Abstract

Teacher is the most important component of teaching-learning process and when it
comes to disabled children, the role of teachers becomes more important. Students can
still learn best when their learning styles are recognised through systematic evaluation
and suitable teaching techniques by teachers, regardless of the handicap or its severity.
This study discusses the different perceptions of teachers in inclusive school of New
Delhi with respect to intellectually disabled students at secondary level. Data was
collected by Interview and Observation Tool In Qualitative manner. The results of this
study indicated that there were equal amounts of positive and negative perceptions
towards inclusive education for intellectually disabled students in New Delhi. The
prominent negative perceptions towards the education of intellectually disabled students
involved the lack of training, unrealistic expectations, resources, time and class size.
These areas include learning difficulties, inclusion administration and policy,
curriculum adaptation and psychological training to improve communication skills of
teachers and ways to deal with emotional barriers of learning. The results indicated that
teachers perceived emotional barriers to learning as the most prevalent barriers to
learning, then cognitive barriers to learning. This then indicated that the majority of
educators felt they do not possess the necessary skills and resources that are needed in
order to cope with the demands of teaching students with intellectually disabled
experiencing these barriers to learning. Parental support was highlighted as being
fundamental to the implementation of inclusive education for their child; however,
teachers reported having minimal support and contact with parents. Without
comprehensive support for teachers who deliver education, inclusive education cannot
promise that all students will benefit from the system. The findings of present study
exposed the real position of implementation of inclusive education for intellectually
disabled students in New Delhi. The findings can be helpful to strengthen the inclusive
environment by ensuring appropriate teaching methodologies, physical access and
removing administrative and attitudinal problems especially the inadequate funding and

flawed appointments of special teachers.
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e Rreor it uforar &1 Te9 Hedyul Ucs g 3R o/ fawaiT s &l
1 31Tl ], A Rrefen! &1 YfiewT Sifie deaqul 81 ol o | 3 a9 Hf ga9s dra
THd § IF 370! UG- B Aaht B R1edl gRT TR e 3R Iuga
fR1&f0r dHiiep! & ATEOH J UgAHT Ol §, dTe a1eT a1 39a! THRar & off 8|
g T ATAHS TR W diigd U § Amai sEf & d6y ¥ 78 ool &
AR Wod H Rt Bt fafie yRonsft W I &al g1 Sl I TR 3R
3{qdIp- IUDHRUT gRT UIMHS cRich I Teha fobdl 7T UTI 9 &I o UROMH!
3 dord fean for 73 fawet # aife® wu ¥ siem 36 & fog qamash fRien & ufa
TJUE U B IHRIAS 3R THRIES YRS ff| Sifgd U J fawai sEf &
fRren & ufd ugE TeRIAS YRS T TR0 B HHl, SdRdlde U,
T, T 3R HeT BT AHR B ATl 37 &3 d A Bt Hie-mgar,
JHIAYE TR 3R Hifd, ureasy sgpad iR el & TaR SIvd & gUR
& fou AIaTS Ui 8k WRad @ UiaHTEs arurstt ¥ fAued & adie
i g1 gRomHt 3 dahd faar i Riempt 7 Hiaaras anerstt & ¥ & fog
oY TaIferd Sruredl & U H 7M1, i Ak & ol d3Hés S1Ud| 39 916
g Hovd fHadt § o i Rt 3wy foan fr 39 Uy Siiaxd® SId
3R T TG €, S e H 37 qU1sh 1 3gHd HA I difad ©U
fApanT BE &I g Bt AT BT HAT B & Y IS & | Aal-fUar &
T BI I T & forg wHTasit fRign & wrafaad o fog Hifes g & wu d
IR foran T o, gTaifes, fRrempt 3 A1dr-fdr & 9y gaas 9= 8k gudh
B B I < | e <7 a1 et & forg saue 9 & fomn, gwmesh fRren
gg d1al -Tol R Al T A1 ST DI 3 YU I ATH SR GadH e &
sl 7 93 o & afge U ¥ A a6 & fu gaash Ren &
Ha & aRdiad fUfd T ISR fhan s Iugad Rremr ugfa, Hifas
Ugd gHfYd e SR faRiy &U 9 suafa fod aivmr iR faviw et 1
Ffequl Frgfadal &1 g dxd THIGRI aTdERUl & Holgd B+ H T gl dhd
gl

Figs: dfgd Amarma, Red, washt e, dher, T ome &R,
IS HPRDBE YRII-TTGRUT HRF |




	3-M. Phil Abstract
	Blank Page

