has prepared
the policy by understanding the needs and requirement of children with disabilities at
ground level. Policymakers has done adequate research in this area and then develop a
policy which can be implemented. The handbook of policy with its summary is also
provided. Now the training in the related area is also available. The funds are available
and sanctioned. Then where is the lacking. The lacking is the sensitivities. People not
sensitive at all towards children with disabilities. It was also observed that if somebody

is sitting on the the administrative post and having their own children with certain
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disability are not sensitive at ground level to provide adequate resources. Now how to
transform the resisting community who really wants a little care from their parents,
teachers and Society. Why society things that they cannot do anything. The policy of
government clearly says that everyone must live a dignified life, self-respect and help
in in their own sustainable development. There are various kinds of disabilities;
cognitive disability has some limitations in in various functional skills, developmental
skills, good communication, social skills and specially taking care of themselves. To
maintain self-respect time to time policymakers has changed to the term of disability.
There are various limitations in accessing from one place to another place. The problem
comes when there is a scarcity of funds in the family. The marginalised family you busy
in their day to day job to get money than they really ignore their disabled child. They
want to take care of them but being they are on daily wages they cannot leave their job.
The awareness towards right to education is not in them. On the other hand, due to less
education they themselves are not able to to provide good education to them. There is
one thing which is very common in every person having disability or for not having
disability is that their dreams, their aspiration and the planning to do better in their life.
This demand of getting education is very common and very realistic. Children with
disabilities at certain point of time realise that education can only change their life and
therefore they started demanding the education of their choice. Due to various barriers
in the school system and in the attitude of society they could not get the choicest
education. The present research work is an attempt to identify and collect the voices of
children having various kinds of disabilities; to put in front that the funds are available,
resources available but the intention of of using the resources really matter. There is a

joint effort to bring these children into mainstream to reduce their dependability.
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Result and Discussion

Section I:

a. Schooling and CWSN children’s concern, despair and hope

b. Shattered hope of opportunity, trust deficit and the sense of powerlessness

c. CWSN as amember of community: Perspective and educational involvement

d. Inferior education and improper training for life

e. Emotional bonding, unpleasant encounter and challenges: The voices of the CWSN

a. Schooling and CWSN children’s concern, despair and hope

The system of schooling is very complex process. In this process of providing the
education to children with special needs; there are many areas and personals
concerns. Every facility, resources and congenial environment is established by the
people involved in the education system. These are Principal, teachers, supporting
staff, supervisors etc. The Government has made policies to establish educational
institutions in inclusive education set-up. Special provisions have been made for the
children with special need. The researcher had seen and observed that the related
resources are available in the schools but the optimum utilisation is not there. There
is a dire need for the sensitisation of teachers, principal and other supporting staff
towards children with special needs. Children with special needs are facing many
problems which needs to be rectify. The researcher had identified a number of areas
that they find difficult in their lives because of their disabilities, including a lack of
understanding and thoughtlessness shown by members of the public, access and
design issues, service intransigence, transport problems, unequal access to
information on services and entitlements, gaps in providing educational services,
social isolation, and a variety of personal difficulties, such as reading and writing.
They said that while these were not new difficulties and that the situation had

improved over the years, they also said that much more needs to be done by
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everyone concerned. Verbatim comments in relation to each of these areas are
essential to discuss. Some participants felt the situation was worse when the
stereotyping was done by an organisation that was supposed to be working on behalf
of people with disabilities. “A number of participants mentioned instances where
they were unable to access a building, use facilities, or manoeuvre though streets
due to poor design of buildings or a lack of maintenance of footpaths. Others spoke
of inadequate access to information, education and transport as being critical to
the lives of everyone, including people with disabilities”.
b. Shattered hope of opportunity, trust deficit and the sense of powerlessness
“lI am in a wheelchair and yesterday during the school function, the cars were all on
the footpaths and we couldn't get down the road. Issues like people parking on footpaths
or in disabled parking spots, this comes back to statutory address and implementation.
We have parking spaces but not adequate implementation”. There is an example of
inflexibility services which was observed by a student that different disability person
required different kind of accessible resources and support. Sometimes some students
are getting the proper care and sometimes the proper care is missing. “We have to make
our services more flexible to meet our needs as they arise. Also, the mobility
allow/permitances may be given to the students. Some participants were dissatisfied
with the level of services provided to people with disabilities, while others said they
had experienced difficulties by not knowing how to access services they
needed”. “When | move to some office for any kind of requirement they told me to go to
another office and then another office also do the same”. Single window system may

be generated for the children with special needs.
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C.

CWSN as a member of community: Perspective and educational involvement

Most of the students felt that living alone which is named as isolation is a big condition
for any one specially people with disabilities, especially if they are not cared one to one
by their teachers. While some of these students were in a good relationship with their
peer group, most were not. “Relationships were difficult to find due to their disability
and the unreasonable boundaries that are placed on relationships in their service and by
their parents. A personal lack of confidence and a tendency for some people with
disabilities to place too much emphasis on their disability are also factors that were
perceived to inhibit the development of long-term relationships. Few participants used
social networking sites, partly out of fear and a lack of computer literacy”. Teachers are
not paying much attention to acquaint students for the technology. Some other
important and essential issues, some CWSN facing difficulty In daily living activities
like washing, dressing, daily living activities, cooking, celebrating social festivals,
family functions, driving, access to gymnasium, step out for shopping place and picture
hall, going on holidays and managing money. “Independent living was perceived by
this group to be primarily about choice and control. They felt that it was about knowing
what you want and having sufficient support and resources to ensure it happens.
However, they also acknowledged that independent living was not always about doing
things for yourself and that it often entails knowing what you want and directing other
people to do what you cannot do”. There are some limited hours for the personal
assistance which is not sufficient. “The UN Convention on the Rights of Persons with
Disabilities recognises the equal right of all people with disabilities to live in the
community and to full participation and inclusion in the community. It is Government
policy to support people with disabilities to live ordinary lives in ordinary places, and

to reconfigure disability services and supports to achieve this. The policy is to

222



progressively move people who live in residential institutions to more appropriate
homes in the community”.

d. Inferior education and improper training for life

It is very essential to understand the attitude of school personnel towards children with
special needs. In this context the social construction of disability and various kinds of
impairment can be discuss and realise the discrimination faced by children with special
needs. Elimination of negative attitude is not seen whereas the intervention of various
facilities not given to the children with special needs. The provision for education is
very high to bring the children with special needs into the mainstream but these
provisions are not applied in letter and spirit. Therefore, many time parents and students
are of the view that they are wasting their time, money and energy in the School.
Inclusive school most of the teaching learning process is for general students. Because
of this child with special needs deprived and feel discriminated as they could not
understand the concept taught classroom. They completely depend on the resource
teacher. The resource teacher does not visit School every day and to note attention
effectively to every student. In this way children with special needs keeps on waiting
for their turn to come and syllabus is completed. Assessment system of the school is
not appropriate because there is a common assessment system adopted for general and
special children. The pattern of examination is faulty. Various provisions which are
already their policy document for children with special needs in an inclusive school are
not adopted properly. Different disability concern students’ needs different type of
accessibility and different types of reading- learning material. This all reflects the
improper training for life. No skill-based and vocational training is given in the school.

Participation in co-curricular activity are very low.
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e. Emotional bonding, unpleasant encounter and challenges: The voices of the
CWSN

Emotional bonding between teacher and students gives direction to the child to come
to school on time. The emotional bonding is missing a lot. Attitude of school personals
needs to reviewed. The negative attitude was perceived by some of the children with
special needs. They discuss that this is the barrier and make us depressed. It realises
every time that we are burden on the society. There are various strategic approaches to
develop attitude interventions at educational institutions. The negative attitudes deal
directly against various kinds of discrimination and various kinds of injustice. This kind
of interventions of various kinds of justice and nondiscriminativeness promote and help
in equality in the field of education with desired employment. It is very essential to
understand the attitude of school personnel towards children with special needs. In this
context the social construction of disability and various kinds of impairment can be
discuss and realize the discrimination faced by children with special needs. Elimination
of negative attitude is not seen whereas the intervention for developing attitude must be
of wide range. Disability Awareness Training is needed for all the teachers or aspirents
but the way it is carried out is matter. It was observed that the teachers are well qualified
but because of the attitudinal factor the skills are not reflecting during teaching learning
process. The impact of awareness training on disability should be monitored and
evaluated. It helps in developing type of equality, type of autonomy, type of dignity and
type of solidarity or type of social justice — which is essential if governments and
individuals are to commit themselves to ensuring that each and every person can access
the required places.

“Attitudes are directly influenced through questioning, personal experience and

positive or negative reinforcement (Fossey, 1993; Sdorow, 1990, cited by Eby et al,
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1998). Attitudes are indirectly influenced through social learning and observation or by
learning through association (Fossey, 1993; Sdorow, 1990 cited by Eby et al, 1998).
Teachers’ attitudes towards students with disabilities have a significant impact on the
educational experience (Kenny et al, 2000 cited by Lodge et al 20042; Genesi, 2007).
While legal mandates declare that children with disabilities may be included in the
regular classroom, these mandates don’t ensure that they will be accepted or treated
fairly by their teachers or peers (Genesi 2007 citing Marks, 1997). Mason (1995) cited
by Lodge et al (2004) argues that schools need to actively engage in challenging
pervasive societal attitudes of able-bodyism and able-mindedness”. The social
construction of disability is depending on various factors and leads to effect self-esteem.
The person become ambivalence, stereotyping, stigmatization, prejudice and
discrimination. “Social isolation would appear to be a critical and increasing problem
for many people with disabilities, particularly if they are more in number in one class.
This problem is compounded by difficulties associated with the development of personal
relationships, some of which are personal and others the result of families and service
providers that are perceived to be too protective. Independent living was perceived by
this group to be primarily about choice and control. They felt that it was about knowing
what you want and having sufficient support and resources to ensure it happens.
However, they also acknowledged that independent living was not always about doing
things for yourself and that it often entails 'knowing what you want and directing other
people to do what you cannot do'. The provision of adequate resources and assistance
with routine tasks would represent a significant help for many of these participants in

living independent lives”.

2 Lodge, A., Lynch, K. (2004) Diversity at School, Dublin: Institute of Public Administration

225



Section I1:

a. Concerns, worries and hope: Voices from the teachers

b. The problem of access to educational opportunity

a. Concerns, worries and hope: Voices from the teachers
As everybody knows that our society is becoming more and more complex day by so
the teacher has a crucial role to play. He has a lot of responsibilities to be dealt with
disabled children. And for this, he has to seek help of the inclusive setting which
necessarily requires co-operation and good understanding between regular special and
resource teacher. For teaching the scholars have set the theory of 3R’s Rights, Roles
and Responsibilities. The teacher is always impartial and who treats all students
equally. All the students should be given equal opportunities to learn whether they are
dull, intelligent etc. all students should be treated equally.
b. The problem of access to educational opportunity

In Indian school the quality of education which is provided to the children matters and
therefore it pays attention to teacher morale, academic performance, strong and
insignificant curriculum, high enrolment rates and repetition rates highlighting the need
for critical participation and evaluation of this universal curriculum. of type of equality.
However, type of efforts to address these issues cannot be seen alone in the social and
educational context. Any attempt to create a truly inclusive type of program (extending
beyond minimal educational ideas for children with disabilities as currently thought)
ultimately needs careful consideration of all aspects of learning and social. It involves
the need to deal with problems at large, small, large levels. Here it not only recognizes
the diversity of society in terms of importance, but also brings an important focus on
the need to consider school responsibilities, attitudes and the role of teachers and the

vision of a developing education community. Evidence from Singal (2006b) and Jha
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(2002) shows that type of awareness in a particular sense, such as 'inclusive education’
is not a guarantee that teaching habits of type of learning are included. Changes in the
type of classroom require simultaneous changes in type of technology, type of
curriculum structure, and type of changes in attitudes and type of beliefs as reflected in
the school culture. While it is important for teachers to be informed and assisted in
developing new teaching strategies, focusing on that knowledge emphasizes the need
to focus on changing values, beliefs and attitudes. There is a requirment to examine
again the ideas surrounding type of values and type of educational goals for children
with disabilities. Ongoing debates about ‘inclusion’ in India could provide an impetus
for critical understanding in current teaching practices and type of education policies.
The inclusion requires a different type of school culture, and this could be an
opportunity for the type of Indian education system to test its many failures so that we

can participate in the type of visible world.

Section Il1:
a. Parents and the community members: Education and educating their CWSN

children

a. Parents and the community members: Education and educating their CWSN
children

Role of Family in the Modern Age

Today the aim of education in our country is to make the children capable
citizens of the democratic country through their physical, mental, moral, social and
cultural and vocational development. These days the necessity of education for
religious and spiritual development is also being considered essential. The family helps
us in achieving these aims. There is no society in the world where family system in

some form or the other does not exist. Family is a universal institution. It is found all
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over the world. In the family organisation, each member has responsibility towards it.
Family is at the centre of social organisation. All families together constitute the
society; the family is a small unit of the society. Therefore, the first support for CWSN
is given by the family members. The family is the cradle of social virtues. The CWSN
learns social virtues while living within the family. The family influences the child’s
personality in a great measure. A family is a permanent social institution which helps
their CWSN for their educational rights. It is the first duty of the parents to give equal
opportunity to their general and special children. Researcher has observed that there is
a big problem with in the family to provide easy access to their CWSN . Their financial

condition does not allow/permit them.

Section 1V:
a. Findings on the basis of observation
i. Peer-to-peer relationships
ii. Evaluation of children’s individual needs
iii. Extratime and individual attention
iv. Assessment modes
v. Encouraging desirable behaviour
vi. Teaching and resources for inclusion

b. Critical reflections: concluding thoughts and future possibilities

a. Findings on the basis of observation

I. Peer-to-peer relationships
Good relationships with peers make significant contributions to healthy emotional well-
being. Traveling around the globe can be a daunting task. Children and adolescents
benefit from the social and emotional support of friends, but they may also experience
occasional social pressures and peer pressure. Peer-to-peer relationships provide a
unique type of environment in which children learn a type of social skills, such as

empathy, type of cooperation, and type of problem-solving strategies. Peer-to-peer
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relationships can also have a negative impact on social development through bullying,
isolation, and deviant peer practices. Emotional education programs for all, school-
based, and social programs provide a solid foundation for promoting healthy social
development and building positive peer culture.

ii. Evaluation of children’s individual needs
Evaluation of CWSN is a very complex process. But it is well defined. It can not be
same as general students. There are various classroom activities which can not be
performed by the visually impaired children. In the same way hearing impaired children
and mentally disability children cannot perform all the activities of the classroom.
Therefore, individual needs of the different types of disability requires different
evaluation types. Resource teachers can add their expertise in this area. It was observed
that the low vision children are not getting question paper of larger font. Some students
want their question paper to be readout when they required but it does not happen.

iii. Extra time and individual attention
“Extra time and individual attention were both used as a differentiation strategy by
some of the respondents to support CWSN™. They are supposed to get extra time in
examination but the invigilator puts pressure on the mind of the child to finish before
time. In this pressure students do not complete their full question paper. On the other
hand, they get comments like, Zayada time lakar bhi tum kuch nahi kar saktai.

(\2 Assessment modes
Depending on their beliefs about “the inclusion rate, five of the respondents tried to
introduce various assessment methods in their teaching, so that other CWSNs were
better supported in academic progress with their peers. Saima reports how it separated
the test of one child with a short attention span that sometimes could not understand

instructions either orally or in writing”.
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v. Encouraging desirable behaviour
Some teachers believe that it is possible for them to be able to maintain a healthy flow
of instruction in their classroom. If a child was upset or indifferent, they would stop
calling their name, so as not to embarrass themselves and use subtle tactics to help them
regain their focus.
Vi Teaching and resources for inclusion
As another type of segregation, teachers have used a type of resources and created their
own to make type of inclusion possible within and outside their regular classrooms. The
observation mentioned that the funds for the resources are available but resources are
not available. The resource rooms are taken into use of other activity.

Critical reflections: concluding thoughts and future possibilities

Efforts aimed at educating children with disabilities in India have been largely based
on the broader concept of social justice, with a focus on achieving equitable policy and
the provision of resources (as evidenced by a strong focus on resources, resources and
resources). However, working with such a sense of justice is the same rather than
slowing down and there are two fundamental flaws. Firstly, it is extremely selfish in its
appearance and finds the problem ‘inside’ the child, and secondly it takes attention in
asking how community structures and institutions support patterns of injustice. On the
other hand, it can be argued that this focuses on the redistribution of desirable and
essential resources, as children with disabilities are often economically disadvantaged,
and without these special programs can often be deprived of essential needs. However,
a little attention to construction issues is not enough and does not provide all justice.
Here the tendency to ‘fix’ a first-degree concern, where access does not work
automatically brings balance. “All the government policies and measures are absolutely

critical to attaining full inclusion and equity for all SEDGs - but they are not sufficient.
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What is also required is a change in school culture. All participants in the school
education system, including teachers, principals, administrators, counsellors, and
students, will be sensitized to the requirements of all students, the notions of inclusion
and equity, and the respect, dignity, and privacy of all persons. Such an educational
culture will provide the best pathway to help students become empowered individuals
who, in turn, will enable society to transform into one that is responsible towards its
most vulnerable citizens. Inclusion and equity will become a key aspect of teacher
education (and training for all leadership, administrative, and other positions in
schools); efforts will be made to recruit more high-quality teachers and leaders from
SEDGs in order to bring in excellent role models for all students”. As per the National
Education Policy-2020, “Students will be sensitized through this new school culture,
brought in by teachers, trained social workers and counsellors as well as through
corresponding changes to bring in an inclusive school curriculum. The school
curriculum will include, early on, material on human values such as respect for all
persons, empathy, tolerance, human rights, gender equality, non-violence, global
citizenship, inclusion, and equity. It would also include more detailed knowledge of
various cultures, religions, languages, gender identities, etc. to sensitize and develop
respect for diversity. Any biases and stereotypes in school curriculum will be removed,
and more material will be included that is relevant and relatable to all communities”.
Limitations encountered in the fieldwork

All researcher encountered some type of limitations, which is an inevitable result of the
given research process. In short, it can be focus on one macro limit: the lack of type of
information about type of special needs in India. Lack of type of available information
and type of data on the status of people with disabilities in Delhi was a major problem.

The unavailability of any recent statistics regarding the number of CWSNs enrolled in
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ordinary or special schools means that it has been difficult to determine the severity of
the national situation. Most government websites point out the location of the disability,
but even international type of organizations, such as UN, UNESCO and UNICEF, have
failed to provide detailed type of information on CWSN education enrolment in their
latest type of reports. While it can be argued that my study was a type of quality account
of what teachers can do in their schools in working for inclusion, it may be helpful to
set homework in the larger context of existing policies and practices in the country more
broadly. One of the reasons for the type of lack of up-to-date information can be
attributed to the fact that there are two different departments of education and special
education, which are integrated with the schools. In addition to the type of lack of data,
there is a type of lack of thought-provoking and motivational issues. It took lot of time
and energy to get original data. Principal is not ready to talk much in this regard. One
important challenge that has persisted during this research has been the differences in
the understanding and use of different words and terms. Many students were of the view
that my report will help them in getting their educational rights properly. This thought
of the students deeply shattered me because at that time I can collect data only. | cannot
help them in anyway.
Educational implications and National Importance of the Study

“All persons with disabilities have the right to be free from discrimination in
the enjoyment of their rights. This includes the right to be free from discrimination on
the basis of disability, but also on any other basis such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property, birth or other
status”.

Through the voices of the children with special needs collected in this research

few areas where CWSN needs respect and lead a dignified life like: type of equality
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before the type of law without discrimination, type of right to life, type of liberty and
type of security of the person, type of equal recognition before the law and type of legal
capacity, type of freedom from torture, type of freedom from exploitation, type of
violence and type of abuse, type of right to respect physical and mental integrity, type
of freedom of movement and nationality, type of right to live in the community, type
of freedom of expression and opinion, type of respect for privacy, respect for home and
the family, type of right to work, type of right to an adequate standard of living, type of
right to education, type of right to health, right to participate in political and public life,
right to participate in cultural life and many more.

“All persons with disabilities have the right to be free from discrimination in
the enjoyment of their rights. This includes the right to be free from discrimination on
the basis of disability, but also on any other basis such as race, colour, sex, language,
religion, political or other opinion, national or social origin, property, birth or other
status.

i) undertake or cause to be undertaken surveys, investigations and research
concerning the cause of occurrence of disabilities;

j) promote various methods of preventing disabilities;

k) screen all the children at least once in a year for the purpose of identifying at-
risk cases;

1) provide facilities for training to the staff at the primary health centres;

m) sponsor or cause to be sponsored awareness campaigns and disseminate or
cause to be disseminated information for general hygiene health and sanitation;

n) take measures for pre-natal, peri-natal, and post-natal care of mother and child;

0) educate the public through the pre-schools, primary health centres, village level
workers and anganwadi workers;

p) Create awareness amongst masses through television, radio and other mass
media on the causes of disabilities and the preventive measures to be adopted”.

The Central and State Governments and local authorities needs to ensure

that every type of child with disability has access to free and adequate education till the
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age of 18. “The Govt. shall provide aids and appliances to persons with disabilities and
shall provide land at concessional rates for allotment to persons with disabilities for
housing, business, special recreation centres, special schools, research centres and
factories by entrepreneurs with disabilities. Govt. transport shall take special measures
to adopt their facilities and amenities so that they permit easy access to persons with
disabilities, inclusive of persons on wheel chairs. Building and toilets shall be
constructed with ramps and other features so that wheel chair users can have access to
them. Government and local authorities shall promote and sponsor research in order to
prevent disability, rehabilitate the disabled, develop assistive devices, identify jobs for
disabled and develop pre-disabled structural features in factories and offices. Person
having eighty per cent or more of one or more disabilities are considered persons with
severe disability. Governments shall establish and maintain institutions for them.
Where private institutions exist, which meet Government standards, they shall be
recognized as institutions fit for persons with severe disabilities. The Central
Government shall appoint a Chief Commissioner for persons with disabilities for the
implementation of this Act. The Chief Commissioner shall coordinate the work of the
Commissioners, monitor the utilization of funds given by the Central Government for
persons with disabilities, ensure that rights and facilities made available to persons with
disabilities are protected, and submit an annual report to the Central Government on the
implementation of this Act. As any individual knows, every child comes into a family
with an abundance of needs: to be loved and cared for, nurtured, fed, clothed and
educated, among other things. A child with special needs is basically a child who,
because of his or her unique medical or developmental difficulties, has needs in addition
to those of his or her peers. Special needs may range from mild to more severe. Most

special needs respond well to treatment or special programs and services”.
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“The teacher plays a very important role in accomplishing most of the needs of
the child. The Disability Act 1995 and UNCRPD rights is an important aspect for the
teacher to explain it to the parents and other stake holders. Role of the teacher is very
crucial while dealing with CWSN, teacher has to understand the meanings of each
disability, identify the child and classify it to which group of disability it belongs to,
and later send the child to a professional for assessment and once the assessment is
done, she can plan for further intervention jointly working with professionals and
parents”. The National Education Policy (NEP) 2020 speaks for supporting Children

with Special Needs (CWSN) which is reflecting in this figure below:

i Hinistr\,I ofR g
¥ Human Resource
Development OV

wmmm Government of India il T

Supporting Children with Special Needs (CWSN)

Enabling Mechanisms
@ Enabling mechanisms for CWSN or
Divyang to receive quality education
02

Children with special needs will be
integrated in the regular schooling
process from elementary to higher Assistive Devices and Orientation to Parents

[
education levels
@ ™  Technology enabled assistive
devices/tool for CWSN and orientation of
Modules the tools/devices for parents/caregivers
NIOS will develop high-quality modules
to teach Indian Sign Language
. . Alternative Schools
Alternative forms of schools will be

encouraged to preserve the alternative

Certificate Courses )
Certificate courses for pre-service and pedagogical styles
in-service teachers to become special

educators

Figure: National Education Policy (NEP) 2020: Supporting Children with Special
Needs (CWSN)

The Policy also identify the importance of creating and developing enabling
mechanisms for providing Children with Special Needs (CWSN) or Divyang, and the
same opportunities of obtaining type of quality education as any other child. “The

Policy also recognizes the importance of creating enabling mechanisms for providing
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Children with Special Needs (CWSN) or Divyang, the same opportunities of obtaining
quality education as any other child. Ensuring the inclusion and equal participation of
children with disabilities in ECCE and the schooling system will also be accorded the
highest priority. Children with disabilities will be enabled to fully participate in the
regular schooling process from the Foundational Stage to higher education. The Rights
of Persons with Disabilities (RPWD) Act 2016 defines inclusive education as a ‘system
of education wherein students with and without disabilities learn together and the
system of teaching and learning is suitably adapted to meet the learning needs of
different types of students with disabilities. This Policy is in complete consonance with
the provisions of the RPWD Act 2016 and endorses all its recommendations with regard
to school education. While preparing the National Curriculum Framework, NCERT
will ensure that consultations are held with expert bodies such as National Institutes of
DEPwD. To this end, schools/school complexes will be provided resources for the
integration of children with disabilities, recruitment of special educators with cross-
disability training, and for the establishment of resource centres, wherever needed,
especially for children with severe or multiple disabilities. Barrier free access for all
children with disabilities will be enabled as per the RPWD Act. Different categories of
children with disabilities have differing needs. Schools and school complexes will work
and be supported for providing all children with disabilities accommodations and
support mechanisms tailored to suit their needs and to ensure their full participation and
inclusion in the classroom. In particular, assistive devices and appropriate technology-
based tools, as well as adequate and language-appropriate teaching-learning materials
(e.g., textbooks in accessible formats such as large print and Braille) will be made
available to help children with disabilities integrate more easily into classrooms and

engage with teachers and their peers. This will apply to all school activities including
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arts, sports, and vocational education. NIOS will develop high-quality modules to teach
Indian Sign Language, and to teach other basic subjects using Indian Sign Language.
Adequate attention will be paid to the safety and security of children with disabilities.
The awareness and knowledge of how to teach children with specific disabilities
(including learning disabilities) will be an integral part of all teacher education
programmes, along with gender sensitization and sensitization towards all
underrepresented groups in order to reverse their underrepresentation”.

Suggestions for Further Research

There are six main types of disability discrimination like direct type of
discrimination, type of indirect discrimination, type of failure to make reasonable
adjustments, type of discrimination arising from disability, type of harassment and
victimisation. In the present research; all the areas were taken into consideration in the
form of voices of the specific group. These areas can be taken independently to
contextualise the actual situation. The related suggestions may be made for the
implementation of the policies.

Social Security is another area which can be taken for the research like financial
type of assistance to non-government organizations for the rehabilitation of persons
with disabilities, Insurance coverage for the benefit of the government employees with
disabilities and unemployment allow/permitance to the people with disabilities who are
registered with the special employment exchange for more than a year and could not
find any gainful occupation.

Grievance Redressal is an important area where following areas suggested for
the research like: violation of the rights as prescribed in this act, people with disabilities

may move an application to the authorities.
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Categories and Sub-Categories related to Instruction theme

Appendices Il

Introduction
What do you What would you like How do you do How are the examinations
Learn at school? to learn at school? your homework? administered at school?
Naming Course | Naming Class Have an opinion | No opinion on Needing help | People help s Difficulties | Test Grading
Name (14) Activity (2) on this matter | this matter (9) (14) sought (12) faced (13) | adaptations (14) | adaptations
What Kind of difficulties do you face when How do your teachers What type of homework do
learning the topic covered at school? lecture at school? you teachers give at school?
Difficulties | Thecoursethey | Why they faced Standinginfront | Usedfilms | Usedthe Same Different
they faced (4) | had difficulties (12) | difficulties (3) of the board (14) | (3) projector (1) | | homeworks (8) | homeworks (2)




Categories and Sub-Categories related to Socialization theme

Socialization

school ?

Which type of activities do you participate at

Stating the type of
activities

Active participation in
activities

Appendices 11

How do you attend the lesson?

Raising finger

Finger rising
frequency

Lesson attending
frequency

How is your relationship with your friends?

Describing the
relationship

Activities done together




Categories and Sub-Categories related to Classroom Management theme

(lassroom management

Are there any rules that you have to obey at schoal?

Use positive wording
while naming rules

Appendices IV

What happens when you disobey the rules?

Used negative wording Punishments | Verbal Response | Takentohead's | Overcorrection
while naming warnings cost office
What are the rewards used in the classroom?
Rewards are used Type of rewards Reward requirements




Appendices V

Reflections of trends emerged from in-depth interviews and projective writing

Responses from sample students

Areas/ School 1 School 2 School 3 School 4
Category

Familial e Too much efforts relatingto ¢ No time to engage The first task that they Too much efforts relating
attachment daily living chores themselves in their studies accomplish is to arrange to daily living chores

and everyday
life
engagement

e The first task that they
accomplish is to arrange
drinking water, which is
wake-up necessity.

e Male remain sitting idle
doing nothing

e Male at the nearby tea stalls,
or, at the ‘darwaza’ of the
house.

¢ Unconcerned engagement of
the male in the house hold
daily chores

e overburdened female
members of the house to

Girls accomplish all sorts of
house hold work from
brooming their house to
prepare food, as well as,
rearing their small siblings
even if they are unable to do.

The first task that they
accomplish is to arrange
drinking water, which is
wake-up necessity.

Girls has to do accomplish
household chores as per their
capacity.

Boys remain sitting idle
doing nothing

and dress up themselves.

Girls with any disability
helps her mother in
household work.

Male remain sitting idle
doing nothing

Unconcerned engagement
of the male in the house
hold daily chores

Relatives remain present
at each-other places for
passing comments.

Scolded by parents since
the begin of the day.

The first task that they
accomplish is to arrange
drinking water, which is
wake-up necessity.

Male child remain sitting
idle doing nothing

Girls with any disability
helps her mother in
household work.

Unconcerned engagement
of the male in the house
hold daily chores
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look after the daily living
activities of their differently
abled child.

Relatives de motivate the
family concerning the care

The girl children, gets less
attention in this situation.

Absence of any role model
and learning environment

Do not find any opportunity
for going beyond their
secondary classes due to
unsupportive behavior.

Parents also are willing to
provide education to their
children

Unconcerned engagement of
the male in the house hold
daily chores

Overburdened the girl
members of the house to look
after the daily affairs of the
house

Relatives sometimes
appreciate for getting
education.

Paucity of quality time to
invest in learning help.

Attachment of special needs
children with their family
leaves no time for them to
focus on studies.

Fear of not finding any
opportunity for going beyond
their secondary classes due to
unsupportive behavior.

Boys are more socialized
in the same environment
then girls.

Paucity of quality time to
invest in her learning
because of the proper
help.

Absence of any role
model and learning
environment keeps them
in hard struggling.

Do not find any guidance
for going beyond their
secondary classes.

Parents also are willing to
provide education to their
children

Parents are asking for the
scholarship.

¢ Do not find any guidance
for going beyond their
secondary classes.

e Parents also are willing to
provide education to their
children

o Parents are asking for the
scholarship. Parents
sends them to school for
the purpose of the
scholarship. Parents
enjoy their scholarship
amount.
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World views

e Expectation for jobs

e Education gives ability to get
jobs

e Girls can do anything which
boys do

e Girls are not getting equal
opportunity that boy gets

e Desire of upward mobility
through education are high

o Actually, most of the schools
are admitting because of the
related government policies.

e Away from attaining
education up to a level

e Positive hope for life through
schooling and education.

e Bringing a positive aspect to
their life because of the fact
that beyond their secondary
classes

Expectation for jobs

Education gives ability to get
jobs

Girls can do anything which
boys do

Girls are not meant for doing
household work like a
servant

Why people don’t give
education to girls

Social life which bring order
and meaning to girls’
collective social life

Girls fail to see the processes
of schooling synthesizing
into a unified whole

Do not have opportunity to
groom themselves
educationally

e Expectation for jobs

e Education gives ability to
get jobs

e Girls can do anything
which boys do

e Security concerns in
outside.

¢ No equal treatment to
different sections of
population

e Social life which bring
order and meaning to
collective social life

e Fail to see the processes of
schooling synthesizing
into a unified whole

¢ Do not have opportunity
to groom themselves
educationally

Expectation for jobs

Education gives ability to
get jobs

Girls can do anything
which boys do

Security concerns in
outside.

No equal treatment to
different sections of
population

Girls fail to see the
processes of schooling
synthesizing into a unified
whole

Away from attaining
education up to a level

Bringing a positive aspect
to their life because of the
fact that beyond their
secondary classes
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The lack of opportunity for
upward mobility in terms
education, as, institutions
beyond secondary classes

Positive hope for life
through schooling and
education.

Bringing a positive aspect to
their life because of the fact

that beyond their secondary

classes

The lack of opportunity for
upward mobility in terms
education, as, institutions
beyond secondary classes

e The lack of opportunity
for upward mobility in
terms education, as,
institutions beyond
secondary classes

e Desire of upward mobility
through education are high

e Positive hope for life
through schooling and
education.

-

desire of upward mobility
through education are high
in the girls

Positive hope for life
through schooling and
education.

Despair
hope

and

Sense of powerlessness

Firmly believe in the
developmental aspect of
education

Do not have prospect to
grow educationally beyond
secondary classes in the
absence of educational
institutions in the region

Apathy of the male
dominated society

Sense of powerlessness

Firmly believe in the
developmental aspect of
education

Opportunity structure for
them is totally blocked

Do not have prospect to grow
educationally beyond
secondary classes in the
absence of educational
institutions in the region

e Sense of powerlessness

e Firmly believe in the
developmental aspect of
education

Opportunity structure for
them is totally blocked

Do not have prospect to
grow educationally
beyond secondary classes
in the absence of
educational institutions in
the region

Sense of powerlessness

Firmly believe in the
developmental aspect of
education

Opportunity structure for
them is totally blocked

Do not have prospect to
grow educationally
beyond secondary classes
in the absence of
educational institutions in
the region




Poor accessibility, facility
and opportunity

Parents do not want to send
their girl child farther for
higher educational studies
Education in the schools
located in their areas do not
provide them any prospects
of growth and their upward
mobility in their life

Feeling of estrangement
which discourage them to
invest time, money and
energy in education

Dissatisfaction towards
education

Failure in shaping their
future positively

Dissatisfaction towards
quality of education provided
by schools

Apathy of the male
dominated society

Do not permit them to
continue with their studies
beyond school

Poor accessibility, facility
and opportunity

Parents do not want to send
their girl child farther for
higher educational studies

Education in the schools
located in their areas do not
provide them any prospects
of growth and their upward
mobility in their life due to
demotivation.

Improper transaction of
curriculum which diminishes
the future prospects

Failure in shaping their
future positively

Apathy of the male
dominated society

Do not permit them to
continue with their studies
beyond school

Poor accessibility, facility
and opportunity

Parents do not want to
send their girl child farther
for higher educational
studies

Education in the schools
do not encourage them
any prospects of growth
and their upward mobility
in their life

Girls do not see any life
prospects from education
in their region

Apathy of the male
dominated society

Do not permit them to
continue with their studies
beyond school

Poor accessibility, facility
and opportunity

Parents do not want to
send their girl child farther
for higher educational
studies

Education in the schools
neither guide nor motivate
for prospects of growth
and their upward mobility
in their life

Girls and boys do not see
any life prospects from
education in their region

Shattered hope due to
environment in home, as
well as, school




Fail to nurture the career and
hence they cannot compete
with other receiving better
education

They have developed their
interest in education

Male domination in decision
making for girl children

Positive impact of education
and dream better life through
their educational journey

Powerlessness and
demoralization also empower
and equip them to resist the
educational dominated
decisions

Dissatisfaction towards
quality of education provided
by schools

They have developed their
interest in education, but they
are not getting any guidance
for the future.

Male domination in decision
making for girl children

Dissonance acculturation
between the neo-literate girl
children and the male
members among the
community

Positive impact of education
and dream better life through
their educational journey

Breaking the educational
boundaries through their
success journey

Shattered hope due to
environment in home, as
well as, school

Failure in shaping their
future positively
Dissatisfaction towards
quality of education
provided by schools

They have developed their
interest in education, but
they cannot receive higher
education because of
unavailability of proper
guidance

Male domination in
decision making for girl
children

Dissonance acculturation
between the neo-literate
girl children and the male
members among the
community

Positive impact of
education and dream

Failure in shaping their
future positively
Dissatisfaction towards
quality of education
provided by schools

They have developed their
interest in education, but
they cannot receive higher
education because of
unavailability of proper
educational and vocational
guidance

Parents domination in
decision making for girl
and boy children

Dissonance acculturation
between the neo-literate
girl children and the male
members among the
community

Positive impact of
education and dream
better life through their
educational journey
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better life through their
educational journey

Powerlessness and
demoralization also
empower and equip them
to resist the educational
dominated decisions

Powerlessness and
demoralization also
empower and equip them
to resist the educational
dominated decisions

CWSN as a
member of
community:
Perspective
and
educational
involvement

e CWSN view education in
terms of necessity and
consequence

e Employability with handsome
earning and better lifestyle
through their educational
journey

e Desire is mainly due to their
poor economy and livelihood

e Lack of familial support due
to financial and cultural
constraints

e Absence of promising and
quality education facilities in
their schools

e CWSN view education in
terms of necessity and
consequence

e Employability with handsome
earning and better lifestyle
through their educational
journey

e Their long suppression of
desire due to extreme
patriarchal society

¢ Resistance and perspective
towards education

o Lack of familial support due
to financial and cultural
constraints

CWSN view education in
terms of necessity and
consequence

Employability with
handsome earning and
better lifestyle through
their educational journey

Their long suppression of
desire due to extreme
patriarchal society

Change of perception
among parents towards
CWSN education

Supporting their CWSN
study

CWSN view education in
terms of necessity and
consequence
Employability with
handsome earning and
better lifestyle through
their educational journey
Their long suppression of
desire due to extreme
patriarchal society
Change of perception
among parents towards
CWSN education
Supporting their girl
children study

Lack of familial support
due to financial and
cultural constraints
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e Few schools available up to
senior secondary classes

e Blocks their path of
educational development

¢ Habitat is non-conducive for
their involvement in
educational activities

o Feel depressed and thus, shw
their resistance as they have
realized the positive aspects
of schooling

¢ Educational wellbeing is
hindered due to negligence of
the area by the government

e Support is essentially needed
for their development and
upward mobility

e Absence of promising and
quality education facilities in
their schools

¢ Blocks their path of
educational development

e CWSN fail to find motivating
factors which could bring
them into fold of contest
mobility

Lack of familial support
due to financial and
cultural constraints

Educational wellbeing is
hindered due to negligence
of the area by the
government

Few schools available up
to senior secondary classes

e Blocks their path of
educational development

Educational wellbeing is
hindered due to negligence
of the area by the
government

Few schools available up
to senior secondary classes

Blocks their path of
educational development

Inferior
education and
improper
training for life

e Several issues with regard to
schooling, which may be
covertly or overtly affecting
the CWSN education

e Happy going to school

e Freedom to come out of their
home

e Several issues with regard to
schooling, which may be
covertly or overtly affecting
the CWSN education

e Happy going to school

e Freedom to come out of
their home

e Several issues with regard
to schooling, which may be
covertly or overtly
affecting the CWSN
education

e Happy going to school

e Freedom to come out of
their home

e Several issues with
regard to schooling,
which may be covertly or
overtly affecting the
CWSN education

e Happy going to school

e Freedom to come out of
their home
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e CWSN are to trying to come
out of the processes of their
marginalization to do better
educationally in life

e Get some times away from
their daily household chores

e CWSN are overburden with
household chores as
difficult for them to perform

e CWASN are to trying to come
out of the processes of their
marginalization to do better
educationally in life

e Get some times away from
their daily household
chores

e CWSN are overburden with
household chores due to
performance difficulty

e Attend the school in a hope
of doing something better
in life

e Get some times away
from their daily
household chores

e CWSN are overburden
with household chores

e CWSN are to trying to
come out of the processes
of their marginalization
to do better educationally
in life

Emotional
bonding,
unpleasant
encounter and
challenges: The
voices of the
CWSN

» Emotional bonding and
unpleasant encounter with
schools

» Regularity in coming to school

» Cordial relation with the
teachers and bonding with
their peers

e Motivated a number of CWSN
in dreaming better life
prospects

e Emotional bonding and
unpleasant encounter with
schools

¢ Regularity in coming to
school

e Cordial relation with the
teachers and bonding with
their peers: Very few

e Positive motivation for
education

e Emotional bonding and
unpleasant encounter with
schools

¢ Regularity in coming to
school

e Schooling also provided
them space to share their
feelings with their peers

e Positive motivation for
education

¢ Emotional bonding and
unpleasant encounter with
schools

¢ Regularity in coming to
school

e Schooling also provided
them space to share their
feelings with their peers

e Positive motivation for
education
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e Positive motivation for
education

e School has generated some
sort of positive attitude among
several CWSN

» Chances of access to schooling
beyond x standard because of
subject selection become quite
bleak

® Lesser number of schools with
good resources

® Losing of friends due to
dependency most of the time.

» Exploitation of some of the
CWSN by the physical
education teacher

¢ School has changed CWSN
thought and life in several
ways

¢ Willing to come to school
e Got motivated in schooling

¢ Fading once the CWSN reach
in 9™ standard

¢ Will not be able to come out
of their houses after their class
X

e Demand of upgrading
secondary schools to senior
secondary schools

e Lesser number of schools

e Chances of access also
become bleak

¢ Challenges with regard to
education of the CWSN

School has generated
some sort of positive
attitude among several
CWSN

Fading once the CWSN
reach in 9" standard

Will not be able to come
out of their houses after
their class x: Searching the
job

Lesser number of schools
with adequate resources

Chances of access also
become bleak because of
transportation

Positive emotional impact
that school has made upon
the perception of the girls

¢ School has generated
some sort of positive
attitude among several
CWSN

¢ Fading once the CWSN
reach in 9" standard

¢ Will not be able to come
out of their houses after
their class x

e Lesser number of schools

e Chances of access also
become bleak because
most of the are moved for
the job at small places

¢ Positive emotional impact
that school has made upon
the perception of the
CWSN

Utilitarian

perception

of

e Educational quality

e Educational quality

Educational quality

e Educational quality
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education and
blockage of
CWSN

experiences

path:

Partially satisfied with their
schooling

See schooling only in terms
of its utilitarian or functional
aspects

Feel that they can develop
themselves

Dutifully and obediently
accept ritualistic instructions
from the teachers

Force change in the school
activities and even in its
structure through their
constant and continuous
demand

Education provided in the
region as school has failed to
upgrade itself and open their
path for the guidance of
higher education

Lack of basic amenities such
as proper drinking water,
bathroom and sanitation

Partially satisfied with their
schooling

See schooling only in terms
of its utilitarian or functional
aspects

Cross their narrow
boundaries and will get
empowered

Never get courage to
question or challenge any of
its activity

School has generated
positiveness not only among
their students, but, also
among the CWSN parents

Came out of their reluctancy
towards education of the girl
child

CWSN feels themselves
empowered to even resist and
challenge the traditional
teaching in the class

Partially satisfied with
their schooling

See schooling only in
terms of its utilitarian or
functional aspects

Students are not
equipped to challenge
the existing norms of the
school and its activities
CWSN seemed to be
happy coming to school

Processes of schooling
have developed the taste
of education among
CWSN

e Partially satisfied with
their schooling

e See schooling only in
terms of its utilitarian or
functional aspects

e Cross their narrow
boundaries and will get
empowered

e Never get courage to
question or challenge any
of its activity

¢ School has generated
costiveness not only
among their students, but,
also among the CWSN
parents

e Came out of their
reluctance towards
education of the girl child

e CWSN feels themselves
empowered to even resist
and challenge the
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Education unattractive,
inactive and non-promising
due to poor quality

traditional teaching in the
class

Encountering
and traversing
marginality:
Insights from
the CWSN

Marginality in terms of
socio-economic position of a
person

Fringes of the society with
lack of access of resources

Opportunities of
development of personal
competencies

Most marginalized section of
the society

Do not have the access to
services or opportunities as
any other CWSN from any
other community: Upper
income group

Locating in the harsh
environment of their habitat
and travelling for a far
distance for schooling

Marginality in terms of
socio-economic position of a
person

Lack of freedom of choices

Most marginalized section of
the society

CWSN are excluded,
discriminated

Do not have the access to
services or opportunities as
any CWSN from any other
community other than rick
people

Do not have trust upon the
leader of the area who was
accused by the CWSN for
their own welfare rather than
welfare of the region

Marginality in terms of
socio-economic position
of a person

Lack of freedom of
choices

Most marginalized
section of the society

Marginalized in terms of
being located in remote
and harsh environments
of habitat

Do not have the access to
services or opportunities
as any other CWSN from
any other resource full
schools

Locating in the harsh
environment of their
habitat and travelling for
a far distance for
schooling

e Marginality in terms of
socio-economic position
of a person

e Lack of freedom of
choices

e Most marginalized section
of the society

e CWSN are excluded,
discriminated

¢ Do not have the access to
services or opportunities
as any CWSN from any
other community other
than rick people

¢ Do not have trust upon the
leader of the area who was
accused by the CWSN for
their own welfare rather
than welfare of the region
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Determination for study in a
wake of better future

Breathing hope and
endeavoring constantly to
aspire better from every
previous day in spite of
several hurdles in life

Girls have realized their
rights and are coming out of
their home to receive
education

Non-accessibility of quality
schools for their education in
the region, fail to make it to
the opportunity structure
which they aspires for

Fail to achieve opportunity in
the era of contest mobility

Absence of educational
institution catering to the
need of entire population of
CWSN

Locating in the harsh
environment of their habitat
and travelling for a far
distance for schooling

Determination for study in a
wake of better future

Encounter enumerable
problems perpetuated largely
by their patriarchal autocrat
community and society
Non-accessibility of quality
schools for education in the
region, fail to make it to the
opportunity structure which
they aspires for

Broken their educational
boundaries to keep their hope
and determination

Educational authority
intervention is essential to
change the educational
situation of the CWSN
population

Determination for study
in a wake of better future

Positive hope that one
day they can change the
thought and will bring
change

Non-accessibility of
quality higher
educational institution in
the region, fail to make
it to the opportunity
structure which they
aspires for

Look up to their teacher
for their proper guidance
and emancipation

Educational authority
intervention is essential
to change the educational
situation of the CWSN
population

e Locating in the harsh
environment of their
habitat and travelling for a
far distance for schooling

e Determination for study in
a wake of better future

e Encounter enumerable
problems perpetuated
largely by their patriarchal
autocrat community and
society

¢ Non-accessibility of
quality schools for
education in the region,
fail to make it to the
opportunity structure
which they aspires for

e Broken their educational
boundaries to keep their
hope and determination

¢ Educational authority
intervention is essential to
change the educational
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e Biggest hurdles for their
upward educational mobility

situation of the CWSN
population

Reflections of trends emerged from in-depth interaction

Responses from Teachers:

Appendices VI

Areas/ category

School 1

School 2

School 3

School 4

The problem of
access to
educational
opportunity

e Resource teachers do not
have freedom to establish
resource room

e Accessibility to schools
especially after the
secondary classes is a
major problem

e Primary as well as
secondary schools are
sufficient to cater to the
need of school going
CWSN

e Absence of better and
quality education facility

e Resource teachers do not
have freedom to establish
resource room

o Accessibility to schools
especially after the
secondary classes is a
major problem

e Good schools, which could
provide quality education
and opportunity to CWSN
to compete with others
having quality education
are a major problem in the
area

e Accessibility to schools
especially after the
secondary classes is a
major problem

e The patriarchal
autocratic problem that
CWSN children face
prevents them to come
to achieve education

e Transportation problem
is also high which
create hinderance in the
path of educational
development

e Resource teachers do
not have freedom to
establish resource room

e Primary as well as
secondary schools are
sufficient to cater to the
need of school going
CWSN

e Absence of better and
quality education
facility

e Opportunity structure
are missing in the
school
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Opportunity structure are
missing in the school

Government policies are
not followed

Upward mobility through
education remains blocked

CWSN parents not
investing time, resource
and energy in the
education

Community expects that
education should provide
upward economic mobility
and employment which
remains missing as a result
of absence of qualitative
education

Absence of resource
teacher in senior secondary
schools has shattered the
CWSN hope and
confidence towards life
aspiration

e Positive consciousness of
the CWSN community

¢ Changing at a very slow
pace and allowing girls to
come for study

e CWSN parents not
investing time, resource
and energy in the
education

e Absence of resource full
senior secondary schools
has shattered the CWSN
hope and confidence
towards life aspiration

e Absence cultural capital,
burden of household
chores and role model

¢ The hope and efforts of
teachers for the education
of CWSN have not died
down

e Economic hardship faced
by the CWSN multiplies

e Upward mobility
through education
remains blocked

e CWSN parents not
investing time, resource
and energy in the
education

e Familial, as well as,
reasons related to
safety of the CWSN
add to the worries of
the teacher where the
CWSN are stopped
anytime in between
their education

e Positive perception
among community
members as the schools
located in the area has
facilities

e The hope and efforts of
teachers for the
education of CWSN
have not died down
produced role model
for children to follow

e Government policies are
not followed

e Upward mobility
through education
remains blocked

e SCWSN parents not
investing time, resource
and energy in the
education

e Community expects that
education should
provide upward
economic mobility and
employment which
remains missing as a
result of absence of
qualitative education

e Absence of resource
teacher in senior
secondary schools has
shattered the CWSN
hope and confidence
towards life aspiration
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CWSN lag behind in the
competitive opportune
structure

Economic hardship faced
by the CWSN multiplies to
their shattered hope of
realizing their educational
dream

CWSN community as well
expect that education should
provide them upward
economic mobility and hope
of better employment

The hope and efforts of
teachers for the education
of CWSN have not died
down

to their shattered hope of
realizing their educational
dream

Helpers are not provided.
Not by school and not by
parents

Economic hardship
faced by the CWSN
multiplies to their
shattered hope of
realizing their
educational dream

e CWSN lag behind in the
competitive opportune
structure

e Economic hardship
faced by the CWSN
multiplies to their
shattered hope of
realizing their
educational dream

e CWSN community as
well expect that education
should provide them
upward economic
mobility and hope of
better employment

e The hope and efforts of
teachers for the
education of CWSN
have not died down
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Reflections of trends emerged from in-depth interviews
Responses from Parents and community members

Appendices VII

Areas/ School 1 School 2 School 3 School 4
category
Desire for e Prevalence of fear for e Prevalence of fear for e Prevalence of fear for e More exposed to the value

education and
fear of safety

security

e More exposed to the value of
girls CWSN

e Worried about the prevalence
of poor affairs of education in
majority of the schools
located in the areas

e They desire their children
excel in life by attaining
quality education

e Fear of snatching the
belongings of CWSN by peer

group

e Fear of demanding the
facilities

security

e Inability to send their
CWSN for higher education
to far off places

e Fear of safety of girl
children in the region have a
deep impact upon the
consciousness of CWSN
parents

e Remain deeply wary for the
CWSN coming out in such
unsafe environment and
habitat

e Feared more for the safety
of the belongingness/
property of CWSN

security

e Inability to send their

CWSN for school

education to far off places

e Fear of safety of children
in the region have a deep

impact upon the

consciousness of CWSN

parents

e Fear of beating makes quite

e Fear of snatching the
belongings of CWSN by

peer group

e Fear of demanding the

facilities

of girls CWSN

e Worried about the
prevalence of poor affairs
of education in majority of
the schools located in the
areas

e They desire their children
excel in life by attaining
quality education

e Fear of snatching the
belongings of CWSN by
peer group

e Fear of demanding the
facilities

XXii



Appendices XII
CONSENT FORM FOR PARTICIPANTS IN RESEARCH STUDIES

Please complete this form after you have read the information about the research:
Title of study:

“Understanding nature of discrimination through the voices of marginalized: A
study with reference to children with special needs”

e The information you have submitted will be published in a Ph.D. Thesis. Please
note that confidentiality will be maintained and it will not be possible to identify
you from any publications.

e If you have any question arising from the information sheet or explanation already
given to you, please ask the researcher.

e | understand that I will be able to withdraw my data up to the point of publication
or up until the point stated on the information sheet.

e | consent to the processing of my personal information for the purposes explained
to me. | understand that such information will be treated in accordance with the
terms of the data protection act.

e Thank you very much for considering taking part in this research.

Participant’s Statement:

agree that the research
titled above has been explained to me to my satisfaction and | agree to take part in the
study. I have read the information written above and understand what the study involves.

Participant’s Sign.

Researcher’s Statement:

Lo confirm that I have carefully explained the nature, demands and
importance of the study to the participant.

Researcher’s Sign.
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Appendices XllI

List of the Activities performed during Ph.D. Programme

Seminar/Conference Attended

a)

b)

d)

9)

h)

)

Seminar on 5.12.17, on the topic “Visiting Gandhi” organized by University of
Delhi.

Worked with Care Promise Welfare Society for the welfare, advancement and
upliftment of the weaker section of the nation, and achieved certificate of social
service on 26/12/2017.

Online workshop on “How to publish in Scopus indexed journal” on 31.10.2020
organized research and publication division of Gujarat National University,
Gandhinagar, Gujarat.

Two days (17-18 October, 2020) National Webinar on “Decoding NEP 2020- A
National Dialogue/discussion with Regional & Cultural Aspirations” organized by
ETEI Baripada, Mayurbhanj, Odisha.

National Level E-Quiz on Higher Education and it’s prospects in present era, on
the occasion of National Education Day, 11 November 2020, organized by Faculty
of Education, Integral University, Lucknow, Uttar Pradesh.

Online lecture on “Inclusive education in India” by Prof. Sarika Sharma, Central
University of Haryana organized by GGSIP University Delhi Teachers Group. On
08 June 2020.

Online lecture “Cooperative Learning” by Prof. Amit, Dean of School of
Education” Guru Nanak Dev University, Amritsar. Organized by School of
Education MGAHV, Wardha.

Webinar on 25" January 2021 on the topic “Inclusive Education: Recent Trends
and Challenges” organized by Composite regional center for skill development,
Rehabilitation and Empowerment of Persons with Disabilities (CRC)- Lucknow,
Uttar Pradesh.

Webinar on 28" January 2021 on the topic “Scope in national education policy-
2020 for children with disabilities” organized by Composite regional center for
skill development, Rehabilitation and Empowerment of Persons with Disabilities
(CRC)- Lucknow, Uttar Pradesh.

Webinar on 29" January 2021 on the topic “Promoting natural language in children
with hearing loss” organized by Composite regional center for skill development,
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K)

Rehabilitation and Empowerment of Persons with Disabilities (CRC)- Lucknow,
Uttar Pradesh.

Webinar on 4" February 2021 on the topic “Employment of Persons with
Disability in light of RPWD Act- 2016 organized by Composite regional center
for skill development, Rehabilitation and Empowerment of Persons with
Disabilities (CRC)- Lucknow, Uttar Pradesh.

Online course on 16 January 2021 on the topic "3RI Bt THY, T MTOT
3R ureRdt stfafas-2012" organized by NCERT on DIKSHA app.

m) Online course on 25" December 2020 on the topic ﬁm -%lcd— HhedT 3R

n)

p)

q)

B

u)

v)

" organized by NCERT on DIKSHA app.

Online course on 29" October 2020 on the topic Wﬁ?{[ﬂ?ﬂqﬁaﬁ[ﬁﬁﬂaﬂﬁ

& fau afeqrd-gmise agdr fasRId S organized by NCERT on
DIKSHA app.

Online course on 25" December 2020 on the topic fagTerdt fRrar T T4t ugd”
organized by NCERT on DIKSHA app.

Online course on 9™ November 2020 on the topic ﬁi‘lﬂ'q T W@y 3R S
organized by NCERT on DIKSHA app.

Online course on 7" November 2020 on the topic RRreror HfeRTH ufchar H Sfe
STATHI T AT organized by NCERT on DIKSHA app.

Online course on 17t January 2021 on the topic “®11d8-19 TRE<T, fagTad e
o ?‘fﬁﬁ'@f T HHTYTT" organized by NCERT on DIKSHA app.

Online course on 25" December 2020 on the topic “faea gd UTufia g
organized by NCERT on DIKSHA app.

Online course on 26™ October 2020 on the topic Oreaadl 3R FHIARN wHefr
organized by NCERT on DIKSHA app.

Online course on 16™ January 2021 on the topic “HTIGS-Jd TGS e
organized by NCERT on DIKSHA app.

Online course on 24 November 2020 on the topic “fagTad smemikd 3"
organized by NCERT on DIKSHA app.

w) Online course on 5" November 2020 on the topic “facil fRr&for 3ifermg 3R

H@'W TicT organized by NCERT on DIKSHA app.
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X)

Online workshop on “Research Methodology” on 01.02.2021 to 07.02.2021
organized by Govt. Auto. Girls P.G. collage of Excellence, Sagar (M.P.).

Paper Published

a)

b)

“Children with special needs and their educational aspirations” in journal of
Central University of Haryana an international multidisciplinary refereed research
journal, ISSN: 2348-3377, vol. 2 pp 106-116, published in august 2016.

“Children with special needs in inclusive education system: Inclusion or
exclusion” in journal of Remarking an Analisation, ISSN:2394-0344, vol. 5,
Published in January 2021.

“Different perspectives of inclusive education for children with special needs” in

journal of Anathology: The research, ISSN:2456-4397, vol. 5, Published in
January 2021.
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Appendices XIV

List of children with special needs (2019-20)

Government Boys senior secondary school, Baprola, New Delhi

Research Site: 1

Gender - Male
S.no. | Class Code no. Section | Categories of Disability

1 IX | S1/B/01/2019 G Intellectual Disability
2 IX S1/B/02/2019 Leprosy cured person
3 IX | S1/B/03/2019 C Low Vision
4 IX | S1/B/04/2019 B Cerebral Palsy
5 IX | S1/B/05/2019 D Hearing Disability (Hard Of hearing)
6 IX | S1/B/06/2019 G Cerebral Palsy
7 IX | S1/B/07/2019 G Intellectual Disability
8 IX | S1/B/08/2019 G Intellectual Disability
9 VIII | S1/B/09/2019 B Specific Learning Disability
10 VIII | S1/B/10/2019 B Intellectual Disability
11 VIII | S1/B/11/2019 B Intellectual Disability
12 VIl | S1/B/12/2019 B Multiple Disability
13 VIIlI | S1/B/13/2019 B Hearing Disability (Hard of Hearing)
14 VIII | S1/B/14/2019 E Intellectual Disability
15 VIl | S1/B/15/2019 B Intellectual Disability
16 VIl | S1/B/16/2019 G Intellectual Disability
17 VIl | S1/B/17/2019 C Speech and Language Disability
18 VIl | S1/B/18/2019 G Intellectual Disability
19 VIl | S1/B/19/2019 G Intellectual Disability
20 VI S1/B/20/2019 D Hearing Disability (Deaf)
21 VI S1/B/21/2019 D Intellectual Disability
22 VI S1/B/22/2019 E Intellectual Disability
23 VI | S1/B/23/2019 G Intellectual Disability
24 VI | S1/B/24/2019 C Speech and Language Disability
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25 VI | S1/B/25/2019 B Intellectual Disability
26 VI S1/B/26/2019 B Speech and Language Disability
27 VI S1/B/27/2019 E Intellectual Disability

Government Girls Senior Secondary School, Baprola New Delhi

Research Site: 2

Gender - Female
S.no. | Class Code Section Categories of Disability

1 VI S2/G/28/2019 B Intellectual Disability
2 VI S2/G/29/2019 D Intellectual Disability
3 VIl | S2/G/30/2019 C Intellectual Disability
4 VIl | S2/G/31/2019 C Multiple Disability
5 VIl | S2/G/32/2019 B Locomotor Disability
6 VIl | S2/G/33/2019 D Intellectual Disability
7 VIl | S2/G/34/2019 E Hearing Disability/ Speech Disability
8 VIl | S2/G/35/2019 E Intellectual Disability
9 VIl | S2/G/36/2019 F Intellectual Disability
10 VIl | S2/G/37/2019 F Intellectual Disability
11 VIl | S2/G/38/2019 D Intellectual Disability
12 IX | S2/G/39/2019 F Locomotor Disability (OH)
13 IX | S2/G/40/2019 D Cerebral Palsy
14 IX | S2/G/41/2019 D Locomotor Disability (OH)
15 IX | S2/G/42/2019 E Hearing Disability
16 IX | S2/G/43/2019 E Low Vision
17 IX S2/G/44/2019 F Locomotor Disability (OH)
18 IX S2/G/45/2019 G Intellectual Disability
19 IX | S2/G/46/2019 D Locomotor Disability (OH)
20 IX S2/G/47/2019 D Intellectual Disability
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21 IX | S2/G/48/2019 B Intellectual Disability

22 IX S2/G/49/2019 F Cerebral Palsy

23 IX | S2/G/50/2019 B Locomotor Disability (OH)
24 IX | S2/G/51/2019 E Intellectual Disability

25 X S2/G/52/2019 B Low Vision

26 X S2/G/53/2019 D Locomotor Disability (OH)
27 XI S2/G/54/2019 B Locomotor Disability (OH)

Government Co-Ed Senior Seconday School, Baprola vihar New Delhi

Research Site: 3

Gender — Female/Male

S.no. | Class Code Section Categories of Disability
1 VIl | S3/CE/55/2019 E Intellectual Disability
2 VIl | S3/CE/56/2019 E Multiple Disability
3 VIl | S3/CE/57/2019 F Specific Learning Disability
4 IX | S3/CE/58/2019 D Specific Learning Disability
5 X | S3/CE/59/2019 D Locomotor Disability (OH)
6 VI | S3/CE/60/2019 ¢ Intellectual Disability
! VI | S3/CE/61/2019 D Intellectual Disability
8 VI | S3/CE/62/2019 F Intellectual Disability
9 VIl | S3/CE/63/2019 E Hearing Disability
10 VIl | S3/CE/64/2019 D Specific Learning Disability
11 VIl | S3/CE/65/2019 F Multiple Disability
12 VIl | S3/CE/66/2019 F Intellectual Disability
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13 VIl | S3/CE/67/2019 E Locomotor Disability (OH)
14 VIl | S3/CE/68/2019 C Locomotor Disability (OH)
15 IX | S3/CE/69/2019 E Low Vision

16 IX | S3/CE/70/2019 E Locomotor Disability (OH)
17 IX | S3/CE/71/2019 F Hearing Disability

18 IX | S3/CE/72/2019 F Cerebral Palsy

Sarvodya Bal Vidyalaya, Matiala, New Delhi

Research Site: 4

Gender - Male

S.no. | Class Code no. Section Categories of Disability
1 IX | S4/B/73/2019 E Intellectual Disability
2 VI | S4/B/74/2019 D Speech and Language Disability
3 VIl | S4/B/75/2019 E Intellectual Disability
4 IX | S4/B/76/2019 F Hearing Disability
5 IX | S4/B/77/2019 E Thalassemia
6 IX | S4/B/78/2019 G Specific Learning Disability
7 IX | S4/B/79/2019 C Intellectual Disability
8 IX | S4/B/80/2019 D Specific Learning Disability
9 VIl | S4/B/81/2019 B Intellectual Disability
10 VIl | S4/B/82/2019 D Multiple Disability
11 VI S4/B/83/2019 A Locomotor Disability
12 Vi S4/B/84/2019 C Intellectual Disability
13 XI S4/B/85/2019 B Hearing Disability
14 XI S4/B/86/2019 C Cerebral Palsy
15 VIl | S4/B/87/2019 B Locomotor Disability
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Appendices VIII: Questionnaire 1

TATde: (&)
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chael faReIvoT & SeT foham SR 37cT: @l Ioail o 3R ¢ QNeshrd &t
THTAY Selled H 39T AT G|

gl & 3 & A T yHR 1 o F | 3T [eed v uer
STOREAR Iol, SHH HIg Tdehod eI AT a0 18T ¢l ToleT o=l H 39
STaTe &1 0T ST 37 §, Fgl HRUT IaRT Iy dlich a9 e Fose g
o |

el ggETe & el H [AfRET | Il ggHreT I AT @M Sea|
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1 A & 8§ a9 Fa Radetor Aaea 82
a) AT Agax Ao
b) 3THHT AT ACHTIYYT SR Il
o) T At & gEe aehery

2 3TYH FYA FH FHA A TGAT HTOT AT §7?
g
Tl
o I YA FHel A YSAT HTOT o9 ¥ FA-
a. 39+ &g AT Jgr B
b. 3% fAeTH ST TTGER FA &1
Cc. 3TU% HTS-dg«1 Jgl Jed gl
d
e
f.

. 39S AT F 39 3 Fhol A AT B
. 39 el [Affes afafafat & amr o F7 3aE @er g
g Tl 3T X & Aolcld &, o1ad IR -5l 7 AT
Wl &l
o JTUHN IS FTH A YGAT HTBT g1 ofara FAIoh:-
YT TgT IS 31T AT 78 &
3M9eh fAGTHR 3Tk ATY 3THT cTdgR el Hld|
Y& HTS-ageT @l o1e! Yed, 9 FhEl 31T ool A ST B
39S ATAT-TAT o 3R S8 Fhol A AT &
39T TET 37 AT & HWET oA &7 TR g7 &GAT A1 o
3T AW ST I8 B
f. 3Ol TEI B T -3 T THTAT T TTHAT HLAT IS &
3 A9 fh Fal ¥ A 9SS (TR AE) B YS FAT?
a) e 1-3
b) & 4-5
c) el 6-8
oI o B T B - | B S
4 71 Fit Bhell F ITUF TR K 9SS TR AT THA - FT RAAY Bwr g2
a) a¥gr
D) BT, TEET? oottt
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5 THe H 3Ucey FiT-H GRAUTE H9F TR 39T 87
a) ey giawm (Toilet facility)

Agsiel &1 Fiaem (Drinking water facility)

Yol FT HereT (Play-ground)

Yol 39T (Sports equipment)

qEdeTerd (Library)

f) faamer gAieremer (Science labs)

g) HFYT ofF (Computer lab)

Yz ) S

HETT e

6 39T FaTT & Joa T TUT Fgi &7
a) 31 &I ar osar H
b) 9 foh o asar &
c) HEZ &I ar orgel #

7 & A g arel Ra-fFa afafafer & o Rear o §-
a) Soldhals W U ol it H
b) HIf@® TR &
c) Quiz
d) Class test
e) Story reading
f) Role play
9) 3T PlSreesersesrsn
8 a1 Wit fAwal & Rat 9w TAT &7 ¥ RER/IED §72
a) &
o TR F I 2 8
9 FIT T AT FAEAHT & g Fot & fAv RNad F o7 I &2
a) &
o) T [ I 2 L [
10 FIAT 3M9% T (Homework) X FaIRTd-®1F (Class work) FI 3=F T=ar
& HA AT AT §?
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11 3o Fam & A g ReAierar (Disability) & FROT 3% A1y Faft
HEHTaqUi/ATed SITER FXd 872
a) &
b) Y
3PN gl, df 37 qagR & et 7 & g
i. 379 ATY ASTS-STITST AT
ji. IMST - ITT FIAT
iii. 379k ATATT o AT BSOIS e/ TTHTT of olell
iv. e & IR SR & R Fwar
V. 39l Hlleh da'ilc'il/ﬁ_cﬂ?ﬂ
vi. AT AT
VTR e B 5 =S
12 frers verd ¥wg weft gl ¥ weaAleR qoa §1 Far T oY 39 & ¢
a) &
b) FEI, PIROT  oooreeeeererserseron et et
3T Y&l & 3T I8l od, FAifeh:-
i 3O W A T Sd
ii. 3UHT FS FHS AT AT
jii. 3MT9epI 3T 9T AgT BT
iv. 37U ST 9T &1
13 F&T & 3ATET T FHA # AN FA-FIT § T Do 82

f) ®S Wor 8 Yol
g) 39 3T PIS Wl Wold &, Tl HT AT ettt
14 faF T & ¥ fFaT fva afafafeaY & 3mo smr A &2
a) grell, SraTael, SRIET, sTel Hell
b) e gfaaferar
c) e gfaaiferar
d) 3T Pl e
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15 37 37 arfafafey & frerd wrar amer A &
a) 9T sTdi & Yy
b) ¥&d kel
c) AW 3aeTHhdr arel STdl & Y
o) I 2 ) =S

16 a7 AfARAAT & omer A W FIT IYHT SHEITA/ANHTET &aT 872

a) 39e AT
e et
3T9eh ATAT-TodT

b
c
d

e

f) ﬁé’ﬂ'c?f

)
)
)
) 39

17 &1 39w fordly afaaParafafaf® & smer o @ QwvaaT frar = &2

a) &
b) =Tt

18 3 #la-&r wfaafrarafafaf® § e g smr A= ard § afFa & ad g

a) alg oIar (39)

b) PesTe WelaT

c) NCC 3iR SCOUTS
d) ¢oa fa

e) @-@I, FHassr

f) fohehc

g) 3T S WA ... et

19 3«7 AR & smor oo & 3y AF &ar &-
a) 39Is AT
b) 3 AT
Cc) 3M9eh ATAT-TAdT
d) 39 HIS-SgeT
e) HT9Hr TG FT FHel
f) g =@
o) I LI L o
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D
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a1 fGaw

Fadadr fgaw
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frater faw
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oo feaq
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forely & ot

21 31 GARIE A A9 Fia @ gAF ams:-
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D

—h
N

g
h

)
J)
Kk

1)

22 gANE ® o 39 gfAF &1 aw Faa fmar?

a
b
c
d
e

)
)

)

)
)
)
)
)

Tceh H T ol
HTYOT ST

AT 3T
g IF FSATAT
AT Felell
hETel FelleAT
STH AT
A FATAT
TAR T T
Hlol-Holldc onsdd]
et & g

R e B2 S

Y F&GT

39 fraTeR/fAeTRT o
H9eh | o

319 ATAT-TAT it
HI& HTS-dga o

f) 3mash gfvets o

9) 3T P

23 FT Ff FE IIF T FAFAT A /AT o F Aehar &2
a) el
b) BT, BIA? e,
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24 3R ST AW AT S At T T A AEw A @ 3R sl afae
foremaa-

) AR

) & Fees

c) &3-91/ g3-IeT
)
)

o o

d) UTSAT-gIT 3AeTs
L R G B 21T

25 yrde waT F radr fA-

) d@l 39 18T ST, 3l el & heT H Jod &l
b) 379eT F&T & AIFAAT & AT AT FHT A AT ot gl
c) faw 3magehar arer Al & A W &l
)
)

a

d) 9T AT T TATSTT hlled H HANT o gl
I DT T

26 FT A9 ot Fsft =T TEAY Y AE AT WHT F AT A FI$ Fgel, HiAdT,

30 9T e dg=dl F WY gfaARaUad FI-AT SATaT 872

a) T STOr & Iy
b) TAAY 3GLTHAT aTel STdl & AT
c) 3o f@arr A §
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32

34

35

A A AT AT A FE Y AFAV/HAAT FaT 82

)
)
c) J<dl ¢arT e I Y ATH |
)
)

M-I leh

HTIF ATAT-RAVHTE-T6T HUH ¥ IFR [FRA/AFNT FT 82

a) 3% 17 @

b) 3N T

c) Sl gaRT & I 7 A |
d) 3gehr feeamrar & A &

e) IMel-Ireia HFlh
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36 T W A Thol FW Tgwd §?

37 Fga - A R yER Fr worer s §2

38 farT # fFdll TUTT W HA-I, 354-d0, FF il e A Fd gvR A
HHATAT 31T &2

a) W

b) GITITRATAT

IREIGE]

d) @FgeX ofd (Computer lab)
e) Wd & Hal (Play-ground)

f) at-haT (Class room)

ey Tar W gdiame
39 7 qdam3t A T =T Tal B A ¥HT F yfalead gaw 9A 2

a) g
b) T
c) HfaRea AT Agr Ir Jran|
d) faRed ag v 39T IMEIFAT LT BT
40 39 9T 3T qTal & Y S § IHUAT 3AT AT FaT A qS 82
a) 39 g<di & A
b) 3T STdl & o9l el H
c) HT FT 30T FTAr H AT

oI B =S
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41 39T 9deT F SR FFE-TRT 9RR AT FATEET FT AHAT FIEAT 9247 87
a) YW H Ul H @A FFaell FAEAT|

b) &HI AT H U7 A & FHET|

quX I FHSTA I AL

C

)
)
)
)

d) 93ET FET H A-I1, 36-86 Feaell FgaET|
e) e canrr G s AGel &I THsT U FFael daET|
1) IR o 2 = S
42 1 39 W FE v 9y = & W 309 a1 J8 aga a2
a) agr
b) &, ®ia ar? . e
43 F1 3mq FN el Fam A b go E2
a) el
b) &, HlT-a? . S
44 319 Nt Fam # Faa % 3w @a 92
a) 1 & 25 gfaerd

b) 26 & 50 gfarerd
c) 51 @ 75 ufaerd
d) 75% & 318
45 qdamat # JIF -
a) 3T sTal & AT 3T §
b) 3= STl & A =Tgr 3T
c) g FTdl § §gd HH A §
d) 37 sedl ¥ 9gd F IS §
46 Y% 3H YHK & 3IHF A & HRUT qdIST:-
a) 3IEIY9eh Il TS & gl Jerd|
b) 3TEATIR IR ITF 3 AT el
C) HTU! ST YT JATdT §, dg FAST H g AT
d) 3MTIeh! THTAT I THST oTal ST, O TH 3T 3 TS gl 3|
IS B 2 S 2 £ A I
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Appendices IX: Questionnaire 2

gATdel: (&)
Rrerw/RAf@wET ¥ fav
FeTt gt & e
1. == #T FHeal URIYEdD H fAAV arefr 3R 0 wfd Refer & AR

T @ee, favg a&q aur eI H TGEY - AR, IFHAGTA AT TCEY

o UIST Y& H AT g A STefenl T RILT ST T FT AHT 872

o T TETH A HH FS AN AT §?

AT 3maeTHar arel STat & ReTor-3ifeer & w3 3k Far [dwar
YA §- UTSTETR & HARFA?

2. = T Heal : FET qaEAr3 A AV qrereh- 35T, doa1, AN T g

geare, faenfdat fr arada, 7 e |
3MIhr el H TAAY ITTehl I STIEATIT fhg ThR glar &7
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T & Heal : HET & FhdTehelld - fhE YR & HRISAM, H [Gersr,
HAGAC AT, i 1 AR Wiedmg |
o AUV 3MaRTHAT arer TAfAAT & fow foFg 9eR & foharehemd
fuifa 5 a1a § 3R 3 307 g gaR & defiey era g2

AT T Hegr - Hell H Refor e FaesT a NeaeAqd A - Al
¥ YR, 37 |
T fIAY ITaRTHT arel Teal B HE PR §7?

a1 F3 AT 7 AATT Feal F gHERA H A gl 872

T 3l faver sl &l JehRe & aR1eT &A1 31T 87 e g FAi1?

o T Hegr ;- FaT A et & RFAw swat F 9fa @wer - d@dgeia
T, ST & AT, 99 I8 & oI Wicdrgs, wrdf # e |
T fhEe AU ST giaumeT ;@ |l @ 3afeid g9, WR g HiY g
HoTl &l fhH TRE T UhicHior, &l #H AT sTdi I AfAT Fa, Afgror
OQUTT HTEAAT T k|
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99 g @Ay fAufdal wF @ & dera AT S FAT I 82

FT 3T AV g=at 1 R[AY 3magemarst & gRa §2 39 gfa Rt
@rwgﬁwﬁ?

6T o1 f9AY ot & sfasy & Far 3uaier §2 «=ar gAey 3 [
dreeh & fow e AT §9 @ Agcaqur §?

T &1 AeeT (a7 & FHeTerd sqdgR) © A & uree, et & sfwRt
¥ 37aerd, FaRed IeRT e arel, Ry $r saamst o gEeamt &
Yool aTel, AT TAGR TT dTel, HHRIHS Aal T T Flel dTel, AT
I GT el T TATH e alel hlof-A7 fafdeeT 3urers / fafdeet ge@riaat
T FIA dTel, HAAHA &F AT |

AT AT F& FRAF A FE A 3 Anfir S sraegsdar g ot wia-
¥ FrIf & AU AT gl @ FHgdl 9T Hi9-8 SR & v Gy g==r &
FER? FAT 37 FAT FT A A QAT T FT F 3 g &

XXXVi



3R IS AT g7 AT STal &7 HeT F Holleh STar § b 39y T
gfafear gref?

3k fIT IR & o1 AR §? [9AW Srofent &1 fovet arcdl & 3moeh!
AT gl 8?2 o9 I faureft forelt faga &7 3ecme &xa § ar 39T e
AT FHT FNT R 72

A raegenar arer faenfdat i e 7 3o e, wfaw, aesfas
aRfeufaat @ 3 e &9 & dud §?

Tl T Hegr - fAufdat & arefier - @l 3fRw ge godr g, fhad
gishar #Efiel, 3 ¢ & fav dcR, ford fawa & Sarer #efigRr SR &
HAR & vid Sy, efieldl &1 Fawq &ar, @ aifafafer aifafafear sist
qaTaIfed o1 SisT Fiedet AT SisT HAeeTefieldl JelellcAs &9 ¥ Hisf I |
faiy s=at & fou e gar & afafafear fAuia @ ardr § 3k 3
Hreferr fhe YR 1 g €72
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T fIAT TRl dTe T WA TTardt Ueh-g@l ¥ qers #, 6y §aa1 #
Golel #, U HA A, 1qd H, GEahrerd A, afafafet #, wem & g arelr
afafafet nfe & 3iafhar &Xd 87 &A1 39 9dg Fd § T 3 3
gRIEATAIT F 37eeT-37e19T @M SAT0?

T & Heal: T

el & ST T Ufhan3il & Hee-

T FT Aeer: gl HAENeRY, AHATT Tea/fay aed, [ur wye, e,
GfFd &1 g, #9 $r 3w afafafRar, HafEadn |

TR TFAT & AT A W HI HT fAfafdt & FAT aTehdr arel
faenfdat $r amefierdy & Fawa Sar 872

AT FT HGEL: W HT Aare: foraehr wmfiery, i & @d, ia-ar A,
afshd g Tg-gefid AR Wold THYT E18?
el & Hoed & AW 3magear arer faemdt & afka gia g2

AT FT HGaT: TEARrd: e TA2T, TEdh goall, FATIR T, A JaT,
& g g ax o ST

ﬁ?ﬁyﬁammﬁﬁmﬁﬁﬁﬁwﬁmﬁwwwaﬁ
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T T HLT: JAAENAT DT SA1ET AENER, ST T AT fhd Hicarge,
HiaRe T el anfieRr & fhaw 38T |

o AT 3TaLTSRAT aTer dTerhl HR ATHIET STl & o AATST T ST arelr
Affee R & 9fAARast & a7 Jarw, 39 AUV IHERISAr drel
faenfiat & fFeE SR @ Wicaee & 87 I A faurdt o & ag S §
ar Rieth & &9 7 ORI 4 3eT gl 7

aa‘ra:rgar: TARTRITST - 3Rt g3t & yder, fhareery, defiery
o e R I w3t H [FAY 3ma™year arer et Hr seherd
FT TG fFE GFR FT §2?

T HT He@n: ARG - fhadhr amfierll, fha v &1 amefierdy
o faenfiat &1 #Efielt ¥ARET # R YR T gidr 872

T HT HE@n: IAHA- b W 0T, g gabR &1 fag=or
o 3GTTES & Ufhar # fhe YR wR T ST §
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frart & AT fFamRea

Yol

AT g fAAY STerel DI TH
A8 Hr ITWT 872

H AW 3aedshdr arer sTdi &l
HATACT TATAT THG HEI?

gl T A gAT §T ¥ TAT
BIg o A1fRu?

I T gFeT Tl s A
SIGHTT 39T Hehcl o7

Iy T ATAT dTeet & @ T AT
afafafat &1 3mee FEr @R
Y 3 AT ST T Fear Hr
AT &1 & Ao T §7

I H[AR gAT:

9-2 3w srel & faw fvew v sgafaar

AT gt A FPRIcHS ITcAYATT
3R rcAfaEE ARRAT Fdr 82
fay sTat s e A & fov
AR AT 872

faoy sTat & Fareed 3R Qvorar &
TR & JURA 87

faw gat &7 31 arelr didr dr e
= G w2

faw g<at & 3% FWERT & g
Tl &l g2

Ay sat & FEfds Adca &q
IR AT 872
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TgAT
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o Siiael & & &7 H S IRaR, g,
feneeser & AW sTat & APl
favtT gfshar & for R & 872

o AUV S<al & 3/hel SfaeT Sl H T&TH
T §7?

o IV S=af &I TGH 39T ATYHE g
el Yofol T A faRfdaT e 872

o IV s=al &I ¥ YR & AT dIR
=l 7

o AUV STaOl A AAUEE T I A FTIIT
e Yer L g7

o FS ¥ TTAT HUAT Fhel & AT T
3T AU o & T IR X 872

9-3 AFT & & Fi9-91 F17 5 AT F Fga?
AT IEELIEIGED

o SIS ¥ /sl olell

o I3 I

o HISA Folled H HCG Fal

o FHAM TS SATAT

o 3IYFI TH e U §

o Ffafdat & o O sa
o FUS U/ FUS A A W
o T H g el

o HET H Hiddr IS R

o IRIRN® WS 1 g0
o 3TU% IFIEX W FHal Te¢
o 3YhT HET HT Her Fﬁqgum
o fasTell &1 WS gurEr

o ZIaTell W e Fr Folrae
° W@faﬂm

o HET H AT Follell
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o YIIAT HIGTeT
o TIf¥PIcHd W FF A HEfeRY

o IEHN AT Il

Y- 4 9% ITUR fAAY Jraegsar a qwdl & AT & @ Fla-wlaT § qor @
22 Ter F1 foverer oy

EdTaclFeT EEE

EiRCR) AT & gerr
NG| STt

CIEE)ERE foredr
fafsea dhEITd
THATYT HecarahialT
BECIE IqAE 37T
gaeer HaTH
TUTHaTgr e

*ar asq

IEGIES goYUAT
FollcHh IFdws
TR RIESEC]
TETIh kiror
3regaredd STl ¥ [@eet
ECHIRCY idr

FOR TcAfaeareT
g TqSe

ol SGIT STdER
SRl Fregror
FHoTsIlcHS CEICT

BIE=ED HIHA

39 gishg

areT forsqer
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¥-5 HIH AAAR AT raegehdr are aoa fF@ TR §{fAFT 3rer W
T 82

o fomfig

o AU W R, Thol, IR FTAA
LIS EED

o glauTSes

¥-6 3ITUF HAER Tha & AP fFom & fred v o it arog-wgems
e FRanE ofge?

frare AT soa 9y s=a

acg

o dlCHh

e dIg-faarg

o g

e HIAAT qrae
o AR

o 3y

¥-7 & 9eR & AT 31T AT Iraegswar ar qodl F aAT A |
e aeme?

Hed

o CHHTH T SIcaT TATHRY
o cAfIRaraqut

o